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November, 2010
To: P-3 Certification Candidates & Dual P-3/K-5 Certification Candidates

From: Early Childhood Education Faculty (IS, SM, LW, HS, KRS, VF, MD, CG,
MCQC)

Re: Portfolios

Thank you for submitting your portfolio on-time. The amount of time and effort
you put into them was obvious to us. We enjoyed reviewing and learning more
about the many interesting and appropriate things you are doing with students. It
has been rewarding to see your growth as a teacher and the application of what you
have been learning in the coursework.

You will find with your portfolio a P-3 Portfolio Rubric. This includes the required
elements of the portfolio and comments. We also included post-its/notes where
necessary in the portfolio itself. Any item that is Target or Acceptable is
considered as not requiring resubmission. Any item checked Unacceptable must be
revised and resubmitted. We also may have made comments and suggestions to
improve your portfolio as a document of your competence as a teacher.

In order for us to submit grades, you need to return your revisions no later than
December 2, (both Undergraduates & Alt Rte candidates). Unless noted differently
below, drop off your revisions December 2 by 5:00 p.m. on your cohorts due
date. To safeguard your materials, we suggest that vou submit your materials to
one of us in person. Please note, we cannot be responsible for materials left in our
mailboxes or with other faculty. Your portfolios will then be available for pick-up
on December 9. Thank you again for all your hard work.

~ ~ No revisions needed.
3 :‘E;ma.u'tﬁ llg}f

_ Resubmit entire portfolio with revisions made by 5:08

G0y m-by ABil2 7 to

Revisions noted may be emailed as attachment by 57

Other:



P-3 Portfolio Rubric

In order for the portfolio to be rated Target, the student must receive Target in at least 14 of the 18
categories. In order for the portfolio to be rated Acceptable, the student must receive a minimum of
Acceptable in each of the categories and no ratings of Unacceptable.

name: 000 e 1)

Target

Rating: %W%}

Acceptable

Unacceptable

Date: “/fé//()

Comments

Organization

A

ocessor, User frigndly
Mous
\-s,_\% .

Well organized binder,
tabs done on word

sections

Clearly organized into
various sections with tabs

Poorly organized

No tabs or tabs not easily
usable

Sections are not well
defined

W

Bewanfulls
“hed ¢ plidaz

Neat; Professional; Clear

Appears messy

Presentation %
profssi
Grammar & All writing is well Proofread; Standard Many errors in grammar,
Style constructed with few or | English; Spelling, some punctuation, and/or
no errors in spelling, minor errors in spelling. Writing is not
punctuation, grammar & | punctuation, grammar appropriate for a teacher
style &lorstyle ...
Cover Sheet < Professionally apprépmé“é"*%\!o cover sheet, or cover
Lsheet does not look
W professional
Tabie of Organized; appi"hprtate Table of Contents is
Contents ( headings ™ | missing or is not helpful
/ | and unorganized
Resume riginal, but not c *GW Not well organized
well organized, inclu includes ; and/or lacks information
education, experience, \ | experience, and about education,
and appropriate personal \| appropriate personal experience, etc., contains
information, visually information, no errors in errors in spelling,
5 appealing, spelling, punctuation, punctuation, and/or
“‘\ no errors in spelling, grammar & style grammar & style
punctuation, grammaj
5
Transeripts, Ticludad=-.. Some or all are missing
Licenses, oy
Background
checks L iy -
Philosgphy Cleary articula Clear, articulate; Statement is not well t | Q‘EX ) %{«{ *
Statelfent personalized. Seve personalized. 1-2 constructed. Fewer than l\, 2 W A,
] references to theory, citations referenced to 2 citations are included
) with 3 or more citations, ; theory. Discusses how with little or no
Discusses how children children learn, connection to the
learn, implications for implications for teaching. | following topies:
N teaching. Discusses {at | Discusses (at least 2 of examples or optimal

feast 4 of the 7 topics)
examples of optimal

settings & environments,
strategies, classroom

the 7 topics) examples of
optimal seftings &
environments, strategies,
classroom management,
literacy, diversity,
inclusion,

professionalism,

professionalism,

settings & environments,
strategies, classroom
management, literacy,
diversity, inclusion,
professionalism.




Acceptable

Unacceptable

Comments

Promoting Child
Development
and Learning:

clear understandi

1-2 pages in length,
Statement demonstrates
beginning understanding

Statement is less than 1
page and/or does not
demonstrate beginning

Overview young children’s of young children’s understanding of all of
Statement characteristics and characteristics and needs, | the following topics:
needs, influences on influences on learning & | young children’s
learning & developrgent, | development, and how to | characteristics and
create optimal learning needs, influences on
environments learning & development,
and how to create
optimal learning
- environments
Artifacts Min. 2; annotatio Min. 2; annotation; Less than 2 and/or
{/ exemplary artifacts refevant developmentally
N inappropriate artifacts

Building Family
and Community
ReEatEonship?’:
Overview
Statement

1 Statement demonsikates

clear understanding
value, importance an
complexity of the roldg of
families and

communities in
hildren’s learni

1-2 pages in length,
Statement demonstrates
clear understanding of
value, importance and
comiplexity of the role of
families and communities
in children’s learning.

Less than 1 page and/or
does not demonstrate
beginning understanding
of value, importance and
complexity of the role of
families and
communities in
children’s leamning.

p
Artifacts Min, 2; annotatiofy Min. 2; annotation; Less than 2 and/or
exernplary artifacts relevant developmentaily
o inappropriate artifacts
Observing & Tﬁ?&gss in len 1-2 pages in length, Less than | page and/or
Documenting: Statement demonstrafes | Statement demonstrates does not demonstrate
Overview /clear understanding o beginning understanding | beginning understanding
Statement f goals, benefits, and usgs | of goals, benefits, and of goals, benefits, and
\of assessment; uses of assessment; uses of assessment;
\bystemattc observatigh, systematic observation, systematic observation,
cumentation, and documentation, and other | documentation, and™
other effective effective assessment other effective
assg, egies strategies assessment strategiés
Artifacts h. 2; annotation; Min. 2; annotation; Less than 2 and/or
e emplary arnfacts relevant developmentally
inappropriate artifacts
Teaching & pages i le th, 1-2 pages in length, Less than | page and/or
Learning: tatement demonskates | Statement demonstrates does not demonstrate
Overview clear understanding beginning understanding | beginning understanding
Statement of relationships with of relationships with

felatlonsh:ps with
ichildren and families,
/ effective approaches to
teaching and leaming,
including the content
areas and designing

children and families,
effective approaches to
teaching and learning,
inciuding the content
areas and designing
curriculum,

children and families,
effective approaches to
teaching and learning,
including the content
areas and designing
curricuium.




-

Target Acceptable Unacceptable Comments
Artifacts- Min. 2; annotation; Min. 2; annotation; Less than 2 and/or
Connecting _exemplary artifacts relevant developmentally
w/Children & g inappropriate artifacts
Families ]
Artifacts- Using  § Min. 2; annotatipn; Min. 2; annotation; " Less than 2 and/or
developmentally \Qiempiary artifagis relevant developmentally
effective inappropriate artifacts
approaches
Artifacts- Min. 2; annotaticn Min. 2; annotation; Less than 2 and/or
Understanding emplary anifath) relevant developmentally
content inappropriate artifacts
knowledge :
Artifacts — in. 2; annotatios; Min. 2; annotation; Less than 2 and/or
Building exemplary artifacts relevant developmentally
meaningful inappropriate artifacts
curriculum
Becoming a pages in length;~ 1-2 pages in length, Less than 1 page, and
Professional: tatement demonstrate Statement demonstrates does not demonstrate
Overview clear understanding of Y’ | beginning understanding i beginning understanding
statermnent ethics, professional of ethics, professional of ethics, professional
standards, advocacy, and) ; standards, advocacy, and | standards, advocacy, and
Egﬁm@ai professional development. | professional
clopmenit~. . development.
Artifacts in. ion; Min. 2; annotation; Iess than 2 and/or
relevant developmentally
inappropriate artifacts
Performance Included Not included
Evaluations
o - \s
Achievements Relevant / Not included

e

General Comments:

o
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“Teaching is more than imparting knowledge, it
Is inspiring change. Learning is more than
absorbing facts, it is acquiring understanding.”

- William Arthur Ward

Throughout my journey as a student | have experienced a
variety of educators with different methods of teaching. There
has been both the feacher that has just shared information and
expected the student to absorb it, and the teacher that has
shared information in ways that influenced and inspired me to
learn. When | become an educator | want to be remembered
as the teacher who inspired their students; the teacher who
instiled a passion for learning into each and every student; the
teacher who made a difference.

TGRS
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Passaic School #16 Passaic, NJ
Practicum Teacher- Pre-K 9/09 — 12/09
*  Taught smali group and large group lessons using the High Scope Curriculum
*  Planned and implemented lessons aligned to the New Jersey State Department of
Education Preschool Teaching and Learning standards
*  Worked with the students individually and in small group during their center time
*  Assessed students using rubrics and anecdotal notes

PROFESSIONAL MEMBERSHIPS

National Association for the Education of Young Children, Member
New lersey Association for the Education of Young Children, Member
New Jersey Education Association, Member

MEMBERSHIP AFFILIATIONS

Phi Sigma Sigma Nationaf Fraternity Initiated Spring 2007

*  Inthe position of philanthropy chair organized the event “Rocktober Fest” in October of 2009 to raise money for
the National Kidney Foundation

*  Held the executive position of Sister Development Chair to oversee the new member process

»  Recorded the details of social events, academic progress, and finances for the sorority as Historian

*  Participated in additional philanthropy events including the Breast Cancer Walk in October of 2007, Relay for Life
in April of 2009, and a winter clothing drive in November of 2008

SKILLS AND INTERESTS

Computer:
* Proficient in Microsoft Word, Excel, PowerPoint, and Internet research
* Experience with Smart Board and online lesson planning using On Course

s bxperience using Power Teacher
Additional Interests: Photography, movies, music, soccer and spending quality time with family and friends



Transcript Data

STUDENT INFORMATION

Curriculum Information.

Current Program

Bachelor of Arts
Program:

College:

Major and
Department:

Major
Concentration:

Secondary

Major and
Department:

BA Early
Childhood w/K-
5 Cert

Fducation

Early
Childhood,
Elem & Early
Child Educ

Elementary
Education

Psychology,
Psychology

***This is NOT an Official Transcript***

DEGREES AWARDED"

Sought: Bachelor of Degree Date:

Arts

Curriculum: Information .

Primary Degree

Program:
Major:
Concentration:

Secondary
Major:

BA Early Childhood w/K-5 Cert
Early Childhood
Elementary Education

Psychology

Attem Passe Earne GPA  Qualit GPA
pt d  d Hours y-
Hours Hours Hours Point




s

Institution: 128.50 128.50 128.5 126.5 476.9 3.770
0 0 00 00 50

Sought: Bachelor of Degree Date:
Arts

Curriculum Information

Primary Degree

Program: BA Psychology
Major: Psychology
Attenmi Passe Earne GPA Qualit GPA
pt . d-.-:; ‘d - Hoursy
Hours mmrs Hours o Point
s
Institution: 84.000 84.000 84.00 82.00 309.6 3.776
0 0 00
Sought: Bachelor of Degree Date:
Arts
C‘ﬂrriwlur’ﬁ:I_nformation :
Primary Degree
Program: BA Early Childhood w/K-5 Cert
Major: Early Childhood
Major Elementary Education
Concentration:

Attem: Passe Eame GPA Qualit GPA
pt - &  d. Hours y.

Hours Hnurs Hours i Pomt
Institution: 65 (}OO 65.000 65.00 63.00 239.3 3.798
0 0 00

TRAN&FER CREDIT ACCEPTEB BY INSTITUTION ~Top=-

G435 ADVANCED PLACEMENT

Subject Course  Title Grade Credi Quality Points
, | e b
Hours
PSY 110  GENERAL TR 3.000 0.000




PSYCHOLOGY

Attem Passe Earne GPA Quallt GPA
pt.  d. d Hoursy
Hours Hours Hours o Po:nt

: s

Current Ternm: 3.000 O. 060 3 Q00 O. 000 (3.000 0.000

Unofficial Transcript
I£§$TITQTIQN~.€REQIT . “Top-

= £

e s 38 P EYALE
Seven ¢ Fait 2404858

Major: Mathematics
Additionat Dean's List
Standing:
Subject Cour Lev Title .. Grade Credi Quali R
Loooose el o bty
SR A . Hours Point
L o e
AACS 150 UG RACISM AND SEXISMINUS A- 3.000 11.10
0
ANTH 130 UG INTRO TO ANTHROPOLOGY  A- 3.000 11.10
0
ENG 110 UG WRITING EFFECTIVE PROSE B 3.000 9.000
PHIL 110 UG INTRO TO PHILOSOPHY A- 3.000 11.10
0
SOC 101 UG PRINCIPLES OF SOCICLOGY A- 3.000 11.10
0

WPU 101 UG FIRST YEAR SEMINAR B+ 1.500 4.950
Term Totals (Undergraduate) ' e

Attem Passe Earne GPA Quam GPA
pt. . d.. .. d I-ioursy o

ﬂours Haurs Hours Pom{:.-
. s)
Current Term: 16. 500 16 50 16 50 16 50 58 35 3.536
0 0 0 0
' Cumulative: 16.500 16.50 16.50 16,50 58.35 3.536

0 0 0 0

Unofficial Transcript

g o B R
Toenryyy ¢ bmrubives SE8E F
TERTIEE L DR ETNRg LRSS

Major: Mathematics




Additional
Standing:
Subject Cour
ose
COMM 101
HIST 101
MATH 110
PSY 230

Dean's Lisf

Lev Title .

el

UG

UG
uG

UG

INTRO TO THEATER
FOUND OF WESTERN CIV
CONTEMPORARY MATH

HISTORY/SYSTEMS PSYCH

Term Totais (Undergraduate)

Current Term:

Cumuiative:

Unofficial Transcript

sub]ect Cour Lev ‘rrtle

Additional
Standing
e

ANTH | 202
MATH 111
PSY 202
PSY 210
SPAN 110

s @ BE Ny
FeErery §or st FILYF

Major:

e‘i

uG

uG

UG

UG

UG

Grade Credi Quali R

" Hours Point
S &
A 3.000 12.00
0
B+ 3.000 9.900
A 3.000 12.00
0
A- 3.000 11.10
0

Attam Passe Earne GPA Quaht GPA

Hours Huurs Hours ) Pomt
g

12.000 12.00 12.00 12.00 45.00 3.750

0

0 0 0

28.500 28.50 28.50 28.50 103.3 3.626

0

Mathematics
Dean'’s List

FOUNDATIONS TEACH ANTH
OF ED
ALGEBRA & GEOM

W/APPLICATIONS
EXPERIMENTAL I:APPL STAT
DEVELOPMENTAL PSYCH

BASIC SPANISH I

0 0 50

§ Grade Credl Quah R

Haurs Pomt
s.

A 3.000 12.00
0

A 3.000 12.00
0

A 4.000 16.00
0

A 3.000 12.00
0

A 3.000 12.00

0




Term Totalsw(uncsergrad;lat_e)__ _

Attem Passe Earne GPA Qualit GPA
pt - d-  d  Hoursy

Hours Hours Hours . Point
g
Current Term: 16.000 16.00 16.00 16.00 64.00 4.000
0 0 0 Q
Cumulative: 44.500 44.50 44.50 44.50 167.3 3.761

0 G 0 50

Unofficial Transcript
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Major: Psychology
Additional Dean's List
Standing:
Subject Cour Lev "l“itle__--'_ L ' Grade Credi: Quali R
se e . : ot oty
T P . Hours Point
COMM 110 UG COMMUNICATION IN ACTION A- 3.000 11.10
0
Ccs 215 UG COMPUT INFO TECH FOR A- 3.000 11.10
EDUCATORS 0
PSY 351 UG ABNORMAL PSYCHOLOGY A- 3.000 11.10
0
pPSY 354 UG PSYCH OF LEARNING B+ 3.000 9.900
SPAN 111 UG BASICSPANII A- 3.000 11.10
0

Term Totals (Undergraduate)
Attem Passe Earne. GPA Quallt GPA
pt . d o d Hoursy .

i-tours Hours Huurs B Psmt
. it |
Current Term: 15 000 15.00 15 00 15. 00 54. 30 3.620
0 0 0 0
Cumulative: 59.500 59.50 59.50 59.50 221.6 3.725

0 0 0 50

Unofficial Transcript

Major: \ Psychology




Sub}ect Cour Lev Title Grade Credi
se el to

| Hours

BIO 114 UG APPLIED A &P A 4.000

Term Totals. ( Undgrgraduate)'

Current Term:

Cumulative:

Unofficial Transcript

Quali R

ty

Point

16.00
0

Attem Passe Eame GPA Quallt GPA

pt. . d - d.
Hours Heurs Hours

Hours '
g Pomt

s,
4,000 4.000 4.000 4 900 16. 00
0

63.500 63.50 63.50 63.50 237.6
0 0 0 50

4.000

3.743

Tepar  Fabt 2008
Major:
Additional
Standing:
_Sub;act Cour Lev
- se el
CIEC 213 UG
CIED 203 UG
HIST 102 UG
psSy 203 UG
PSY 325 UG
PSY 344 UG

Early Childhood
Dean's List

Title
TECHNOLOGY IN EC ED A
TEACHING AS PROFESSION  A-

THE WEST AND THE WORLD B+

EXPERIMENTAL II:RESEARCH A
METH

PSYCH OF FAMILY A-
SCHOOL AGE YRS - MID A
CHILDHOOD

Term Totals (Undergraduate)

Currel}; Term: )

~ Grade Credi Quali R

t ty
Hours Point
.8
2.000 8.000
3.000 11.10

0
3.000 9.900
4.000 16.00
0

3.000 11.10
G

3.000 12.00
0

Attem Passe £arne GPA Quaht GPA

pt ' d. i d
Hours Hours Hours '

18.000 18.00 18.00 18.00 68.10

Hours v

Pmnt
s

3.783




0 0 0 0

Cumulative: 81.500 81.50 81.50 81.50 305.7 3.752
0 0 0 50

Unofficial Transcript

Tariw - Boring 28039

Major: Early Childhood

Additional Dean's List

Standing.

Sub‘ject Ccur Lev Tltfe R " Grade Credi Quali R

ASN 350 UG BUDDHIST PHILOSOPHY B+ 3.000 9.900

BIO 130 UG FIELD BIOLOGY B 4.000 12.00
]

ENG 150 UG INTRO TO LITERATURE A 3.000 12.00
0

PEGE 150 UG FITNESS FOR LIFE A 3.000 12.00
0

PSY 220 UG SOCIAL PSYCHOLOGY A 3.000 12.00

Term Totals (;jjn'&ergfra.q.q;;t::g)ggg.';,,:,:: o

Current Term: 16{}00 '176.0{-) .16.{)0 16;00 5790 3.619
0 0 0 0

Cumulative: 97.500 97.50 97.50 97.50 363.6 3.730
0 0 0 50

Unofficial Transcript
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Topeys @ Fail 2004

Major: Early Childhood
Additional Dean’s List
Standing-

Subjet:t Caur Lev Tltie S

Grade Cred; Qaa!l R
se ei S

Sty
Hours Pomt




ARTH 240 UG
CIEC 200 UG
CIeC 216 UG
CIEC 220 UG
PSY 290 UG
PSY 353 UG

MODERN ART I

A 3.000 12.00

0
EARLY CHILDHOOD FIELD P 1.000 0.000
EXPI
EARLY CHILDHD CLASSROOM A- 2.000 7.400
ENVIR
EMERGENT LITERACY INEC A 2.000 8.000
EDUC
CHILD ABUSE/NEGLECT A 3.000 12.00
0
PHYSIOLOGICAL A 3.000 12.00
PSYCHOLOGY 0

Term Totals (Undergraduate)

Current Term:

Cumulative:

Unofficial Transcript
Major:
Additional
Standing:
Subjact Cour t,ev

I,
2 eI
‘f}“ AV AL

CIEC 300 UG
CIEC 310 UG
CIEC 330 UG
CIEC 351 UG
CIEC 365 UG
CIEE 326 UG
CIEE 329 UG
PSY 480 UG

Hours Huurs Haufs

14.00 13.00 51.40

3.954

14 000 14 00
0 0 0 0
111.50 111.5 111.5 110.5 415.0 3.756

0 00

Early Childhood
Dean's List

Title

PRACT IN EC EDUCATION

INCLUSION, ELL, DIFF
LEARNER

CURR I: LA& SS INTEG
ASSMNT

MATH & SCIENCE IN ECE

CREAT ARTS & CH LIT IN ECE A

SCI METH/ASSESS K-5
MATH METH/ASSESS K-5
SEMINAR IN PSYCH

00 00 50

oy Grade Credl Quah R

Hours Pemt- .
s

P 1.000 0.060
A 2.000 8.000
A 3.000 12.00
4
A 2.000 8.000
2.000 8.000
A 2.000 8.000
A 2.000 8.000
B+ 3.000 5.900




Term Totals (Undergraduate)

Current Term:

Cumulative:

Unofficial Transcript

Attem Passe Earm& GPA Quaht GPA

pt dod Hourﬁy
Heurs Hours Hours : Pomt
_s
17.000 17.000 17.00 16.00 61.90 3.869
0 0 0
128.50 128.50 128.5 126.5 476.9 3.770
0 0 00 00 50

TRANSCRIPT TOTALS (UNDERGRADUATE) _ ~?€3?~

Total Institution:

Total Transfer:
Overall:

Unofficial Transcript

Attem Passe Earne GPA Qualit GPA
pt ddl Hoursy

Hours Hours Hours - Pemt o
g el
}.28 50 128.50 128 5 126.5 476 9 3.770
0 0 00 00 50
3.000 0.000 3.000 0.000 0.000 0.000
131,50 128.50 131.5 126.5 476.9 3.770
0 0 00 00 50

COURSES IN PROGRESS = -Top-

Fail 2020

Major: Early Chlldhood
Stib]ect Caur Lev Tttle e o . Credit
se el SRR A < Hours'"
CIEC 368 UG CURR PLANNIN & ASSESS IN ECE 2. OOO
EDUC 414 UG STUDENT TEACH INTERN P-3 10.000

Unofficial Transcript




State of New Jersey Note: e State se background

DEPARTMENT COF EDUCATION ;‘gxﬁm s
0 BOX 500
TRENTON, NEW JERSEY 09625-0800
DE /ORI ZO0

IANMA R GRUNDE-ALLLEN
20 NORTH QUAIL HILL BLVD
GALLOWAY s MNJ 02205
YOI MUST FROVIDE 4 COPY OF THIS AFPROVAL LETTER TO YOUR EMPLOYER.

Your request for criminal history record processing has been completed. The information submitted by you
through the educational facility or authorized school bus contractor has been searched by the New Jersey State
Police and the Federal Bureau of Investigation. As’a result-of that process, you are approved for school
employment in accordance with NJSA l&i 6-«71 NJSA }8A 39&39 1 orNJSA 18A4:6-4.13.

-fﬁﬁﬁﬁﬁﬁ e @Ruwﬁr QLLEN '“~2:3. PCN: 498304012063
50 MUR?H auazu HXLL BLYD |

fGﬁLLBwa?@ NJ ﬁS?Sﬁ

01 - ATLS NTIC '

[ ‘flé?ﬁ - &ﬁLLG%QY ?awm SHIP

A notice of qualification has be»an f;mvarﬁad to ihe educational facﬂzty or authanzed school bus contractor
making the request for your critiinal. history. fecﬁré chiek: If you are a substitiite teacher working under a
county substitute certificate, a notice of quahﬁc ioft has een’ forwarded to the: tounty superintendent's office
that issued your certificate. Please retain possession of this Iﬁtﬁﬁi’ as pm{zf Ihaf -you have completed the statutory
requirements for the employer that subnmted your finger;;nnts A

Scheol bus drivers must be printed upon mmai'apgﬁ}ﬁanen for asc%mol bus driver’s endorsement and each time
their driver’s license is renewed. All other persons must undergo the record check upon any change in

employment from one educational facility to another,

If you have any questions, please call the Criminal History Review Unit at (609) 292-0507.

Sincerely,

ool X -Connadsth

Carl H. Carabelli, Manager
Criminal History Review Unit

New Jersey Is An Equal Opportunity Employer



356841

Znﬁwﬁ.

'THIS CERTIFIES THAT

SUBSTITUTE TEACHER’S CREDENTIAL
STATE OF NEW JERSEY

Joanna R. Grunde-Allen

XXX-XX- 5736
SSN Last Four Digits

is entitled to act as a substitute teacher

in the public schools of New Jersey.

Issued this 18th day of

Name

Grades K - 12

August , 2009 , in the county of

Atlantic

This certificate wiil expire in five years from the first day of July
or the second day of January next following the date of issuance,

THIS CERTIFICATE 1S VALID UNTIL ___january 2, 2015

purposes when the supply of properly ﬁm;mnﬁg wsvﬁ"ﬂ: nw wm En%@:ng to mgm aﬁ mn#ﬁ& mﬁ% nummo
temporarily performing the duties of a fully certificated and regularly-employed teacher.
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Philosophy

“The mediocre teacher tells. The good
teacher explains. The superior teacher
demonstrates. The great teacher inspires.”
- William Arthur Ward

e




Philosophy of Teachmg

My phllﬂsré)ph:{cai wews are com;stex}t W1£h pmgresmvism and exzstent;ahsm in wlncl;, th
N %mﬁary focus is on the mdmduai and the mterests Qf the chﬂd Each student is umque emdth
.'.'::&Lfferences shculd be, reeagmzed and respecteé it 1s my goal to ass:st in 1dent1fy;ng each

-':studcnt’s zncilvzduai strength aﬁd teach accordmmly The cias&room 18 a commumty of ieaméﬁ
:‘ ::that Vary in abzhty, learmng styie, bankgraund anci cuiture By usmg Gardnez 'S Theﬁry of

Mul‘txpie Inteikgence i WﬂI mcorporate dxfferent methuds af teachmg such as piay, song, dance, R

art, readmg, expemnents graphs, and wntmg in ho;pes of reachmg every student ”fhe most

1mp0rtant aspect of :

: smdent’s hves Chlidreﬁ ieam thraugh expenences, not jqu theu enwunters m tke ciassmem but E
everyda}f hfe as weli, By mmrpotaﬁng and usmg these past expenences they are abla to make o B

comaectwns te new materlai
o Meaumgﬁxi iearnmg takés place when smdents are moﬁvaied mterested and facused
The begmnmg of t}us process takes place: when the taachcr them se}f contams the enﬂmsmsm I S,

ha,ve a passwn fex teac}nng that wl,ii translate mter the student 3 passwn for Iﬁammg By

G 1t1ve aﬂd respectﬁﬂ tu the dxfferent Ianguages,_v R

behefs walues ' and rehgxens Wtii ’be beneﬁcxal 'ﬁ:}r 1eanung Mumai respect between students and
»alssa beﬁween thé: teacher aﬂé smdent is the k.ey to success in the classroom Creatzng ar. e

aﬁgosp!;e_;g w_zth_-these‘ e_c-mpgn_entgrw;ii_lgad_tg'a'alasswom that is conducive ta.feammg,-: _




Traditional and authentic methods of assessments will be used, with more emphasis on
the authentic means of evaluating the students. By using authentic methods and Bloom’s
Taxonomy, higher-order thinking will be stimulated and an in-depth understanding reached. A
variety of strategies such as large and small group, role playing, centers, hands on activities and
above all choice will assist in meeting student’s different learning needs. Viewing children in
different settings and using different methods of assessment allows teachers to monitor the
progression of each student in a variety of ways. I have ambitious and high expectations for my
students however; they are not unrealistic or unreasonable goals. By having high expectations it
acts as a motivation for the class to succeed and try to meet them. | expect the most out of every
student and I believe that each child has the potential to learn. Whether it is by providing extra
help or more resources, my goal is to reach each and every student.

Learning is a process that never ends. | myself am a lifelong learner. I hope to gain new
knowledge with every class of students I have. Just as T am constantly learning, so are the
students. Fach student is capable of learning and it is my responsibility as a facilitator of learning
to reach the individual. | hope to motivate and inspire my students to achieve the very best anri to

set goals which they can accomplish in the future based on prior learning.






original artwork and writings displayed, and a feeling of home from pillows, pictures, bean bag

chairs, rugs, and plants.
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Prop Box Paper
~ Learning Center: Drgmaﬁq‘}’lay;
 Unit: Carnival/Circus "

Aiong this joumey- to complete the prop 'bo:.( aséignm‘ent 1 ﬁa&é feit emcﬁéns- ﬁéﬁx joy
and happmess to compiete and utter ﬁustratlon, I"was 80- ovcmhehned when we began :
discussmg the pr()}ect in ciass I felt as thcmgh e:veryone was 50 ahead Qf me and new exa#tly
what they were gomg to do as thenf unit of study As nme passed and 1 thought about ail the
' poss1b111t1es, the idea of creatmg a camwai sounded perfect Once began creatmg the pmps '

thh the chll{iren every Vvﬂek at pramcum 1 started to really see tbe funin thls assxgnment. 'I’he

N students loved helpmg, me out every week and wouid prefer to create sxgns for me than play in

the housa area. It brought such a smﬂe to my face anci aliowed me to bonr.i w:lth my pz:eschcml
pracncum class even more.. | |

When I was in prﬁschool and elementary scheoi a carmvai uscd to mme t(} my town.
gvery year. My parents never really. temk me to it and T'was always SO jealaus of the students in
my class who were abie to attend it. My goal for thls project was to mcorpmate the carnival and
_¢ircus mto the ciassroom for. aii thf: studcnts who were just like me, unable to _;om in for
whatever the feason mlght be {wanwd to create a place where the chﬁdren ceuid use thmr
1mag1natzans whether they had already been to a circus and carmvai or not. Acccrdmg to Trtzstar

: Qodge Ceik@:z, and Heroman, authors of The Creame Cumculmn for Presehoﬂl thse: dramatic: -

play center shgulﬁ be an area “deﬂgns:d 0 mspxr&: creatxvs and 1magmai1ve piay, an area ’evhere
“chﬂdten break thmugh the restrictions ef reahty and pretend to be someone or semetimxg
different from themselves,” (pg 271). I wanted the children to learn what a circus was hke from

the books and create their own with ideas they came up with. At the circus in room 306 at School



Number 16 in Passaic the children could be become anything from the ringmaster to a clown to
the tight rope walker. The overall idea of a carnival or circus is to have fun and enjoy all the new
and exciting acts that you have maybe never witnessed before. | wanted to bring that fun and
excitement into the classroom.

The overall idea of this prop box assignment was to create a carnival setting in the
dramatic play area. The house equipment such as the stove and oven were removed to make
room for the carnival games that were to replace them. First a ticket booth was constructed out of
cardboard boxes, construction paper, empty wrapping paper rolls, paint, and markers. The
cardboard boxes were taped together to make the base of the stand, the wrapping paper rolls
were used to hold up the sign which reads “Ticket Stand.” On the front of the box, several signs
are placed that say “tickets” and finally a plastic container hold all the actual tickets. The
children helped me out to create all the signs for the ticket booth. Several of the older students in
the class really enjoyed making the signs with me. [ had to think of more words for them to write
because they enjoyed this so much and wanted to continue making more.

Another element added to the center was a food stand. This was again made out of |
cardboard boxes and the children made the signs for it. A price list was created and the children
chose the cotton candy to be four dollars, the lemonade to be five dollars, and the popcorn to be
ten dollars. [ explained to them that we would be selling food at the carnival. I asked them if they
had ever had cotton candy and they knew exactly what I was talking about after a little
explanation. After we discussed the food the children chose the prices for each item. A cash
register is present at the food stand along with play money. A bowl is set up with popcorn bags

in it. The popcorn was constructed out of newspaper, yellow paint, and red and white popcorn






use of props. In role-play the children are pretending to be someone else where as make-believe
the students are imitating the actions they have seen other people do. Although a whole circus
could not be brought in to the classroom, props and clothes have been placed in the center to aid
the students with their role playing and make-believe. Clown hats, magician’s hats, wands, and
capes were added to dramatic play so the children could become circus clowns, a magician, or a
ringmaster. A jump rope was added for students to become a tight rope walker. There are also
circus animals present and scarves to be a juggler.

Although the final product was not brought in to my preschool practicum classroom, they
still were involved with so much of this prop box. They did not get to play with the actual
carnival but the idea of it was still introduced. The children | was working with during this
assignment were first read one of the books and shown pictures in another of an actual real life
circus. Some of the students had been to a carnival before and they had a frame of reference to
pull from. The concept of a circus and carnival was explained to the children before we began
actually making our own. Some of the games such as the guess which can game were played by
some of the students. I used an object from the class and showed it to each of them. | told them
all to remember which cup it was under and I placed it under one of them. I then shuffled the
cups around and asked one of them which cup they thought it was under. Each student took a
turn and wanted to keep playing. I can tell just by the excitement of that game, the love of
making the signs with me, and just how interested in general they were by helping me out, that
the class would have loved having this carnival in their classroom.

This assignment provided me with so much future knowledge for when I become a
teacher. It not only taught me how to create a web for a unit of study and how to create an actual

prop box for the classroom, but this assignment offered the views and units of study of twenty












chance I have to welcome a family member into the classroom whether it be to read a book or

come in for student presentations, 1 will offer it.
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Dear Parents/Guardians,

Hello, my name is Joanna Allen. I am a senior at William Paterson
University majoring in psychology and elementary education. I am
currently in my final semester, student teaching. As part of my
internship, I will be spending every school day until the second week
of December in your child's class. I am very excited and grateful >

to be working at Jefferson Elementary School in Mrs. Shea's W
classroom. I am looking forward to the next couple of monthss= M
creating memorable experiences for both your child and mes/2a

During the three months I will be creating lesson plcns
and activities for the class. In addition to working in
the classroom, I am responsible for putting together
a portfolio that is representative of my teaching
experiences. Part of the portfolio may consist of
pictures taken within the classroom. If this
presents any problems, please contact me at the
school with any concerns. :

Again, I look forward to working with your
child's class and creating a positive learnin
experience for all. I hope to meet you
tonight at Back to School Night!

Sincerely yours,
Joanna Allen
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For this unit of study the
student's and | will be cre-
ating an aclual camival/
circus in the classroom. The
student's will be introduced
to the concept of money in
exchange for buying things
such as tickets, popcom,
and cotton candy. We wilt
have actual games for the
children to play such as a
bean bag toss and o can
knockdown, The student's
will pe able to become

M nEER S ANE mEms RS oaded

To ge along with out unit of
study, here i q list of the
books we will De reading in
cletss.

Say Hola to Spanish af the
Chrcus by Susar Middleton

in cur fechnological
world, the computer
ard interne! con be
both o dangerous
and educatianal tool,
westoh what websites
your chidren ore
sutfing fo and fry to
confinue the educo-
fional process by
prchasing seitware
et ¥ oge appropst
ate, has cledr nsiruc-
o, & non vistent,

18678

TAKE A

PELZK AT ROOH

wgsag e

pecple from the cir-
cus such as a clown,
tight rope walker, or
aven the ring master,
H anyone has any-
thing at home they
would ke fo contrib-
ute for this unif of
study it would be

greaily appreciated by

the student's and my-
self.

sy ghem wohed

The Circys Train by Jos AL
Smith

Parade by Donald Crews

Clown Gomes by Stering
Publishing Co.

if | ran the Circus by Dr. Seuss

Seea the Chcus by HA. Rey
Veliganie M
Lulu Delacre

Ginger jumps by Lisa Camp-
kel Ernst

erader by

b discovery lsaming, an expanding
campienty, alows hem to be in con
frest, and s endariaining, Chiidren
shigui b marning and baving fun af
e some fimed

Herer b5 the soffwars wenwill be using in
ther clmssroorn for this urdf:

Fsher Frice Reody for Sohoot Praschool
sesthwong

Putt Putt soing the Cirous software

Hure e some websites the shudent’s
could e usng of home:

The Magi

Ring: o Yeor with

the Big Apple Cirgys by Hana
Machotka

That Keokoory by Margaret
Watden Froehiich

Circys Shapes by Stuart .
Murphy

Night gt the Foir by Donald
Crews

The Plant That Kepl on Grow-

ing by Burbara Brenner

http/ Hunschoot kaboose.com/ formusia-
fusion/carnival/gomes/
game,_cireus_simonhiml

nttp:/ /rv.disney.go.com/ playhouse/
Jojoseireus/gamas/ games.htnd

hertp:/ Aweww mick jr.com/ gomes/wonder-
pets-save-the-circus jiimiZpaths £
games/wonder-pets/all-themes/alt-
ages/irdex. jhtml

Check them out and have fun with your
childreni
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work will always be available for families as well as rubrics to explain exactly how their child is
developing. Other professionals may also be involved in the assessment of students. Keeping an
open line of communication between myself and families or members of those professional

teams will have a positive effect on the child’s learning.
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W’ILLIAM PATERSON UNIVERSITY

- .  Lesson Plan Format for Grades Pre-K to 3 o
Joanna Alien . School: Jefferson Eiementary School Grade: 1*' Grade
Theme/Focus Area — Addition. . . '

Subject Area — Mathematics; Language Arts

Topic & Core Standard or ECE Expectation-—Math- 4.1.281- Develop the meanings of addition.

and subtraction by concmteiy modelmg and discussing a large variety ofprobfems 34 185-

F?espond appropriately to quast:ons about storigs read aloud ,

The Concept(s)— Order property. of addition

Essential Question: The student will kearn that the addends in an addition sentence can be
placed in-any order.and stzE! pmduce the same sum,

Objectives -

A. Low Level:

Students will be able to recall what an addend is :
Students will be able to descrabe the order property of add:tson

B. High Level-

- Students will be able to app|y thetr know!edge of the order pfoperty of addltson to the story S

- Fish Eyes by Lois. Ehlert. . : _

- Students will be able to’ analyze why two addends, when reversed, equais the same sum
- Students will be abie to create thetr own sat of. addltncn sentences with reversed addends

Planmnga« S '
is for the children fo understand thatan addition sentence with two addends can be: wntten in two
different ways. Students will understand that ycu can change the order of the addends and get the
Same sum.:

B. Matenaiisesources dry efase board, dry erase markers spinner on the Sma;’tBoard pens
pencils, colored pencils, glue sticks, muiizcoiored cubes fish cut outs Houghtoﬂ Mifﬂm Grade 1
student workbook ‘

C. Childrer’s Literature: F:sh Eyes by Lois Ehlert e

o. Teacher refea‘ences!bookslmtemet resources- Houghton leﬂm Math Grade 1

Procedure Steps for the iesson
A Begmmng - : '
1. Motivate Interest; Students will be caiied over ta the carpetas a group to reread parts of

Lo

- Fish Eyes. whtch we have aiready read as a.class. Certain pages will be.referred to ‘such. -

as “2 jumping fi sh” and “4 striped fish.” Students will be asked to write an addition .-
sentence {0 show how many fish in all. Once students have been allowed time to think;
one child will be called on: The addition sentence 2+4=6 will be mcrdefed on the dry erase
board. The order of the addends will be reversed so the probfem i5 then presenited as:
“There are 4 strzped fish to begin with, 2 jumping fish join them in the pond, how many in
all?” The students wsll be asked to come up with another addit;on seﬂtence e

B Middle - - : '

-1.. Factual Know!edge {infarmataon) By using the illustrations from the story F:sb Eyes and.
fish cut outs the students ‘are able.to visualize the concept of the order property of
addition. Both addition sentences will be written out on the dry erase board for the-
students to see: The ch;ldren will be explained to that an addend is one of the numbers
beihg: addecf in the adé:%lon sentence f we change the order: of the addends we still get
the same sum; e . :

2. Lower/Higher Order Questzons . '
Knowledge: What is an addend? In the addition sentence 2-1-4—-6 what are the addends?
Comprehension: Why do we get the same sum for both of these addition probfems
(2+4=6 and 4+2=6).

Application: In the book, Fish Eyes we start off with one green fish and then twa Jumping
fish. How many green fish and jumping fish do we have in all? If | change the order and -



say there are two jumping fish in the pond, one green fish joins them, how many fish are
there in ali? What would the addition sentence change too?

Analysis: Why do 3+2 and 2+3 both equal 57

Synthesis: Using the same two addends, create two different addition sentences. What
are the addition senfences?

3. Visualization: Once the students are back at their seats, two students will be called up to
the spinner on the Smartboard at a time. Each student will take a turn spinning the
spinner. The number it lands on is the number of objects they have to pick up (Ex. 3
pens, 2 glue sticks). The two students will then face the class with their objects outin
front of them. The students will be asked to create an addition story to go along with their
objects. The addition sentence will be written on a dry erase board. The two students will
then switch spots to show that the order does not change the sum. The new addition
sentence will also be written on the dry erase board. This will be repeated several times
so each student has a chance.

C. End - Finally, the students will complete a page in their workbook, It will be hoth guided by
the teacher and independent work. As the assessment the students will complete an order
property of addition handout. This handout will have an addition sentence already written.
The students must write a new addition sentence to show the order property of addition. Then
they must create their own. Students will complete the handout by following the doriections
the teacher reads to them. See handout.

X Assessment — Assessment is based off of the handout and observations made during the course
of the lesson.

Assessment —

Performance Task Needs Time - 1 pt. Emerging - 2 pt. Proficient — 3pt.
Student does not Student writes a new | Student
use and reverse the | addition sentence successfully

Probiem # 1 addends in the using and reversing | reverses the
addition sentence the addends from addends of the
given to come up the first addition addition sentence
with a new addition | sentence, but needs | given to create a
sentence even with manipulatives or new addition
use of assistance in order sentence. Addition
manipulatives. to complete. sentence is free of
Student rewrites the errors.
addition sentence
given.

Problem #2 Student writes an Student is able to Student is able to
addition sentence write an addition write a correct
but does not reverse | sentence, use and addition sentence,
the order of the reverse the addends | use and reverse the
addends from the from the first addends from the
first sentence in the | sentence and write a | first sentence and
second addition second addition write a second
sentence. Student sentence. Student correct addition
does not complete needs small sentence.
the problem, manipulatives or

assistance in order
to complete.
Totals:

Proficient =6 points
Emerging = 4-5 points
Needs Time = 2-3 point



X Summary of Assessment Data~ s

_ Proﬁeient .- Emerging.. . ,};L_‘Needs Time;{--.‘},
- Sophiai . 0 T . Zog o "f“fi“Gianna D
Luke -': : L Chris. L
Yaseen ' . Emily-
 Grffin 0 0 o Kaylin
Colby. . S Ava oo
Jordan Brandonr -
Aie)cfs A :
zake

" 'Yumee
isabei!a

X
TOXIL:

SoXHL

XIV...

xv;_-'

- XV,

lf E were to do thas lessun agam, i wouid spist lt up 80 the stud 15 were not cfomg mathemattcs for
- an hour without some kind of break. That was the. blggest pmblam with this lesson: | did notthink: . . L
that the math workbook pages would take as iong as they did. “The lesson wound p iakzng an. hour' .
* because | did not foresee the pages taking as long as they did’ The students were s6 mvoived [ P
' the readmg m‘ the baok and the SmartBoarci actwsty that i dtdi‘i t want fo hurry‘ihat_aiong o

} thmk that ovefail the studems en;oyed the Eessen and understood tha.cznncept of the }assarr There'i e
are thrée students that scored in the Needs Time' category, Unce- i graded the worksheets and saw:

the mistakes the students made; | did a smail group activity with the three of them. Wa used smalE
man;putatsves to go over the concept of the order property of addition. In a smalf setting.| was ableé

to focus onthe m:siakes that the studerits were making. By guiding the students through the’

problems they were abie to show me in the end using the mampulahves that they understood Ehe
concepi : : ,
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 reinforcement with the concept. Using the rubric I creafed I was able to see that three of .




my students need more time with the math concept introduced in the lesson. Because of
this, I sat down with the three students and had a small group lesson to reinforce the
concept. If my results from the rubric showed that 18 of my students needed more time

with the topic, then I would have to reevaluate my lesson and plan accordingly.




CIEC 368-60

Scar;ng Rubric for Lesson Plan Child Assessment

Name: }oanna A!Een

Max:mum Points = 10 pomts

_Submst a lesscn piaﬁ ;m;:aiemented in your student teach;ng with the assessment portion
'compieted _Wnte a 1 page reflection onwhat you learned about the children’s Eeammg

and how you will use the mf@rmatlon to pian future 3essons dffferentnate mstructlon orj_ o
desigrn future assessments

~ Acceptable

| Unacdeptable; -

Aééessment

- Agsessment is performance -

based and ‘loosely linked to a. .
standard mdzcatar and the
objectWes for the lesson, Rubrlc

is partially deveioped OF dlﬁicu!t g
to 1mpiement (34" pomts)

- | linked to-standard:

-Assessment has little
substance oF meanin
 appropriate to the. ag
the-children. Rubn :
incomplete, ar_zfiear of not

Paper 1% orgamzed Ieglca] and ,
- coberent:: :
' .Paper may have some €r10rS; but'.'

it is clear it hias been proofed

-+ | Paper focuses on the assessment
| but does prmnde some indication
“of reflection on the usé of
assessment data for pl annmg atid
) lmprevmg mstructlon

(2-3 points)

| Paper dzscﬁsses the’ assessment 10
| but the student’s own behefs e
" & reflection are ot presen‘f or | ’

“not well deve!oped '

student has Himited
understanding of the purp(}se B

of assessment. - 4
- Errors in spaiimgs ptmutuatlon S

& g;ammar are ewdent
{0~1 pomts) o

. (4.pgtnts}~ S

*"‘* Rennnder Three pmnt penaity if late by 1 week or iessa. ot a five pomt penaity 1f' Eafe by

'mere tha.n I week

' Comment 5
Rubnc is

éar and ob}ecnve You:r reflective paper was truiy outstandmg Y{)u seem to

: understand ﬂ‘ie purp{)se of assessme:at a8 Weii as Improved your rubric Weli done’

{GQ pemts):iz.ig;‘ T










Claudia was not one of the children to immediately catch my attention. She was not
overly friendly with me on my first week at Packanack Elementary School whereas many of the
students were. Claudia also does not contribute very much to group discussions. In the classroom
she is very hesitant to share her opinions, however if there is a worksheet with problems handed
out and she is allowed time to work on it, she will raise her hand to share an answer. The basis of
my decision to study her was oddly enough because of all those reasons. In a class full of
students who want to speak every second of every day and are full of opinions, Claudia stands
out. After discussion with the teacher of the class I soon found out that she is at a much lower
level than some of the other students. She is one of two students in the class to receive extra help
in mathematics two days a week. The difficulties do not just lie within the subject of
mathematics, but also in comprehension surrounding all subjects.

Conversation with Claudia is at a minimum. To engage in conversation [ have to be
constantly asking all of the questions, Many students will come in and share stories about their
family or what they did that weekend, but Claudia has never shared one story with me. In class
she is very quiet and will never speak out unless she is called on. Claudia will come up and a;k
me to check her work, but if something is incorrect she just wants the answer and not an
explanation of how to figure it out. During recess time I have observed her interactions with the
other girls in the class and she does actively participate in the games. However, when she is in
class she will not participate unless she has had time to think about the problem and have
something to say.

On many occasions during center time [ sit with the group that Claudia is in. One of the
days the children were told to pick a book that interested them but may be a little bit of a

challenge. Claudia was reading Amelia Bedelia, Rocket Scientist? One of the assignments was to




read to thé teacher. I sat with Claudia and lisiened as s.h-e rf;ad to me. Claudia reads with fluency; |
but when I asked her questioﬁs about the book such as the gﬁgract@s or what happéﬁed in.t_h'e-.
book, Claudia was ﬁnable to recall the information; Every tim'e;'shé: had td 'r'efer back to the

: reading; During the runninfg record with the book, Go Away S’hn-i‘Ciaud’i; was.(;néfé é'g’ain' B |
reading with fluency but when it came to the questions at tﬁe end her aﬁswefs Wﬁi‘ﬁ ndt dst_é;il;:d,

~ She {Jvouid give Ehe bare minimum response which shows cqmpreheﬁs;ioﬁ Bu;t har.aﬁi:lity :t(_:a:

' elahorét& and draw further conclusions is lacking. ) |

The two sample writing prompts are from a span of three weeks, ’Ifhe fir's't._iirri#iﬁg'sampic

- about the book, Chicken S'unda? demonstrates Claudia’s difficuity_ in mmprehendmg The _
answers she provides for the first two questions are a stretch from what tha actual aﬁsﬁ\}éfS- are.
However, the next writing prompt which was done three weeks later sh()wsf, dvast Improvemem
Claudia used her knowledge from the story to Comﬁlete the questions. Sheevenused higﬁef 'lével
thinking to judge whether the main characters decision was correct. | - |

From obser.\{ing Claudia throughout this time span she has demansﬁrated cognitive ability
that would place her in Piaget’s concrete operational stage. On different.occasioﬁs I h_avé s_e'%i
Ciéudia use conservation of mass, length, ﬁumbér, and iiquid in additian_tﬁ !'J.'ei‘n‘g _ébie to é_xpiain-
procedures back to the reacher. She can draw conciusioﬁs.based'on othei’s viewpoints and r"i_ot _
just her own. Although itis easier for Claudia to use manipuléti?és to solve probiefns; she has
the ability to solve them without the help. |

Based on Gardner’s Multiple I'nteiiigencgs and Claudia’s strengths, she learns best
through bodily-kinesthetic approaches. When the teacher introduces a new song and dance to
help the children remember the main ideas, Claudia’s face lights up. Whenever the activity

requires the students to be up and moving, Claudia will also willingly participate in this kind of



activity as well. Claudia also responds well to games. The one time I have seen her actively
participating and speaking out is during recess. If the teacher can somehow bring the fun and
relaxation of recess into the classroom 1 think it will really benefit her. Worksheets do absolutely
nothing for her. She hurries through them making several mistakes. With worksheets it is all
about just getting them done, not actually knowing the information. If you turn the worksheet
into a fun series of questions then I think Claudia will show improvement. Activities that can be
done over a certain time span will be better as well. When she is timed and begins to see the

other students finishing, her attention is completely gone.
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| Fiction e Level M
Kﬁ'&fﬂq d-Z Benchmark Quick Check Go Away, Sun|

#

/ 7 i F
Name [ .’.?"{'éﬁ.?[i"% - Date
1. Why did Jackrabbit tel] Sun to go away
in the beginning of the story? W E
{text-based) There was no shadewfguacg@bbit Inference: 3
to rest in, and he said Sun was oo bnggﬂ Critical Response 73
el Total Comprehension: ____s¢
2. How did Sun feel when the animals told him
to go away? ' -
L i (.
(text-based) His feelings were hurt: he was glfmy- independent - 95% . 1009
he was sad. (Any one of Meaboveanswemisaccepmble.) Instructional — 30% - 5ge
3-/Whydldltraln in the desert? Frustr ~73% and
/ (text-based) Sun began to ay.
4. Did Sun 7y to help the animals even though they were not nice? | .. y by loe o
(inference) Yﬁi he tried to create shade to make it cooler for the animals,
S. Whyd!dn‘tSunmeoutaam‘?

/)
(inference) The animais hurt sun's feelings, so he was afrald to come back out, sun didn’t think
they wanted him to <ome out because of what they'd said,

8. wnydmm-mimwtformmmmbmmﬂ

(critical response) Think about others’ feelings; don‘t 33y something before you think about it.
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NEW JERSEY DEPARTMENT OF EDUCATION : .
OFFICE OF EARLY CHILDHOOD EDUCATION CHILD'S NQA:g\E_BCarohne
NJ ELAS DATE___2/18/1 S ——

WORK SAMPLE FORM FOR ALL AGES

Attach work sample or photograph of child’s work (e.g. block building, literacy and art creations) to
this sheet. Describe below what the sample tells you about what thé child knows and can do.

1. How was this work sample completed (describe setting— e.g. context; alone or with others; self
initiated or in response to directions; etc.)? '

The students were gathered around the carpet and the teacher read to them Chicken Sunday. The
instructions are listed on the handout. This was another practice for the open ended writing prompts
on the NJ Pass. The students were each handed a paper and then asked to sit at their desks and
complete it. The students worked individually at their desks. '

2. What did the child say while working and/ or after completion (capture conversation with you or
another child, language and vocabulary used; thinking and problem solving)?

This writing sample was not part of a larger lesson. There was no discussion after the question

because it was simply just an assessment piece on their comprehension and writing abilities. The
students were unable to talk to each other while they were working as well. '

3. Additional comments:

Compared to the other students in the class, Caroline received one of the lowest scores on this
assessment piece.

CIRCLE APPLICABLE PRESCHOOL EXPECTATIONS . CIRCLE APPLICABLE KINDERGARTEN STANDARDS

1. Child listens with understanding ' 1JChild demonstrates phonological and phonemic awareness

2 Child converses effectively 2. Child uses word recognition skills and demonstrates fluency
3a Child demonstrates emergent print awareness # Child demonstrates expanding vocabulary and communication
3b Child demanstrates kivwledge and enjoyment of books 43Child demonstrates comprehension skills

3c Child demonstrates phonological awareness 8 Child demonstrates early writing skiils

+ Child demonstrates emerging writing skills
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As you make friends sometimes your first
impression is not always correct. When you get to
know someone better your opinion might change.
This happens in the book Chicken Sunday.

5
7

H

o Describe a time in the story where someone |

was judged unfairly. / N
@ How did the friends work together to make
Mpr. Rodinski realize that they were nice and
friendly children? . [
Y,
o Explain a time when you did something nice
for a friend. /
Y
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NEW JERSEY DEPARTMENT OF EDUCATION
OFFICE OF EARLY CHILDHOOD EDUCATION. CH"*D S NAME__ Carofme
DATE 3,} ] G;’ '§ ﬂ

NJ ELAS L
WORK SAMPLE r-om FOR ALL AGES

Attach work sample or photograph of child’'s work (e.g. bk)ck bmidmg, literacy and art creations) to to
this sheet. ’i)escnbe below what the sample tells you about what ’che C’hﬂd knows and can do.

1. How was thzs work sample completed (describe setting — e.g. context akme or with others; self
initiated or in response to directions; etc.)? SR

Moon!' An Open ended questlon was then handed to each student to pracnce for the NJ Pass tests.
Each child worked mdepe«:ndenﬁy at their desk. When they were finished the wxmng prompt was
handed in and: graded . _

2. What did the child say while working and/ or after completion (captare. coﬂversation Wlth you or
another child, language and vocabulary used; thinking and problem soivmg)“? ‘

When the students were finished the assessment piece was handed in right" away. ‘I’he, sﬁx_dents;d'id
not really discuss the questions too much after this. When it was complete the students worked
quietly at their desk until every student was finished. After, the students went to lunch and then
recess.

3. Additional comments:

While the teacher read the book to the children many raised their hands to make comments about the
book. Caroline was not one of them. She sat quietly and listened as the teacher read. The grading was
done based on a rubric created for all of the second grade classes that used this writing prompt.

IRCLE APPLICABLE KINDERGARTEN STANDARDS

(1 Chilkd demanstrates phonological and phonernic awareness
'C%uld uses word recognition skills and demenstrates fluency
@ hild demonstrates expanding vocabulary and communicadon
(HyChild demonstratés comprehension skills

(53Child demonstrates early writing skills

CIRCLE APPLICABLE PRESCHOOL EXPECTATIONS
1. Child listens.with uhderstanding

2. Child conversés effectively

3a Child demonsirates emergent print awareness

36 Chitd deémonstrates knowledgeand enjoy rment of books
3¢ Child demonstrates phatiological awareness

4. Child demonstrates emerging writing skills
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In the story Clean Your Room Harvey Moon! Harvey has to
clean his room before he is allowed to watch his Saturday
morning cartoons.

Name (. 0(nl i ne,

‘3 What two words would you use to describe Harvey?
@ Give reasons why you chose those words.

@ Do you think Harvey made a good decision to put
averythmg under his rug?® Why or why not?
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qualme
| DATE 3/30/10___

NEW. JERSEY asunwm cs eaucmo ' , : -
OFFICE OF wzi:f c: i€ : Ci-ﬂLD S NAME

NJ ELAS

what feod they chcase The students each created thezr own plctﬁre but were ab e
with the others at theu‘ table, : ERE .

- Camiiﬁ'e cumpieted the drawmg she walked GVEI' to the teacher and askeei i s o
she rei:umed to her seat she began the wrﬁ:mg part on the back e

. 3 Addiﬁonal cornmehts:-' .

om the %ky, hers is the only one to

: ,:.sr::&ne For aw' f:he food falim

' Aithough Camhne d’id .nof crea'

be completely coloved in. E ture is colored wi crav(m She drew the objects arnd+
labeled her drawmg but t‘ 'bac:k she expiamed ‘ y she pzcked f:he grapes and’
cheesecake g ‘ o
C IRCLE APPLIC’AKEE PRESCHG(}L EXPEQTAT%GNS - . CIRCE.E AFPPLICABLE KINDERGARTEN STANDARDS
1. Child Hstens with inderstanding: - R PR _ _ 1.Child demonstrates phonological and phonémie awareness
2. Child converses efféctively 2. Child uses word recognition skills and demonstrates fluency
. 3aChild deémonstrates emergent i}ﬁnt atvareness %Ch;ld demonstrates expanding vocabulary and communicatior
3b Chitd demenstrates kﬂewieeige ‘andd etffoyiment of Books 4jChitd demonstrates comprehension skills
3¢ Child demonstrates phonologival xwareness 5.5 hild demonstrates early writing skills
4 Child demonstrates emerging writing skiils
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NEW JERSEY DEPARTMENT OF EDUCATION
OFFICE OF EARLY CHILDHOOD EDUCATION
NJ ELAS Anecdote Form: for Kindergarten

s Besure to date everyyentrif .

Child’s Name __._Caroling

{ check one) Pallw Winter____

Spring. o

»  Place your anecdotes in the box that corresponds to the primary Language Arts Literacy Stamiard

. Note addmonal relevamt standards.

Child demonstrates phcnolagmal and phonemic awareness.
3.1.2F Vocabulary and Concept Development  3/9/10

2. Know and relate meanings of simple prefixes and suffixes
Dunng center time in the afternoon in a group of 5 students, children are readmg ina gu;.ded reading
8“’“13 y -

€-"FHound a base word.”

I’ “What word did you find?”
C “ R&do "

Chﬂd uses wurd recogmtwrs skﬂls and demonstrates fluency
3.1.2F Voeabulary and Concept Develcapment 1 °3/23/10
4. Understands concepts of antonyms and synonyms
Befbre dismissal students are playing Brain Quest, a trivia game..
T+ “Claudia and Joey you're up. In the sentence find 2 antonyms. Exercise makes weak muscles
strong.”
C- Hits the buzzer. “Weak and stmng.” '

. Ch;id demonstrates expanding vocabuiary and communication skills.

32 ?C Mechariics, Spelling, and. Handwnnng . 2/23/10
B % Apply sound/ symbol relationship to writing words
Durmg cettter time Claudia reads Amelia Bedelia, Rocket Scientist? By Herman Parish out Toud to
teacher. When completed she begms the actnnty that g()es along. Claudia fxﬂs in the word professor in

1 35» Students ;retum frem lumh and 1eCess:

T- “Everyorie shguld be ccmtmumg tow

C- Walks to desk, takes out ri search, folder and p@neﬁ walks to the hbrary area, puils out one of the
Ben]amm Frankhn boc}ks Opens 1f: anci begms tc} read ” :

Ch:ld demonstrates eaz'ly wrztmg skﬂls .
3.2.2A Writing as.a Process Lo 3}30/1{}

7. Compose readable first drafts o
Children are writing a 5 paragraph persuasive essay on Why they want to move up to 3¢ grade with
Mis. Betron their teacher this year. A 4 square graphic organizer was constructed to assist children.
C- Sits at her desk in class with graphic organizer next to her and writes on a new sheet of paper. “Is
thls right?” Points to her mdentauon on ﬁer Iast paragraph

: "‘x?ery g@cn:i Claudia.”




CIEC 330  Curricslum I: Language Arts & Social Studies Integration and Assessment
Rubric for Child Study Repeort = 15 points

For an overall rating of Exemplary, your total score must be at least 13 points. For an overall rating of

Acceptable, your total score must be at least 9 points. *** Reminder: Assignments handed in late will be

agsessed a 3 point penalty.

Name: (/ﬁﬁﬂheﬁ._ 4/&\«/

EXC}H@%&F}‘%_ ,,,,, Acgeptab!e

Rating: /Df}f’ Lﬁ@w Ag Date: 7//&/50/0

Scoring Rub

Unacceptable Comments

Data orethanthe ) Afleast 4 anecdotes, | Minimum data
Collection requu'ed amount of ;‘ 2 work samples, 1 collection is not
{(Max 7 data is collected and [ literacy prompt have | completed, is
points) is mostly objective | been submitted and superficial, or
with few interpretive || are generally includes more
comments. Data is || objectively written. interpretation than
collected over the /| Data is collected facts. Data is
| span of at least 6 .| over at least one collected in less than
weeks. (6-7 poinis) , month. (4-5 points) one month. (0-3
points)
Report Report includes % Report includes all Report inchudes most
{Max 6 comprehensive i| required elements. of the required
points) coverage of ail Some elements may | elements. Many
required elements be only minimally elements are
and demonstrates a addressed. Report superficially
high degree of demonstrates at least | addressed. Report is
understanding of the || a beginning highly subjective and
use of data collection {| understanding of shows little relation
and assessment to i using authentic to the data collected.
plan. for children. i assessment to plan {0-3 points)
w for children.
s (4-3 points)
Grammar | Report is free of Paper may have Errors in spelling,
& Style errors, readable, & some errors, but it is | punctuation or
(Max 2 logically presented. clear it has been grammar are evident.
points) (2 points) proofed. (0 points)
. {1 point)
Total

General Comments:
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April 14, 2010

Dear Families,

This upcoming week starting on Monday April 19™ 2B will be
celebrating Earth Day. The students will be learning all about what
Earth Day is, recycling, and ways that they can contribute to hélp
preserve our environment. | have a lot of fun lessons and activities
planned, but | would love for your assistance. If you could collect
materials that can be recycled, anything from plastic bottles to
mixed paper to magazines, and hav‘e your child bring them in on

Tuesday the 20" of April, | would really appreciate it.

Thanks for your help,

Ms. Allen

Dbl e TP B BB IR










PaCkanadk. Etﬂmenta i

April 12th 2010

Product vs. Process Art

_ Dear Families,

in 2B s classroom this year we will be focusing many art activities on the process
approach rather than the product. | wanted to briefly explain the differences and offer ad-
vice to you fér home a'ctivity planning. | am a firm believer in allowing the students to use
creativity and their imagination whenever possible. The idea behind the process approach
of art activities is to allow children to explore, discover, and experiment with different mate-
rials. No two children think in the same way, and that is why i feel as though no two art
projects should be identical. |

The product approach focuses on the final outcome.
A product art 'pfoject' would entail giving the children ali the
same materials and telling them what it will look like. A
product art project could be anything from a coloring page
to an animal mask in which all the parts are given to the
students and they simply glue them on.

] tr&iy believe in process art. | believe that children
should be able to explore with materials and produce their

own product. Because of this, | felt it important to explain it
to the families and encourage process art at home. Offer
your children finger paint, clay, paint, or markers and have them create something. Col-
lage activities are aiso a great way for children to experiment with different materials, fo-
cus on the process rather than the product, ali while having fun at the same time!






Muitiple Intefligences 1

Running head: APPLICATION OF GARDNER’S MULTIPLE INTELLIGENCES

The Growth and Application of Howard Gardner’s Multiple Intelligences
in the Classroom Today
Joanna R. Allen

William Paterson University

May 10, 2610



Multiple Intelligences 2

In 1983 with the release of one of Howard Gardner’s first books, Frames of Mind: The
Theory of Multiple Intelligences, a new and radical theory was exposed to the world. Gardner’s
theory of multiple intelligences shocked many and challenged the upheld belief of a single,
generalized intelligence. How is it that someone could possess seven unique, free-standing
intelligences? Gardner answered this and many more questions in the numerous books he has
published beginning with, Frames of Mind. Gardner’s original theory stated that individuals
possess seven different intelligences. Today, his theory has now expanded to eight intelligences
with a suggested ninth still being tested. Even after more than 25 years, some still remain
skeptical of Gardner’s MI theory. It continues to be misunderstood and doubted upon whether or
not it truly is a “scientific theory” (Shearer, 2009). However, Gardner’s study of the different
intelligences humans possess has had the most impact in the field of education. Educators have
taken to this theory and implemented it throughout the curriculum in many different schools.
Howard Gardner’s theory of multiple intelligences has changed the way teachers plan activities,
lessons are implemented, curriculum is designed, and assessment is recorded.

Dr. Howard Gardner attended college at Harvard University, originally studying history.
However, Gardner was lucky enough to study under Erik Erikson and Jerome Bruner where his
love for cognitive and developmental psychology grew. He graduated in 1965 and-C()ntinued to
study at Harvard earning his PhD in 1971. Gardner has remained at Harvard working as a
lecturer and professor in education. He is currently still teaching at Harvard’s Graduate Schoot
of Education as Hobbs Professor of Cognition and Education and Senior Director of Project Zero
(Baum, Viens, & Slatin, 1999). He has published over 15 scholarly books, his first being The
Shattered Mind in 1975. Howard Gardner is continuously working on his theory of multiple

intelligences with a ninth and tenth in the process.



Multiple Inteliigences 3

Gardner’s original theory of multiple intelligences states that individuals possess seven
distinct and different intelligences. Gardner (1991) felt that “all normal human beings develop at
least these seven forms of intelligence to a greater or lesser extent” (p. 81). He compared our
minds to our looks and personalities; each one differs from person to person and that is what
makes us unique (Gardner, 1991). He felt as though previous views on intelligence were too
narrow and did not encompass the many creative abilities that individuals possess. Because of
this, Gardner sought out a better classification for human intellectual competences. The original
seven intelligences Howard Gardner distinguishes between are linguistic, musical, logical-
mathematical, spatial. bodily-kinesthetic, intrapersonal, and interpersonal (Gardner, 1993). An
eighth intelligence, naturalistic intelligence, was added years later and another, existential
intelligence, is still bring observed and processed (Flynn, 2009). Rather than relating
intelligence to reason, logic, or knowledge, Gardner defined intelligence as “the capacity to solve
problems or to fashion products that are valued in one or more cultural settings” (Gardner &
Hatch, 1989, p. 5).

Before Gardner’s theory of multiple intelligence swept over the world of education, the
idea that intelligence can be represented by a single number was still believed by many. [n 1905
Alfred Binet and Theodore Simon created the Metrical Scale of Intelligence as a means to test
students who needed additional help in learning (Parkay & Stanford, 2008). The original test has
been altered, revised, and adapted to the one American children are assessed with today.
Criticisms of the standardized IQ test include that it is culturally biased causing white middle-
class members to have an advantage (Parkay & Stanford, 2008). Despite the cultural bias, 1Q
tests and standardized tests are still distributed across the country. In our society we are

accustomed to ranking and judging everyone. By using standardized tests, a line can be drawn
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and distinctions can be made for students as to whether they are below average or within a
certain percentile. In M7 at 25, Branton Shearer (2009) writes, “1Q remains the cornerstone of a
school’s curriculum. This, of course, matches with the priorities of the age of information and
technology-math, science, and reading reign supreme as the hallmarks of an intelligent person”
(pg. 3). In Gardner’s 10™ Anniversary edition to Frames of Mind he explains that he was
unaware of how loyal society would hold onto their view of intelligence; as something that
everyone had to a greater or lesser extent and that it can be defined by a single standardized test
(1993),

When Gardner’s theory of multiple intelligences was introduced in 1983 it was
considered new and radical (Hock, 2009). Gardner was challenging the upheld belief that
intelligence can be labeled based on a number from a test. How can one number represent what
an individual 15 capable of? Gardner believed that people can do extraordinary and intelligent
behaviors but have it not show up on an IQ test. Many viewed intelligence as how well someone
did in school. The problem with that were many schools only focused on linguistic and logical-
mathematical areas. Problem solving and literacy are considered crucial in the school setting but
the ability to create a work of art is pushed aside, most likely because it cannot be completed and
graded using a standardized method (Gardner & Hatch, 1989). Gardner (1993) writes, “I wanted
to broaden conceptions of intelligence to include not only the results of paper-and-pencil tests
but also knowledge of the human brain and sensitivity to the diversity of human cultures”
(introduction). He felt as though students should not be deemed intelligent based off of only two
categories, linguistic symbolization and logical-mathematical symbolization (Gardner & Hatch,
1989). Intelligence is an extremely abstract word that every person and culture will define

differently depending on the time. To label someone as below the “normal” level based on one
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standardized test, will stay with that person forever. For these reasons, Gardner developed his
MI theory based on neurological, evolutionary, and cross-cultural evidence dealing with a variety
of abilities (Gardner, 1993).

To form his theory, Gardner observed many different individuals. Gardner (1993)
explains that “studies of prodigies, gifted individuals, brain-damaged patients, idiot savants,
normal children, normal adults, experts in different lines of work, and individuals from different
cultures” were conducted and evidence was recorded (chpt.1). Abilities and capacities that
constantly showed up among these groups were considered for classification as intellectual
competences (Gardner & Hatch, 1989). From this research Gardner comprised prerequisites for
an intelligence, which indicate whether or not an intelligence is useful and needed. To even be
considered as a candidate intellectual competence, Gardner (1993) believed each must “entail a
set of skills of problem solving-enabling the individual to resolve genuine or difficulties that he
or she encounters and, when appropriate, to create an effective product” (chpt.4).

If a capacity exemplified the prerequisites, it would then be considered a candidate
intelligence. From there the candidate intelligence would then be assessed based on the eight
criteria Howard Gardner created. A candidate intelligence does not need to possess all eight
signs, but it will never become a separate intelligence if it only shows one or two of the criteria
(Gardner, 1993). The eight criteria originally listed in Frames of Mind by Gardner are:

Potential isolation by brain damage, the existence of idiots savants, prodigies, and other

exceptional individuals, an identifiable core operation or set of operations, a distinctive

developmental history, along with a definable set of expert “end-state” performances, an

evolutionary history and evolutionary plausibility, support from experimental
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psychological tasks, support from psychometric findings, and susceptibility to encoding

in a symbol system. (chpt.4).

Potential isolation by brain damage meant that a particular mental ability can either be
destroyed when brain damage occurs or spared even if all other mental abilities have been
destroyed (Hock, 2009). The mental ability displays a distinction from all others. The second
criterion explains that there are people who possess high abilities in an area. Gardner discusses
that in the case of an idiot savant there is almost always a particular intellectual skill which
performs higher (1993). An identifiable core operation is “one or more basic information-
processing operations or mechanisms” (chpt.4). It is a mental ability that is specific to that
candidate intelligence. A distinctive developmental history meant that an individual can folow
through a distinguishable path beginning with simple skills and ending with advanced steps
dealing with each particular intelligence (Hock, 2009). An evolutionary history for a candidate
intelligence is one that “shows evidence of evolutionary development, based on cross-cultural
research and similar abilities in nonhuman animals™ (Hock, p.103).

Gardner meant that, support from experimental psychological tasks is a way to test the
intelligence. In order to become an intelligence the candidate should be tested using specific
techniques to determine if it differentiates itself from others. If an individual can perform two
tasks simultaneously than we can assume that the tasks are calling upon two separate capacities.
Support from psychometric findings is the ability to correlate a candidate intelligence with a
standardized test, such as an 1Q test (Hock, 2009). Although Gardner was not in favor of
standardized tests, he admits that if the candidate intelligence can correlate highly with one, it
will enhance its credibility (Gardner, 1993). The final criteria, susceptibility to encoding in a

symbol system deals with the intelligence having the ability to be expressed in a written form. If
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a candidate intelligence possesses several or all of the criteria, it will become an intelligence, if
not it will be crossed off of the list. Some of the other candidates of intelligence that haven’t
quite made the cut are spirttual intelligence, sexual intelligence, moral intelligence, and digital
intelligence (Flynn, 2007).

In addition to observing the mental skills of a variety of individuals, Gardner expanded
on prior research he conducted on functions of the brain (Hock, 2009). According to Roger
Hock, Gardner “demonstrated that the human brain is not only diverse in its abilities but also
extremely specialized in its functioning™ (2009, p. 101). The human brain can be divided into
many different lobes, parts, and areas and each of them can play a specific role with the different
intelligences. Through his research, Gardner found that specific regions showed to have a
greater importance with certain tasks (1993). When Gardner studied individuals with brain
damage he observed and recorded exactly what region of the brain was damaged and what
abilities it had an effect on (Hock, 2009). From this research Howard Gardner believed that
“different parts of the human brain are responsible for different intelligences altogether” (pg.
102). Shearer (2009} describes the different areas associated with each intelligence; Musical
intelligence 1s associated with the right anterior temporal lobe, the frontal lobe, and the right
auditory cortex. Spatial intelligence is associated with the right hemisphere, parietal posterior
lobe, occipital lobe, hippocampus, and temporal lobe. Bedily-kinesthetic intelligence involves
the cerebral motor strip, thalamus, basal ganglia, and cerebellum. Linguistic intelligence is
associated with the left hemisphere’s temporal and frontal lobes. Logical-mathematical
intelligence involves the left parietal lobes and temporal and occipital association areas.
Interpersonal and intrapersonal intelligences are associated with the frontal lobes, prefrontal

cortex, and the anterior temporal lobe,
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Linguistic intelligence focuses on the mastery of language. An individual possessing
high ability in linguistic intelligence shows sensitivity, creativity, and skill with language. They
have a great ability to get their message across as well as to understand others. Individuals
possess the ability to think in words. The core operations for the linguistic intelligence are
syntax, phonology, semantics, and pragmatics (Hock, 2009). Careers or domains that would
require significant use of the linguistic intelligence would be a poet, novelist, comedian, lawyer,
teacher, and journalist. Some examples of individuals who possess high linguistic intelligence
are Ellen Degeneres, Dr. Seuss, Dan Brown, and Shel Silverstein. Gardner (1993) writes that
Hnguistic intelligence is the most popular, most used intelligence, and also the most studied
across the human species.

Musical intelligence is the ability to think in music and sounds. Individuals with a high
capacity of musical intelligence are constantly hearing beats, tempos, and patterns. Some of the
core operations are pitch (melody), thythm, timbre, and tone. They hear patterns, recognize
them, and then also may have the ability to manipulate those patterns (Baum et al., 2005).
Individuals can reproduce sound through an instrument or their voice Musical intelligence is not
just hearing and understanding the core operations, but having an appreciation for it as well.
Domains that require significant musical intelligence are a musician, choreographer, conductor,
composer, songwriter, or performer. Some examples of individuals who possess high capacities
for musical intelligence are Mozart, Justin Timberlake, the band Maroon 5, and Shane Sparks.
Gardner believed that this was the earliest intelligence to emerge (1993).

Logical-mathematical intelligence deals with abstraction and an individual’s ability to
handle reasoning. It focuses on comparing, analyzing, and computing relationships between

abstract objects and ideas. Cause and effect relationships and logical reasoning are used greatly
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by people who possess high logical-mathematical intelligence. Individuals have a way with
numbers and quantities and manipulating them. Careers in which individuals would have a high
capacity of logical-mathematical intelligence are scientists, architects, engineers, and
philosophers. Individuals possessing a high capacity for this intelligence are Albert Einstein,
Marie Curie, and Isaac Newton.

Spatial intelligence recognizes the ability to perceive the world visually and accurately.
Individuals with a high capacity for spatial intelligence can perform manipulations,
transformations, and modifications with objects or images in their mind. They are able to
recreate an experience or an image from memory. Domains or careers in which individuals with
a high capacity for spatial intelligence would work are architects, pilots, sculptor, painter, and an
interior designer. Individuals who excel in this area are Pablo Picasso. Vincent van Gogh, and
Alexander McQueen.

Bodily-Kinesthetic intelligence is the ability to control your own body, your motions and
movements through both gross motor and fine motor activities. Individuals possessing a high
capacity of bodily-kinesthetic intelligence are very aware of their body and are able to use it to
achieve a specific goal. Individuals demonstrate a sense of timing and coordination. Domains
that require significant bodily-kinesthetic intelligence are athletes, actors, dancers, and surgeons.
Individuals who possess a high capacity of this intelligence are Jayson Werth, David Beckham,
and neurosurgeon, Ben Carson. Both Jayson Werth and David Beckham demonstrate the use of
bodily-kinesthetic through gross motor activities, whereas Ben Carson exhibits high bodily-
kinesthetic intelligence through fine motor movements with just his hands. Although the
activities are different, all three men possess high levels of this intelligence by demonstrating

such control over their bodies.
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The next two intelligences Gardner named the personal intelligences; interpersonal and
intrapersonal. Intrapersonal intelligence is the ability to know yourself, the emotions and
feelings that you are expressing. Hock (2009) labels it as the ability “to be aware of and
understand who you are, your emotions, your motivations, and the sources of your actions exist
in varying degrees among humans™ (p. 106). It means understanding and knowing yourself so
well that you are able to distinguish between your abilities, strengths, reactions, likes, dislikes,
and goals. Roles that require a high capacity for intrapersonal intelligence would be a therapist,
psychologist, or philosopher. Individuals who demonstrate a high capacity for this intelligence
are Helen Keller, Hermann Rorschach, and Sigmund Freud. Interpersonal intelligence is
somewhat the opposite in that it looks outwards towards others. It is the ability to understand
and make distinctions between other individual’s needs, moods, feelings, intentions, motivations,
and emotions. Interpersonal intelligence deals with responding to the emotions and moods of
others as well. A core operation for this intelligence is empathy. Careers that require significant
interpersonal intelligence is an educator, activist, counselor, and nurse. Individuals who possess
high interpersonal intelligence are Abraham Maslow, Oprah Winfrey, and Nelson Mandela.

The eighth intelligence added, naturalist intelligence, is the ability to be familiar with and
recognize the natural world around us. Individuals are very aware of the environment and the
objects and animals in the environment. They can discriminate between different classifications
of animals and show sensitivity and appreciation to all objects 1n the natural world, not just
animals but rocks, clouds, and plants as well. Roles that require significant naturalist
intelligence are farmers, chefs, environmentalists, biologists, and animal activists. Individuals
who possess high naturalist intelligence are Charles Darwin, Jane Goodall, and Rachel Carson.

The ninth intelligence which is still being tested and decided upon is existential intelligence.
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Existential intelligence according to Roger Hock (2009) is “the ability to engage in
transcendental concerns, such as the fundamentals of human existence, the significance of life,
and the meaning of death” (p. 103). Examples of individuals who possess high levels of
existential intelligence are Carl Rogers and Martin Luther King Jr.

In Thomas Ammstrong’s Multiple Intelligences in the Classroom (2000) he points out
several key points of Howard Gardner’s theory of multiple intelligences. The four key points
that he provides are; “each person possesses all eight intelligences, most people can develop each
intelligence to an adequate level of competency, intelligences usually work together in complex
ways, and there are many ways to be intelligent within each category” (p. 8-9). Armstrong
{2000) explains that this is a theory of cognitive functioning; it isn’t a type theory in which
individuals fit into one category. Everyone’s minds are unique and therefore their capacities of
the different intetligences are all unique and different as well. Some people may possess
extremely high levels of all eight of the intelligences whereas others, such as a savant, may be
extremely high in one intelligence and low in the others. Armstrong discusses that through
proper instruction and encouragement everyone can develop the eight intelligences into a
moderately high level.

Although the eight intelligences are free-standing and distinguishable, Armstrong (2000}
points out that they can work together. Many tasks require the capacity of two or three different
intetligences. For example, a musical performer who is putting on a show is incorporating
musical intelligence, bodily-kinesthetic intelligence, interpersonal intelligence, and linguistic
intelligence. The performer is hearing the rhythm and melody and is singing and dancing along
with it, showcasing musical intelligence. The way they move around the stage and take control

of their own body 1s demonstrating bodily-kinesthetic. The way the performer feels the
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excitement from the audience and feeds off of it displays interpersonal intelligence. Finally, if
the performer wrote their own lyrics to the song they are demonstrating linguistic intelligence.
‘The way they combine words to convey a message to the audience shows linguistic ability.
Although each intelligence is separate and we can distinguish amongst them all, they do interact
and work together at many times.

The final point that Armstrong (2000) discusses about the MI theory is that an individual
does not have to possess all the core operations of an intelligence to be considered highly
intelligent in that area. An individual can compose music and feel the rhythm of a sound, but
may not be able to sing it to an audience in tune. An individual may be excellent at telling
stories in front of people, displaying linguistic intelligence, but may be illiterate. Although there
are core operations in each intelligence and indicators which point to a person possessing a
specific intelligence, Gardner never specified that an individual needed to possess them all.

When Howard Gardner published Frames of Mind in 1983 he was hit by criticism
immediately. Society did not want to change their longstanding beliefs about a single score for
intelligence. However, Gardner was prepared to some degree, even having a whole chapter
dedicated to a critique of his theory in the original publication of Frames of Mind. Gardner was
interested in how his theory would compare to others that were popular at the time. Gardner
(1993) writes “It is important to consider how the theory stacks up with other competing theories
of human cognition: Is it too extreme or too eclectic? What does it accomplish, and what does it
omit?” (chpt.11). Gardner anticipated criticism, but not to the extent he received. Gardner never
studied the psychology of intelligence. His background was in cognitive psychology and while
studying the brains of stroke patients, his theory began to form. Gardner (2009) writes “I soon

learned that the study of intelligence is a very crowded area in psychology, that it has very strong
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advocates™ (p. 103). Among some of the advocates against Gardner’s theory were Charles
Murray, James Flynn, and Perry Klein.

Charles Murray was a firm believer in g, the general intelligence factor dealing with 1Q
scores. When Frames of Mind was released in 1983, Murray (2009) writes “I dismissed Howard
Gardner’s multiple intelligences as politically correct claptrap™ (p. 51). After years of debate and
disagreement between Gardner and Murray, Murray (2009) has finally come up with three truths
that hold true for both theories; “People who write about human abilities should stop using the
word intelligence, when dealing with individuals, MI is the way to go, and when assessing the
role of abilities in explaining macro social and economic phenomena, g becomes useful” (p. 52).
Murray (2009) believes that the usage of the word intelligence should be eliminated and rather
the word ability be substituted. He feels as though the term intelligence has never been properly
defined and too much baggage comes along with it. However, in Gardner’s Frames of Mind
(1993) Gardner discusses the use of the term intelligence. “I would be satisfied to substitute
such phrases as “intellectual competences,” “thought processes,” “cognitive capacities,”
“cognitive skills,” “forms of knowledge,” or other cognate mentalistic terminology” (chpt.11).
Gardner had already prepared himself for the criticism of his choice of wording.

Murray (2009) acknowledges that if there are tests to measure the abilities proposed by
Gardner, then we should be using them. For individuals, it is important to fully understand
someone and Murray agrees that testing for the intelligences is beneficial. Murray does believe
however that Gardner’s eight abilities are not equally relevant in life (2009). Murray compares
the relationship between the abilities to different factors including economic success and
parenting practices. He explains that “three of the abilities—bodily-kinesthetic, musical, and

naturalistic, have a tiny relationship to earned income™ whereas “spatial ability plausibly has
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wider relevance to earned income” (p. 53). Murray (2009) believes that linguistic ability and
logical-mathematical ability are all-purpose tools and that is why he holds on to the theory
behind 1Q testing. IQ tests have a strong measure for these two all-purpose tools.

James Flynn challenges the concept of values in Howard Gardner’s theory of multiple
intelligences. He feels as though the use of intelligence puts more value on something verses
another (2009). Flynn, when writing about Gardner’s beliefs, explains that using intelligence as
what an [ score measures, and labeling dancing as a talent, places less value on the ntelligence
required for dance. Flynn (2009) writes of the concept of value “but implying that things are of
equal value is no more or less a value judgment than ranking them” (p. 58). Flynn also discusses
how an intelligence can be portrayed in different ways. Using the examples of sports, Flynn
(2009) explains how there can be two kinds of intelligence on the field, someone who 1s skilled
in the sport and someone who can think skillfully. The example he uses is that if these two boys
are competing against each other for captain, the one who thinks skillfully on the field will win.
One of the problems he has with Gafdner’s theory is Flynn doesn’t believe that each core
operation within an intelligence is of the same value (2009).

Perry Klein’s biggest criticism with Howard Gardner’s theory of multiple intelligences
dealt with the correlation among intelligences. Klein (1997) explains that Gardner did not have
strong enough evidence for his theory. Klein goes on to say that Gardner’s definition of each
intelligence is circular. He uses the example of a dancer and asking what makes a certain person
a good dancer. Klein explains that by using the MI theory, someone would be a good dancer
because they possess high levels of bodily-kinesthetic intelligence. The definition of bodily-

kinesthetic intelligence, in Klein’s words, is a definition of dance. Klein believes that using MI
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theory to explain the situation would lead you to the definition of; a person is a good dancer
because he/she is a good dancer (1997).

Klein (1997) also acknowledges the problem with activities that involve several different
intelligences. If each intelligence is a free-standing intellectual competence, then how do the
intelligences exchange information and work together to perform a task? Klein (1997) goes on
to say that if the intelligences do cooperate in activities, how can they be labeled as independent
capacities? Klein writes:

If he claims that the intelligences are independent, then it is difficult to account for their

interaction during many human activities. If he weakens the theory by claiming that they

are not independent, then it is difficult to warrant either calling them “inteligences” or

claiming they are “modules™ (1997).

Despite the many criticisms of Howard Gardner’s theory of multiple intelligences, the
one field that has accepted this theory and implemented it is that of education. The MI theory
offered a reason for parents as to why their child may not be performing that well in school
(Hock, 2009). Their children may be exceptionally bright in certain areas but not in linguistic or
logical-mathematical, the most commonly tested in school. Teachers, parents, and principals
alike have incorporated the theory in curriculum all over. In the field of education Gardner’s
theory has transformed from just a theory to an approach that schools are incorporating in
(Ozdemir, Guneysu, and Tekkaya, 2006). Schools are using Gardner’s MI theory to match
instruction to learning styles, develop curriculum, create a balanced program, and implement
authentic ways of assessment rather than traditional means of assessment. In order for students
to learn, the material needs to be interesting and meaningful to the individual. By using the M1

theory and offering multiple strategies of teaching, you are more likely going to reach all



Multiple Intelligences 16

individuals. On the subject of MI theory in the classroom, Ozdemir et al. (2006) write that
“students need to experience learning that allows them to engage all of their intelligences, to
explore their own intelligences and how they can impact their learning, and they need to be
offered choice in how they are assessed” (p. 74).

In Gardner’s Frames of Mind (1983) he devotes a whole entire chapter to the application
of intelligences, specifically in the classroonm. Years after the original theory was proposed,
Gardner continues to focus on the implications of this theory in the classroom. Gardner {1991)
writes of students in traditional school settings. He uses a typical conversation between a parent
when they ask the child what they have done in school that day and the child replies “Nothing.”
Gardner explains that responsible learning must take place. Students should be motivated and
interested; if this occurs a change in response could occur, After many years of his theory being
implemented in the school setting, Gardner (2009} writes of the two most important principal
educational implications:

Pay attention to individual differences. And to the extent that you can individualize

education, do so. Decide on what is really important in your discipline or field and teach

it, convey it, in several different ways. By that approach, you can reach more children.

Moreover, you demonstrate what it means to have a keen understanding of a topic. Those

with such a well worked out understanding can present the topic in several ways. If you

can only present your topic in one way, your grasp of it is likely to be tenuous (p. 98).

Using Gardner’s theory of multiple intelligences, Bruce Campbell (1994) explains how
exactly to implement this theory into the classroom. He begins by offering several different
ways to set up the classroom. Many different approaches have proven to be useful including

seven learning centers each day, learning centers once weekly, whole-class instruction in
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multiple ways, and self-directed learning in which it is the students’ choice based on their
strengths. Campbell (1994) focuses on the seven learning centers each day approach to illustrate
how to set up the classroom. In the classroom there would be seven different centers
representing the seven original intelligences. He names his centers based off of famous
individuals who possess high capacities for each intelligence. The linguistic intelligence is
named the William Shakespeare Center, the musical intelligence is called the Ray Charles
Center, and so forth.

Campbell (1994) then goes on 1o list several materials that each center should contain in
order to expand and develop the intelligences. In the linguistic center such resources should
include, a variety of reading materials from magazines to reference books, sentence strips,
bilingual material, notebooks, paper, and pencils. The logical-mathematical area should include
pattern blocks, unifex cubes, tan grams, dice, rulers, protractors, measuring cups, and collections
for sorting. The kinesthetic center should have such materials as streamers, hats, costumes,
puppets, tools, puzzles, board games, and props. The spatial intelligence center should contain
paint, clay, markers, crayons, stamps, charts, posters, computers, and video equipment. The
musical center should include CDs, recording equipment, keyboards, tambourines, and
homemade instruments. The interpersonal center should be set up as a table for group work with
group games and puzzies, board games, and software materials for cooperative work. The
intrapersonal area should be somewhere quiet in the classroom with journals, books, independent
projects, and personal collections.

In order to understand each child’s strength and weakness, Campbell (1994) also suggests
giving each student a “current learning preference card” to fill out about themselves. As the year

progresses, educators can observe and record the areas that students excel in. Armstrong (2000)
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offering the students a choice between assignments. The individual can then choose which one
represents their intelligence the best.

Gardner’s theory of multiple intelligences was introduced in 1983 and is still affecting
our world today. It has been both criticized and welcomed into our society. Although some may
advocate against the theory, the field of education has opened up their arms to it. With
Gardner’s theory being implemented into the classroom, curriculum has been altered,
instructional strategies were modified more to align with specific learning styles, and assessment
techniques have been updated to a more authentic way. The outcome of Howard Gardner’s
theory in the classroom is one which incorporates all students and creates a more meaningful and

interesting experience for them.



Multiple Intelligences 20

References
Armstrong, T. (2000). Multiple intelligence in the classroom (2" ed.). Alexandria, VA:

Association for Supervision and Curriculum Development.

Baum, S., Viens, J., & Slatin, B. (2005). Multiple intelligences in the elementary classroom: A

feacher’s toolkit. New York, NY: Teachers College Press.

Campbell, B. (1994). The multiple intelligences handbook: Lesson plans and more. Stanwood,

WA: Campbell & Assoc., INC.

Flynn, J.R. (2007). Howard Gardner and the use of words. In B. Shearer (Ed.), Ml ar 25:
Assessing the impact and future of multiple intelligences for teaching and learning (pp.

56-68). New York, NY: Teachers College Press.
Gardner, H., & Hatch, T. (1989). Multiple intelligences go to school: Educational implications of
the theory of multiple intelligences [Electronic version]. Educational Researcher, 18(8),

4-10.

Gardner, H. (1991). The unschooled mind: How children think & how schools should teach.

New York, NY: Basic Books.

Gardner, H. (1993). Frames of the mind: The theory of multiple intelligences (1o Anniversary



Multiple Intelfigences 21

¢d.). Available from

http://books.coogle.conm/books?id= vEmGYqEROeC&dg=howard+eardner+frames+of+t

he-+tmind, Fpdfrversion& printsec={rontcover&source=bn& hl=en&ei=cG7nS410NcSglAe

72 2V Aw&sa=X&oi=book result&crresuli&resnum=d& ved=0C B4O6AEwWAwi#v=one

pavedgd ~talse

Gardner, H. (2009). Retflections on my works and those of my commentators. In B. Shearer
(Ed.), MI at 23 Assessing the impact and future of multiple intelligences for teaching and

learning (pp. 96-112). New York, NY: Teachers College Press.

Hock. R.R. (2009). Forty studies that changed psychology, 6" edition. Upper Saddle River, N.J.:

Pearson Education Inc. teacher s toolkit. New York, NY: Teachers College Press.

Klein, P. (1997). Multiplying the problems of intelligence by eight: A critique of Gardner’s

theory. Canadian Journal of Education, 22(4), 377.

Murray, C. (2009). The best of both worlds. In B. Shearer (Ed.), MI at 23: Assessing the impact
and fiture of multiple intelligences for teaching and learning (pp.51-55). New York, NY:

Teachers College Press.

Ozdemir, P., Guneysu, S., & Tekkaya, C. (2006). Enhancing learning through multiple

intelligences. Journal of Biological Education, 40(2), 74-78.



Muttiple Intelligences 22

Parkay, F.W., & Stanford, B.H. (2008). Becoming a teacher (7’m ed.). Boston, Mass: Pearson

Custom Publishing.

Shearer, B. (2009). MI at 25: Assessing the impact and future of multiple intelligences for

teaching and learning. New York, NY: Teachers College Press.









DAP Reflection Paper
The reading on the preschool years describes what ehlldren ages three to five typically

are undergoing as they develop The section describes the physwai social and emotmnai
cognitive, and language and literacy development that most children in this age range are going
through. Each area on the different types of development (physical, cogniﬁya, ete) ex;alain.s..
wheré't}}pical thrée year olds would be and then discuss the progression that four and five year
olds make. Under éach area of development it is broken down even fusther so thét_each _teaché?
has an in depth understanding of how their children are developing. Under p'f._;y':s.ical devafoﬁingm
| for éxample the section is then broken down iﬁto- grosé motor develnpmeﬁf ﬁﬁé inotér' |
deveiepment and other categories. The subsectzons also explain how to promote and help each
.chxld reach the level that is expected of that age Each section offers advice and exampfes 50 that |
the teacher can exhibit developmentally appmpnate practxce in their classroom-..

| The end of the sectiqn offers examples of appropriate practice and contzésts :t_hem with
examples of quesﬁcnaﬁie practiée_ Five areas are highlighted in this chapter: creatihg a céring
community of learners, teaching to en’ﬁance development and learning, planning curriculum to
achieve important goais, assessing children’s develoﬁment and Ieaming, and éstablishing
reczpmcal reiatmnshlps with faxmhes 'Ihese five areas are the key elements needed by a teacher
to pmmote developmentally appropriate practice. One of the deveiopmentaﬁy appropnate
pracuces 1 particularty enjoyed was on page 157 under teaching to enhance development and
learning; It states, ‘_‘Teaéhe:rs enéauragé ch;i.ldren’s efforts to communicate. They méke ita
priority to involve English language Iearﬁers in meatﬁngﬁﬂ interactions at whatever level
children are able. Teachers allow children time to think about how they want to respond to a

question or comment (wait time).” This absolutely applies to my classroom for practicum.



Fourteen out of the fifteen students are learning English as a second language. In the classroom
everything is labeled in both English and in Spanish. The teachers communicate in both
languages because some understand more English than others. Because of this dynamic in my
classroom I chose the Language and literacy development section, beginning on page 142, to
look into further.

The section, “language and literacy development” focuses on the importance of language
development, how to promote it, and how to help the children become interested in expanding
their language. Language plays a key role in not only reading and writing, but in emotional,
social, and cognitive development. This section stood out to me because language development
is a major focus in my practicum classroom. My classroom varies incredibly in the ability to use
English. Some students can speak in both English and Spanish whereas some students will not
even communicate with the teachers. This observation of the classroom is expressed on page
143. The DAP book explains how children at this age “have a great variation in their language
development, the range of differences in vocabulary, sentence length, conversation, oral
presentation, nonverbal behaviors, syntactical complexity, and ways of organizing thought.” It
goes on to explain that preschool years are the best time for children to learn a second language.
This is exhibited in one of my children perfectly. One of the students speaks English at home but
because he has been immersed in this classroom he can now understand and speak a little bit of
Spanish.

In the “promoting language and literacy development™ section, I found the strategy of
offering expansions to students’ sentences very interesting. I will definitely try to incorporate
that into the classroom along with the idea of using topics of interests to introduce new and more

advanced vocabulary words. Another part of the section encourages teachers to read to small



groups in addition to the whole group. This week in practicum I read a stbry to my small gfoup
of eight students and had them tell me what they saw on tﬁg pages. The children were all actively
participating and leamned the names of several new animals. Witﬂ a smaller group of students I
was able to hear each individual student and allow all of them to answer different questions.

Bringing in the family and culture into the classroom is aiso'meﬁtioned. Right riow in my
classrooﬁl thé éarerﬁs are sending in pictures of the family and a flag of the C(}uﬁ.try they are
from. It is a really nice way for everyone to get to learn about each other and the different
cultures that make up this classroom. The section discusses how with meaningful l_ésson-s and -
projects the children can connect to the information and in addition gain more knowledge. I
cﬁmple’tely agree with this. Making connections is such an important aspect to children’s
learning.

Idid not have too many questions about the reading. I agreed with a lot of what was
discussed in this section on the preschool years. Aimough it was not in the. literacy section I
chose, 1 did bave a few questions or comments on the social and emotional development. There
isa se;:t'icn. on relational aggression and it discusses intervention. What idnd*of int‘erventi.bn
would exactly be needed? I have two children in my class who have behavi{)rai- problems. One of
them has an attention problem and a lack of listening. The other one has an aggression problem

where he hits some of the other boys. How exactly should these two boys’ situations be handled?
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Ann Morris is an award winning author with over 25 awards won and over 100 picture
books written for children (Traubman, 2006). She holds a Bachelor of Science, a Master of Arts,
and has been both a teacher and editor. Morris has taught both elementary age students and those
at the college level. She has worked in the public and private school setting, as a Fulbright
exchange teacher in England, and among such universities as Kean College, Columbia
University, Bank Street College, and our very own William Paterson University. Morris left
teaching to become editor at Scholastic’s Early Childhood Department. Her many interests
include teaching, traveling, volunteering with the Learning Leaders Program, and food which she
incorporates into her writings (Morris). Ann Morris has traveled all over the world to such places
as Russia, Kenya, Bolivia, Romania, Japan, China, Netherlands, Sweden, Spain, Israel, Peru,
Germany, Guatemala, and Indonesia and incorporates all of those visits into her cross-cultural
photo essays.

Some of Ann Morris’s works include Shoes Shoes Shoes, Bread, Bread, Bread, Houses
and Homes, the Grandma series, the That’s Our School! Series, Tsunami, Helping Each other,
On the Go, Work, Tools, and her most recent works are Night Counting, Sleepy Sleepy, and |
Cuddle Up. All of Ann Morris’s books are made up of photos taken almost entirely by either Ken
Heyman or Peter Linenthal. Photographer Heidi Larson traveled with Morris to Thailand to
photograph the pictures for Tszmami,. Helping Each other.

Ken Heyman and Ann Morris have spent many years traveling and working together.
Heyman was born in New York City in 1930. During his college days at Columbia he was a
student of anthropologist Margaret Mead. After a term paper submitted by Heyman sparked her
interest the two became friends and eventually worked together on many projects. Morris and

Heyman met while working on a series of sound filmstrips for children. His ability to capture the



R 'dafferent cultmes aud tradmens that rnake up the Umted States taday Each book is nonﬁctmn

» "and teﬂs the stmy of the entxre farmly fmm grandchxldreﬁ to pareuts to grandparents, focusmg 111 _':I'_: A

| Amencan Natwe Ameﬁcan, Arab Amcncan Bmtxsh-Amerlcam Afnc:an Amencan, and ax .
fChmese Amencan famﬂy story The Grancima senes can be used m ciassrooms frcm preschooi
to elementary schoai A umque quahty to these books is the Iarger font for younger sfudents ."I‘e
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can’ be read For older studentsy the whoie baok can be read and an ammng stc}ty wﬂi unfold
The That 3 Om‘ Schm)l! serzes fncuses on the 1mportant peopie that make each eiementary
B | schoci run so- sm{)othly The d1ﬂ‘erent cccupatmns wntten about are the pr:mczpal teacher  : :
{:ustodlan nurse hbranan, aﬁd gymi teacht::r i '

| Hats Hats Hats, Skaes .S‘koes Shoes, arzd Bread Bread Bread take you on a tour around
5 the worid descrzbmg and leustratmg hmw allke our worid is yet how d1fferent iti IS at the : sa:me
o 'nme Each of the three baoks focuses on the topxc in the tztle and descnbes hew dxfferent a shoe S

R or a hat can ‘ce around the Worid Ann Moms isa very culturai woman herself even clanmng to ,

| : be a gypsy, she says “I always have my sultcase packed ” (Moms) She sha;res her love of the
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diversity of our world with students still today. You can see Morris out reading her books to
classrooms or giving speeches about her stories to communities.

Ann Morris’s list of awards begins in 1955 and continues still today. Some of her awards
include the Library of Congress Books tor Children in 1989 for Bread Bread Bread, and Hats
Hats Hats. In 1990 she received the American Bookseller Pick of the List for both Loving, and
On the Go. In 1992 Morris received that same award, the American Bookseller Pick of the List
for Tools and Houses and Homes. The Children’s Books of Distinction was awarded to her for
Houses and Homes and Tools in 1993, For her work on Tsunami she recetved the National
Council for the Social Studies Notable in 2005 (Morris). It appears that almost every book Ann
Morris is a part of becomes a success.

Ann Morris is not only an award winning author but a very popular one at that. Critics
alike took notice of Morris’s talents and have been recommending her books in the classroom
ever since. President of the Book Vine for Children, Isabel Baker (2006) in “The Reading
Chair,” offers advice of 150 great books for the classroom. Hats Hats Hats, Bread Bread Bread,
and Houses and Homes all made that list. In an article published by the NAEYC by Strasser and
Koeppel titled “Block building and make-believe for every child,” they recommend placing such
books as Families, Loving, and Tools by Ann Morris in preschool settings. The books mentioned
have fathers being affectionate towards their children and women using tools. Ann Morris’s
books are not only great to teach the many cultures of our world, but they show a wide variety of
age, gender, and race to eliminate any stereotypes.

Great recommendations come from amazing reviews and that is definitely what Ann
Morris has been receiving from her books. Deborah Stevenson (1992) a member of the Board of

Trustees of the University of [llinois believes that in Houses and Homes, “Morris and Heyman
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have employed an appealing approagh to make what could have been humcirum textbook-style
material into an eye—catchiﬁg and tho_ughf provoking look at human habits.” Judith Sharmaﬂ
(1997) writes “with ea;:h: tender photograph of child and pérent, w"ve are enriched by a sense of 7
wonder at the sheer breédfh and variety of life styles and relationships, of differences in culture,
of rich and poor, of young and old that ‘(_:o'exist in our world,” of Ann Morris’s book Loving.

At the begiﬁﬁing Qf this assignment [ was unsure of which author I wanted to Ieam more
about, Ar'm: Moms é:;'ouidﬁ:‘t'hé'\_fg been a b'ettér choice. Many of her stories may not hévg a céntral '
chara;:térzéf-a plot; b?t éxéy; are packedthh real iife,eiperi.encés'fmm alllr over the world. Her _: o
_ s;o;‘i'e:s. are al-l_r:"(liii;ﬁé.tign:a;rxé ghow jilst'how 'divérse ofa \S}ofid we live in, One bf the as:pect's.i )
enjéy; ch} much about her Bo_b:ksii.s.' the fact that it could be read in a preschool classroot and evéﬁ
é secénci grade ciéésfodm‘ .'I;"hére a‘re' sé m'émy activities and Ees.sons that can be done with Ann
Moms 8 books that a}l you need to do is ad}ust the lesson for each grade level. Another quality
to the books I enjoy is the phci‘ographs The 1mages are of all different ages, gender, cuitures
and race, [ even leamed from readlng the ten books 1 chose.

What Ann \/Ioms does for a hvmg, she would do for a leisure activity as well. I thmi;
what makes her such an:extracrdmary z_iuthor of children’s books is her lov¢ for teaching
combined %itﬁ her 30*.{6 for travel and her thirst for kﬁowiadge, When events happen'acréés the
world such as the tsunami that_i_u’t Tﬁaiiand, Morris wanted to be there to share their. stories. She
was there to recc')rdf the personal stories‘of teachers, children, and parents sb that elementary aged -
students across the World could ieam of the devastatmg event (Moms) Readmg about authors

such as Ann Mams makes me feel so ucky to be an education major and hopefuﬂy someday

MMS‘”’MW

become a wonderful teacher.
A
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Grade- 2™
Author: Ann Morris

Author’s Work: What Was It Like, Grandma? Grandma Esther Remembers: A Jewish-American
Family Story

Subject Area: Social Studies

Topic and CCCS: Cultures & Family Traditions (6.2 E2) Identify traditions and celebrations of
various cultures

Concept Statement: Students will learn about the culture and family traditions of their
classmates.

Activity: I will read the book, What Was It Like Grandma? Grandma Esther Remembers: A
Jewish-American Family Story by Ann Morris to the class. After the story we will have a
discussion about some of the things Grandma Esther and Pamela and Allison did together and
learned about. As a class we will come up with some questions that each student can ask their
grandparents or family members regarding each of their own heritages. They will be told to
interview those individuals and bring back the interview questions and if they can, photos or
objects significant to their culture. The students will share some of the new information they
learned about their family and culture.

Questions:

Knowledge: What were some of the traditions significant to Grandma Esther, Pamela, and
Allison in the story?

Comprehension: Describe in your own words what this story was about?

Application: If you were Allison or Pamela what are some questions that you would like to ask
Grandma Esther about her life growing up and her Jewish-American story?

Analysis: Examine the traditions such as Hanukkah presented in the story. Why do you think
having traditions and learning about them is so important?

Synthesis: Create questions that you would like to ask your grandparents or family members.
What are some aspects of your heritage that you would like to know more about? What was their
life like growing up?

Evaluation: Based on the interview questions and information about your grandparents or
another family member which time period would you choose to grow up in? Why? If you grew
up in the time period of your grandparents, what would be different?

\5’\}“\ 347},};1,% AN Ve Wﬂ» am{/Q ﬂ%ﬁ &MﬂmS

L shve of o PWW:"MK/Q w100 Wear Dana
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Author’s Work What Was It Like, Grandma? Grandma Francisca Remembers A Hispanic-
_ Arnencan Family Story -

Subject Aread: Language Arts Literacy & Social Studies

Topic and CCCS: Comprehension & Response to Text (3.1 G1) Demonstrate abihty to recall
facts and details about text (6. 4 A4) Tell about their famﬂy hentage usmg storles, songs, and
drawmgs S : :

~ Concept Statement: Students will Compare and contrast the Grandma Stories to their famﬁy
'tradmons and cultures then create a poem story, song, or dance to express then' culture

Activity: I will read the book, What Was It Like, Grandma? Grandma Francisca Remembers A 4
Hispanic-American Family Story by Ann Morris to the class. A small discussmn about the main, :
parts of the book will be talked about. The students will then receive a piece of paper with a

Venn diagram on it, The students will use knowledge from the book and their own cultures ta o
complete the compare and contrast. Venn diagram. The children can relate the story to their own SR
lives; forexample in the middle of the two circles they could place activities that their grandmas )

and them do fogether that are similar to that of the story. The students will then use their Venn

diagrams to present facts and information abouit their family’s traditions and cuitures thmug;]

story, song, pzcture or dance. 5(5 cah Ay camn M M_)

Quesnons ' R € W ﬂu—

Knowiedge Who were the mam characters in the story?

Describe: Expiam in your own words some of the detaxls of Grandma Francasca s I—Impamc~ &
Amencan story. S :

Appilcation Did thlS story remind: yau of anythmg that you and your grandparents or Im ed ones
have done? What was it? : : _ :

~ Analysis: Compare thlS book with, What Was It Like Grana’ma ? Grandma bstizer Remembers A
Jewish-American F. amz!y Staf;v, and your own culture What are the mmﬁanties‘? What are the
dlfferences‘? .- o , :

: Synthesxs Create a song, story, peem dance, or ptciure that represents this story Or your own . W )

hentage and culture.

Evaluation: De you thmk this was an appropnate title for the book? Why or why not? If you
made a story about yaur famxly s heritage what wouid you change the title to?

f”i’; ot
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Author’s Work: Hats Hats Hats
Subject Area: Mathematics
Topic and CCCS: Classification (4.4 C1) Sort and classify objects according to attributes

Concept Statement: Students will learn of the different purposes for hats and classify them by
that attribute and others.

Activity: Students will be asked the previous day to bring in their favorite hat. I will also bring in
a variety of hats such as earmuffs, a scarf, a jacket with a hood, a police hat, helmet, chef hat,
etc. I will ask students why that particular hat is their favorite and why they think people wear
hats. The book Hats Hats Hats by Ann Morris will be read to the class. After the reading we will
go over again reasons that people wear hats {protection, occupation, religion, fashion). The
students will then sort all the hats into those categories based on the attribute of purpose. The
class will then split into two teams and play a game that can involve other attributes and
classifying. There will be two hula hoops on the ground situated like a Venn diagram. [ know
what the two categories are, for example blue and protection, but the students do not. The hats
can belong to one category, both, or neither. If it is neither the hat goes on the outside and if it is
both it goes in the middle of the two circles. One by one the students make guesses as to where
to place the hats, if it is correct it stays. The purpose of the game is to figure out the label on the

two hula hoops before the other team. This can be repeated with different attributes.
Questions: W W ,

Knowledge: What were some of the different types of hats presented in the book?

Comprehension: Why do you think people wear hats? Why do baseball players wear hats or -
chefs?

Application: Using the hats as a manipulative, place the hats in different piles based on why
people wear them (purpose).

Analysis: What are the similarities and differences between all of these hats? Do people wear
them for the same reason? Are they the same color?

Synthesis: What will happen if you place a particular hat inside one of the hula hoops? Will it be
the correct answer or not? Solve the problem by figuring out which value of an attribute is
represented in both hula hoops.

Evaluation: How does this story relate to the Grandma stories we read earlier? Which story is
your favorite? Why?
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Author’s Work: Loving
Subject Area: Language Arts

Topic and CCCS: Writing as a Product (3.2 B1) Produce finished writings to share with
classmates and/or for publication (3.2 D1) Create written texts for others to read

Concept Statement: The students will create a story or poem based off the book Loving.

Activity: I will read the story, Loving by Ann Morris to the class. After reading we will have a
prewriting activity and group discussion on what their parents and loved ones do for them. I will
write all the students thoughts on the board. After, the students will create their own version of
Loving for a loved one at home. They will create a book describing what their parent or family
member does for them or what they do together.

Questions:

KnoWiedge: What are some of the activities mommies and daddies do for their children that are
mentioned in the book? '

Comprehension: Why do you think Ann Morris chose Loving for the title of the book?

Application: What kinds of activities and special things do you and your parents or other loved
ones do that show how much you care for each other?

Analysis: If we traveled to another second grade classroom in another country and read Loving
with them, would their activities that they do with family members or how they show they care,
be the same or different than ours? Why or why not? '

Synthesis: Become the author and create your own version of Loving. Include captions and-
pictures that illustrate what you and your parents, family, and friends do for each other so show
that you care.

Evaluation: Do you think any of the examples presented in the book of ways families show their
love are any more important than another? Why or why not?
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Author’s Work: Houses and Homes

Subject Area: Science and Social Studies

Topic and CCCS: Environmental Studies/Interactions (5.10 A1) Associate organisms' basic
needs with how they meet those needs within their surroundings. (6.6 E2) Describe the impact of
weather on everyday life.

Concept Statement: Students will learn how the environment has an effect on how houses look
around the world.

Activity: I will ask all the students to draw a picture of a house. [ will then place a photo of my
house up on the board and ask students if this is what houses all over the world look like. We
will discuss what they think qualifies a house listing any answers they come up with on the

“board. Any words that they associate with house will be listed. I will then pull out a large map of

the world and place an “x”” on New Jersey because that is where our houses are located. We will

read the book Houses and Homes by Ann Morris and at every page we will place another “x”

over the country/location of that picture. After the story I will split them up into groups of four.

The students will discuss in groups what factors played a part in how the houses looked in the ) Dﬂb{&iﬁ/
book. We will gather as a class again and talk about some of the different factors (location, ‘ fo
weather/climate, resources available, population, and money) that can have an effect on how 4 ¢
houses look. We will then revisit our drawings and list of original words and see if we want to

change anything. {jgt MMW o }Wm_
Questions: O’HY &W\/\ Al SA"’Vj ” ?LW w

Knowledge: What are some of the different kinds of houses in the book? What are they made out WF/& Vé’}

of? What did they look like? M
Comprehension: What do you think makes a home? What is the difference between a house and bmﬁ/ﬁb
a home? .

Application: Choose one of the houses mentioned in the book. Imagine you live in that house, m{(a
how would it be different from your day to day life now? ‘

Analysis: Pick one of the houses mentioned in the book. How does the house you live in vary d/lﬁ (’/U%’l/
from the one in the book? Are there similarities? How does it vary from another in the book? ‘

Synthesis: What would happen if some of the houses were built in different parts of the world?
Say the house on page 2(()/ from Bali was built in Russia. Would that work? Wh

hy or why not?
Thvo w ,;mWhWWm%kaM@w&m,
Evaluation: How o you think the factors, locatiorf, weather, resources, and money play a part in

what a house looks like? Which factor do you think is the most important in determining the

construction of 4 house?
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Morris, A. (1989). Bread bread bread. New York: Lothrop, Lee & Shepard Books.

This photographic book illustrates one of the most popular foods in the world,

bread. The photos in this book are taken by Ken Heyman from places such as France,
Peru, and Ghana. A variety of bread is listed, pizza, pretzel, donuts etc, to show how
diverse our cultures are, yet how something as simple as bread is shared between all of
us.

Morris, A. (1989). Hats hats hats. New York: Lothrop, Lee & Shepard Books.

Hats have many different purposes. There are hats for work, for play, and even for
religious purposes. They can come in different size, shape, and color. This book
represents the style of hats from different countries all over the world.

Morris, A. (1990). Loving. New York: Lothrop, Lee & Shepard Books.

Ken Heyman and Morris travel all over the world to illustrate and write about the power
of love. This book describes what mommies and daddies do for their children. It shows
what people do for the ones they care about whether it be family members, friends, or
even pets. Where ever you are in the world, everyone shows caring for their loved ones.

Morris, A. (1990). On the go. New York: A Mulberry Paperback Book.

This book, with photos by Ken Heyman, shows how people travel around the world.
From walking to cars to train to plane everyone uses some form of travel to getto
different places. It illustrates how different countries are but how alike we all are at the
same time. This is a book of the world moving.

Morris, A. (1992). H_o.uses and homes. New York: Lothrop, Lee & Shepard Books.

There are houses all over the world. Some are big, some are small. Some are meant for a
family, some only for one. This book shows photos of the diversity in houses in
different countries. It illustrates the different sizes, structure, material, and purpose of
houses. One thing is the same however, it takes love to turn a house into a home.

Morris, A, (1995}, Shoes shoes shoes. New York: Lothrop, Lee & Shépard Books.

This photographic book takes children on a trip around the world looking at the
diversity in shoes from countries such as Kenya, Romania, and Japan. Ken Heyman
took photos of shoes of different sizes for all occasions. No matter the country or person
there are shoes to fit everyone.

Morris, A. (1998). Work. New York: Lothrop, Lee & Shepard Books.
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This book illustrates different kinds of work from window-washing to cooking, to flying
planes. It shows that people all over the world do work. Adults and children alike are
involved in work that may be tiring but at the same time rewarding.

Morris, A. (2002). What was it like Grandma? Grandma FEsther remembers: A Jewish-
American family story. Connecticut: The Millbrook Press.

Two girls, Pamela and Allison learn about their grandmother Esther who was ~ born
and raised in Lithuania near Russia. Grandma Esther visits the girls in Manhattan or the
girls visit her in Brooklyn. Grandma Esther enjoys spending time with her
granddaughters doing things such as helping with homework or teaching them of their
Jewish heritage. She tells them of her childhood, World War I1, and the family
traditions. Esther sings songs in Yiddish and shows them how to cook dishes such as
tzimmes.

Morris, A. (2002). What was it like Grandma? Grandma Francisca remembers: A
Hispanic-American family story. Connecticut: The Millbrook Press.

This is a true story of Angelica, her parents Anna and Andres, and her grandmother
Francisca living in San Francisco. Angelica and Grandma Francisca spend a lot of time
together reading and speaking Spanish to help Angelica learn. Grandma Francisca
shows photographs from her childhood and tells Angelica of their Hispanic heritage.
Angelica learns of Three Kings Day, how to make tortillas, arm Virgin Mary.

Morris, A. (2002). What was it like Grandma? Grandma Maxine remembers: A Native-
American _family story. Comnecticut; The Millbrook Press.

Shawnee, a young girl, belongs to the Shoshone tribe at Fort Washakie in Wyoming.
She lives with her mother, Wanda, brother, and two sisters. Grandma Maxine and
Grandpa Pee Wee live very close by. The story describes the daily life and culture on
the reservation. Grandma Maxine shares photographs and stories from her childhood
with Shawnee. She learns of Sacagawea, symbols like the wild rose and buftalo, the
tepee, tribal customs, fry bread, and dream catchers.
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CIEC 330; Curriculom It Language Arts & Social Studies Integration and Assessment
Author Study= 13 points

Name: J DO At“ﬁff\ Rating:

fb/{Z%E Date: ’L/n /ww

For an overall rating of Exemplary, your total score must be at least 13 points. For an overall
rating of Acceptable your total score must be at least 8 points. Reminder: 2 points will
autonatically be deducted for late submissions.

Author Study
Element Exemplary Acceptable Unaccepiable
Arnotated | Anactated bibliography is | JAnnotated bibliography includes | Annotated bibliography is
Biblio- comprehensive, and |[several of the author’s works and | missing many components
graphy includes all components. || most components. and/or includes inadequate
(34 Synopsis of books |iSynopsis  of books provides | review., Synopsis is simply
point includes  reference  to | sufficient detail to demonstrate | paraphrasing of book jacket or
@ literary elements. books were read. (1-2 points} online synopsis.
\ (34 points) (0 points)
Review of | Student  provides  an j Student provides a basic review of | Student provides a cursory
Author’s | original, in-depth review § the author’s studied and his/her | review of the author’s life
Life andj of the author studied and | literature. and/or their work. References
Waork his/her literature. At least 3 references have been used | are limited or sections are
(2 points) {i At least 4 references have | but may not be properly cited in | taken directly from other
been used with appropriate | APA style. sources without proper
7 citations noted in APA } (1 point) references.
style, Technology used. {0 points)
1‘.(2 points)
Activities [Nﬁ:‘ﬁqessons are cleary | Mini-lessons integrate the author’s | Includes limited activities.
(6-7 creative, and integrate the\ work  into  lessons  with  some | Author’s works are a minimal
points) author’s work into fessons | questions based on Bloom’s | focus of many activities.
with questions designed to § taxonomy. Most are  grade | Questions are low level.
gnhance critical thinking. | appropriate. And incorporate | Activities only peripherally

Plans
infegrate
literacy with

language

meaningfully
arts
science and

math. The focus of each

cooperative learning.
Activities are related to science and
math and language arts literacy is
somewhat integrated.

targeted to math, science, and
language arts literacy Many
rely heavily on teacher-
direction and are mostly

General Comments:

Excellnt ardhsr Hn
choat Aonn Wle (i

Evaluator ?Z/L{ j’ 1 éﬁimil/i L:-)

STt

activity is clearly linked to || (4-5 points) closed activities.
a desired outcome (e.g., {0-3 points)
' NICCCS or ECE 1
expectations) in science
and/or mathematics as
well as in lapguage arts
literacy.
6-7 points) J
Grammar | Paper is well written, free | Paper is organized and coherent. | Paper is disorganized and
& Style of errors, readable, and j Paper may have some ervors, but it is | difficult to follow. Several
2 pofa&;) logically presented. j clear that it has been proofed. grammar or spelling errors are
\}/) (2 points) (1 points) evident, (0 points)
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the beginning that they are a bedtime story and a dream, yet you still get lost in the fun
and playful story. The stories are filled with comical and clever illustrations as well. |
think overall these two stories can be used for a variety of ages depending on the
activities used with them.

The literacy activity involved reading both Cloudy with a Chance of Meatballs and

Pickles to Pittsburgh and watching the movie Cloudy with a Chance of Meatballs. As a

class, before we read the actual book, we made predictions about what we thought

would happen in Cloudy with a Chance of Meatballs using the title and cover page as

clues. After reading the book | wrote the town name on the dry erase board and | asked
the class why they thought the author named the town Chewandswallow. We also had a
class discussion about the different foods that fell down from the sky during the different
meals and weather conditions (3.5.2A1 Speculate about characters, events, and
settings, in books, film, and television & 3.4.2A3 Listen and contribute to group
discussions). Questions asked include; What different types of food do you remember
seeing in the story? What kind of food fel for breakfast? What happened to the
remaining food? What else could the Sanitation Department do with the leftover food?
When it rained, what kinds of food and beverage fell? How would the story be different if
toys fell from the sky instead of food?

During the course of the three days the students also watched the movie Cloudy
with a Chance of Meatballs and then compared and contrasted the book and movie
using a Venn diagram (3.5.2A5 Compare and contrast media characters). After, we had
a class discussion about how the two versions were similar and different. Before we

read the sequel, Pickles to Pittsburgh, we summarized what happened in the first book

and made predictions about what the book would be about using the title and cover
page.
For the art activity | told the students to vision themselves as townspeople of

Chewandswallow. What kind of food would fail from the sky if you could have anything



you wanted? | told the students to illustrate a scene from the book with their ideas of - L e
what food they wanted to fall from the sky. | told the students to also write a little bit
about the picture: What was their favorite foods? What was illustrated in the picture?

Why did you choose that particular food?
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6 pts.

Category Target Acceptable Unacceptable Sco
L.Art/Music | Activity is very creative, open-ended, | Activity is somewhat creative, Activity is not creative, open-
activity and developmentally appropriate for | open-ended, and developmentally | ended, and/or
{2 pts., 4 pts. If | the age/grade appropriate for the age/grade developmentally appropriate
no oral for the age/grade
presentation) ‘\% 1 pt., 2 pts. [f no oral presentation
2 pts. ;4 pts11f no oral presentation 0 pts
R
2. Literacy Activity is developmentally Activity is developmentally Activity is not
Activity appropriate and includes high level appropriate and includes some developmentally appropriate
(2 pts, 4 pts.1if | questions/discussion discussion and/or does not include
no oral ', discussion
presentation) | 2 pis.@ 1f no oral presentation [ pt., 2 pts. If no oral presentation

3.Documentati
on of project

Clear documentation of project is
included (letters, photos, artifacts,

Some docurnentation of the
project is included (at least 1 form

No documentation is

included

(3 pts., 6 pts. If etc.) of documentation)
1o oral
presentation) /}\\%
3 pts@lf no oral presentation 2 pts., 4 pts. If no oral
presentation {0 pts.)
4.Format % Paperis 1-2 pgs. and 0 Paperis 1-2 pgs., & 0 Thoughts are not
(3 pts., 6 pts. If summarizes book & adequately explains adequately
no 0!‘&.1 Aactivities well project. & book organized to
presentation) |, 3" Bibliography is APA style T Bibliography is APA expiain project
_' g:v&é;}ég & includes at least 3 style & includes at 2 Noreferences
3/}/ references teast 2 references and/or citations
s % n,;&a“i‘&' gﬁ}‘i“w? ty_- Paper is free of errors in [l Paper has minimal (t Muttiple errors in
g&% R 9y iﬁ gramimar, spelling, & errors in grammar, spelling,
\S@{ ) \};\g} = punctuation spelling, &/or punctuation,
Paper is completed on a punctuation, but is grammar &for
A word processor (10-12 pt. readable. style

. font, double spaced)
Standards/Expectations
included

J
pts., 6 pts. If no oral
presentation

£ Paperis completed on
a word processor {10-
12 pt. font, double
spaced)

2 pis., 4 pts. If no oral

presentation

i Paperis not

completed on a
word processor
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WILLIAM PATERSON UNIVERSITY
Department of Elementary and EC Education

CIEE 322 Multidisciplinary Lesson Plan
Assignment #1: LEARNING GOALS (Instructions)

DIRECTIONS: IDENTIFY TOPIC, CONCEPT, ESSENTIAL QUESTION, CPI’S,
LEARNING GOALS AND RESOURCES FOR A LESSON YOU WILL TEACH FOR
3 DAYS DURING THE LAST TWO WEEKS OF THE SEMESTER.

THE ATTACHED RUBRIC WILL BE USED TO GRADE THIS ASSIGNMENT.
Candidate Name: Joanna Allen’ School: Packanack Elementary School Grade: 2™

1. Subject Areas: Social Studies and Language Arts

{l. Topic and Core Standards:
Environmental Issues, Recycling

Social Studies:
6.6.2 E. Environment and Society: 3. Act on small-scale, personalized environmental issues such
gs littering and recycling, and explain why such actions are important

Language Arts:

3.1.2 G. Comprehension Skills and Response to Text: 5. Respond to text by using how, why and
what-if questions

3.2.2 D. Writing Forms, Audiences, and Purposes: 2. Generate ideas and write on topics in forms
appropriate to science, social studies, or other subject areas

I11. Concept(s): Contributions, Conservation

1V. Essential Question: What kind of materials can be recycled? How are objects recycled to
make new materials? Why is this so important?

V. Learning Goals / Objectives:
Lower Order Objectives _
- Students will be able to recall what it means to recycle an object
- Students will be able to identify different types of recyclables
- Students will be able to describe and explain the process of recycling



Higher Order Objectives

- Students will be able to apply the lesson in The Lorax on conservation to our lives
today

- Students will be able to recommend different ways for people to help protect our
environment

- Students will be able to judge the impact recycling has on the environment

V1. Resources and Materials:

Michael Recycle by Ellie Bethel

The Lorax by Dr. Seuss

RECYCLE! A Handbook for Kids by Gail Gibbons

Where Does the Garbage Go? By Paul Showers

50 Simple Things Kids can do to save the Earth by The Earthworks Group

http://www.neo.ne. gov/home_const/factsheets/recveled_const_mat.htm
This website has a listing of all the different recycling labels so you know which type of
material it should be sorted with for recycling. It also lists what these materials can be
recycled into. It explains the difference between the label of 100% recycled paper and if
it is less than that.

hup://www . resourcefulschools org/activities.html
This website offers information on what different recycled materials can become. It also
has a game where students can match pictures of recycled materials such as plastic bottles
and aluminum cans to what they can be recycled into.

hitp://earth91 L.eomy/
This website contains information on everything about recycling. The directions for hew
to make recycled paper were taken from this website. 1 used this website for the recyclo-
pedia which contains a list of all objects that can be recycled. Another article explains
materials that cannot be recycled. This website is great it has articles on everything,
videos, and even listings of where you can bring your recyclables.

hitp://recveleguys.org/recyelingeyele himl
This is a child friendly website all about recycling. The part of the website that interested
me was the tab on the recycling cycle.

hitp//www.explorethecvele com/
This website contains short video clips on the recycling process of different materials
such as paper, plastics, metals, and glass.

I will also need — dry-erase markers, overhead projector, objects made from recycled material
(paper towels & books), recyclable objects, 5 cardboard boxes, “Go Green Quiz” handout,
newspaper, blender, water, aluminum pie pans, fiberglass screen, sponge, scissors, large
aluminum pan, clothespins, and glitter.



WILLIAM PATERSON UNIVERSITY
Department of Elementary and EC Education

CIEE 322 Multidisciplinary Lesson Plan
Assignment #2: ASSESSMENT PLAN (Instructions)

DIRECTIONS: CREATE AN ASSESSMENT PLAN USING THE TEMPLATE BELOW.
ATTACHED RUBRIC WILL BE USED TO GRADE THIS ASSIGNMENT.

Candidate Name: _Joanna Allen__

Lesson Topic: Recyeling, Environmental Issues

School: _Packanack Elementary School

Grade 2™

Concept: _Conservation

Essential Question: __ What kind of materials can be recycled? How are objects recycled to

make new materials? Why is this so important?

Lesson Assessment Plan

Learning Goal

Format of
Assessments
(Specify which part of / question
on assessment)

Modifications Made
(List for each assessment)

Learning Goal #1:
Lower Order

Students will be able
to recall what it
means to recycle
an object

Pre-assessment / Post-assessment:

Pre and post-assessment consist of a
five question quiz. This learning
goal is tested with the first question
on the quiz. “Recycling is...”

Formative Assessment(s}):

There will be many times for
comprehension checks during
discussions, On the third day the
students will be able to create
recycled paper. Assessment will take
place during this through
participation and discussion.

Pre-assessment / Post-assessment:

Pre and post-assessment consist of
a five question quiz. This learning
goal is tested with the first question
on the guiz. “Recycling is...”

More time will be allowed on the |
quiz for some students. Quiz will be |
read aloud if needed.

Formative Assessment(s):
There will be many times for
comprehension checks during
discussions. On the third day the
students will be able to create
recycled paper. Assessment will
take place during this through
| participation and discussion.




Learning Goal #2:
Higher Order

Students will be able
to recommend
different wayvs for
people to help protect
our environment

Pre-assessment / Post-assessment:

Pre and post-assessment consist of a
five question quiz. This learning
goal is assessed through the fifth
question on the quiz. “Write another
way besides recycling that you can
do to help protect our environment.”
Formative Assessment(s):

There will be many times for
comprehension checks during
discussions. During the second day
students will complete a “Go Green”
quiz to reinforce the different ways
to help protect our environment.
They will also complete a writing
assignment on this topic.

Assessment will take place based off
the recommendations in their
writing.

Pre-assessment / Post-assessment:

Pre and post-assessment consist of
a five question quiz. This learning
goal is assessed through the fifth
question on the quiz, “Write
another way besides recycling that
you can do to help protect our
environment.”

More time will be allowed for
students who need it. The quiz can
also be read aloud if needed.
Formative Assessment(s):

There will be many times for
comprehension checks during
discussions. During the second day
students will complete a “Go
Green” quiz to reinforce the
different ways to help protect our
environment. They will also
complete a writing assignment on
this topic.

Additional time will be allowed to
complete the writing assignment.
Students may dictate their response
to the teacher if needed.




 WILLIAM PATERSON UNWERSITY _
- Department of E}ementary anfi EC Educatmn

CIEE 322 Multldlsclplmarv Lesson Plan. :
Asmgnment #3: DESIGN FOR INSTRUCTION

(Instmctmns)

DIRECTIONS DESIGN YOUR THREE DAY EX’I‘ENBEB LESSON PLAN BY
FILLING IN THE CATEGORIES BELOW. USE A VARIETY OF iNSTRUCTIONAL

STRATEGIES ANDT ECHNQLOGY. THE ATTACHED RUBRIC WILL BE USED T() |

_ GRADE THIS ASSIGNMENT _ 7 & :
'Candufate Name Joarma, Ailen g 5chool ?ackanack Elementary School [ G_rade-;:f 2"-‘"?:“ o
'_DAYONE i .' | | = .

1L ?rewAssessment Before I begm the mstruatwn fecusmg on racychng, I wﬂi pass out a ﬁve

questiont quiz to the class. The quiz consists of questions on what recycling is, materials that can o

; be recycied and ways m whzch they can help to protec,t our envaronment (%ee attachecl quzz)

2’ Motwate A week before ﬂfns iesson was 1mp!emented, a 1@:@{@1' went home mth each of the
- students askmg famﬂy members to save and collect recyclable materials for the students to brmg
in. The s{:ueien!;s were asked to bring the materials in on this day Students were aiready curious
about tht activities wouid be going on for the day with their objects. 2
e, Ask students if anyone has ever taken out the trash for their parents" Has any of it e\ser
. beert separated‘? Has anyone noticed the plastic: bottles or paper. separai‘ed from the - K
garbage‘? Does anyone know why certain objects are separated from others?

‘. Ask students what thev thmk recycle or recycimg means‘? Break down the VvOrd recy cle L

' responses the deﬁmtaon wali be wrmen on the board for everyone to read “Recycimg is .

the process ef rernakmg i materzal mto the same prodrzct or anew pmduct n

3. Feach ::_lcf _': PR

e The book Mzchaei Recvcle by Eilie Bethei wﬁi be read to t:he students T’he book is about

- a young boy whc turns into a saper hero and: cieans up 4 town. "Ehe _boﬁk relays the
message about recycling in a fun and mterestmg way for children. '

e After reading the book, ask the students what materials Michael advised the town to clean

up and recycle. Then, ask students what Objﬁ‘(‘:iS they think. can be’ recycied

* - Use students answers to come up with a list of the main materials that can be recycled
(paper, plastic, metal, & glass). stcuss some of the objects that fall under each of those
categories. Newspaper, cardboard; and magazines are all paper. There are several
different types of plastics. Use geda hatﬁe&, Watef bcitt}es yeﬁgw pfas‘szc bagy and




Arizona iced tea plastic bottles to show the students the different types. Each plastic
object has the recycling symbol with a number in the center showing which type of
plastic it is. Pass around the different plastic objects and have students find and compare
the symbols. Ask students about other objects such as a cell phone or television, can these
objects be recycled?

Expand student’s vocabulary with terms such as aluminum, plastic, and compost.

Use student’s answers to also bring up which items cannot be recycled. Explain that
anything with food products on it must always be thrown in the garbage. Food is one of
the worst contaminants in the paper recycling process. Use 50 Simple Things Kids can do
to save the Earth by The Earthworks Group to explain to students about the harm of
Styrofoam. Styrofoam is permanent garbage.

Have students bring their collection of recyclable materials to their desks. Students will
look at all of their materials, describe them, classify them, and sort them into different
categories. There is a hand out for this part of the lesson in which students will illustrate
two of their objects and use adjectives to describe them.

After a discussion about the different adjectives and describing terms used to explain
their objects students will “recycle” all of their objects into the different bins in the front
of the room. Call students up in groups to have them place their objects according to the
labels on the boxes,

4. Image:

Many different recyclable objects will be available and used during the lesson. Have
examples of magazines, cardboard such as a cereal box, newspaper, computer paper,
plastic bottles, aluminum cans, soup cans, plastic bag, and aluminum foil available. As
you discuss the different materials, have them available for the children to see and feel.
The board will also be utilized to make a list of the different materials that can be
recycled.
Have the cardboard boxes or bins up in the front of the room with labels made by the
children.

5. Ask Low and High Level Questions:

®« & & & & & & 92 »

Have you ever helped your parents out with the chores and taken out the garbage? Have
you ever noticed any of it separated?

What do you think of when you hear the word recycle or recycling?

What does cycle mean?

What does the prefix “re” mean when put in front of a word?

Why do vou believe recycling is so important?

What did Michael Recycle tell the town to recycle?

What objects do you think can be recycled?

What different kind of objects are all types of paper?

Do you think leaves and apple cores can be recycled? Why?

How are all of these plastic materials the same/different? (Soda bottle, yellow plastic bag,
Arizona iced tea bottle- they are all a different number/type of plastic)

How could you describe your objects? How could you classify and sort them?

Which of your objects belong in each bin?



6. Accommodatwns Two of the students in the class are workmg beiew grade }evei To assist
the students I will ailow eneugh wait time for them to process each questmn and offer their mput :
as well. During the. writing part of this lesson if the students are hawng difficulties Wmung
desmpme terms, the students may dictate to me or the auxiliary. personnei thcll‘ responses [f
students are having difficulties reading the instructions they. ‘may be read aloud or descrzbed in.
further detaﬁ by me or the aumhary personneE : . i

7. Rele Qf Auxxhaﬁz Personnei When the students return to theu' mcimduai desks to 1001( more
ciosely at their collections of recyclabie materials, both the auxiliary pers@nnei and T will be
walking around the class offering assistance. Both of us will be observing the students and -
loekmg to see who is having diffi cumes with the assxgnmem and whe has understead the ;

- béginning of the iesson :

DAY TW{)

I. Rewew
s Beginthe Iesson by readmg The Lorax by Dr. Seuss Thmughout the book ask questions
-such as what do you think will happen to the Brown Barbaloots? What is the Once-lef .-
doing to the enmronment‘? Before the ﬁnal page ask studerits what the Lﬂrax means by
the word * unless : : o
o U nless someone like you cates a whoie awful 1ot nothmg is gemg to get bettezf it s net.
Once again ask students what they think. the Lorax meant by this phrase
s Ask students ‘what we talked about yestarday that we can do to show we care. Let thas
 turn into a review on recycling. Ask students what it means to recycle an object and what
the different kinds of materials are that can be recycled. -
o Ask students why they think recycling is so 1mporf:ant for our environment. How does ”
recyeling affect our environment? Why is that one way of helping? -
+  Have students each write down other ways that they think we can do to help pmte{:t our
environment. Have a. dzscuss:aon based on-ail of the students 1nput

2. Pracnce Skills: " e : :

o Students will return.to then“ sedts and read the Go Green quiz together I wﬁi call on.
volunteer readers to go over the different ways that we canall help to protect the earth.

¢ Aswe go over the reading, 1 will ask the smdents why somethmg such as bnngmg yeur
lunch in a lunchbox everyday rather than a paper bag is helpful or why tummg off the
sink while brushmg your teethis.

. Indwzduaily the students will then compiete the qulz to 3es }ust how green they are.

o  Students will thert complete a writing- assxgnment descnbmg Ways in wh}ch they plan o’
help out our enwrcmnent S .

3. Accommodatmns White ha’vmg the discussion about ways other than recycling that we can do
to help the planet, allow enough time for all students to come up with at least one idea. The
students will be writing their ideas down, wait until some of the studerits who are working below
grade level have come up with an idea. During the writing part of the lesson allow students more




time if needed. If students are having difficulty putting their thoughts on paper, allow the
students to fell you their idea and record what they are saying.

4, Role of Auxiliary Personnel: The auxiliary personnel will offer assistance during the group
discussion on ideas that we can do to help protect the planet. The personnel can assist in seeing
who is writing down ideas and which students are having difficulties. During the Go Green quiz
both the personnel and I will assist in reading the questions to the students or elaborating if some
students are confused. For the writing assignment, both the auxiliary personnel and I will be
walking around offering assistance. The personnel will also help me proofread the student’s
paragraphs.

DAY THREE

1. Review:

» Begin the lesson by passing out a piece of paper towel to each student in the class. This
piece will be from paper towels that are made of recycled material.

s  Ask the students what is it they are touching and feeling. Ask if it feels any different to
them. After, pass out a piece of paper towel from a brand that doesn’t use recycled
materials. Do you notice any differences? Challenge the students to figure out which one
is made from the recycled paper.

¢ Use the two different copies of The Lorax, one is made from recycled paper the other is
not, to ask students if they notice any differences between the pages. Explain that
although these products are made from recycled materials we can still use them.

s Tell the students which products are the ones made from recycled materials. Ask the
students what that means to be made from recycled materials. Review what it means to
recycle an object. Use connection of cycle (bicycle, water cycle) if necessary.

»  Ask students what they think made the pages of the book and the roll of paper towels.
Explain that the piece of paper towel they are holding was once a piece of paper or a
paper towel and it has been recycled into a new product, which they are now holding.
Ask students what else they think paper products can make? (toilet paper, paper towels,
insulation, pens, pencils, notebooks) What can metals become? (aluminum cans, foil, file
cabinets, supplies for cars and airplanes) What can plastic material become? (t-shirts,
baseball hats, soda bottles, rulers, shoes)

e On the board draw the symbol for recycling (the three arrows) with the words collection,
remanufacture, and resale, written between them. What do you think remanufacture,
resale mean?

e Ask students how they think this paper towel or the pages in this book were made. What
do they think happens?

¢ On the computer show the students the video of how paper is recycled. After the video
talk about the different stages — de-inker, pulper, washer, and presser. The de-inker lifts
the writing right off of the page. The pulper is a giant blender that makes the pulp slurry.
The washer is like a washing machine that dilutes the pulp slurry with water. The presser
presses down on the paper and eliminates all of the excess water.

2. Create {Performance Task): Students will be creating their own recveled paper. The students
will be working in groups of three or four. Before the students are split into their groups [ will




. happenﬁ What part of the paper makmg process is th18'7 When tf
all gct a chance to feei 11 As I place the pulp siurry mto the Iar'

be usmg the ccmputer to play a matching game baseci ofi what maténals éan,-be recycl_c anq A
made into. After all groups have wmpleted the process of makmg the;r recycled papér we wﬁi R
gather asa gmup to review the process of how we made our paper - R

3 Post»assessment When the final d:scussmn on the pmcess af recychng ;saper is over the _
same quiz will be passed out agam 1o the entire class The quiz. conmsts Of ﬁve questmns e
aitogether : ' o

4, Accommodations For the students Who are workmg below grade level I wﬁl play the \eldﬂ'(} S
an additional time. Before their groups come up to make their paper, they can watch it again
E)urmg the process of making the paper}f will work with the students in having them describe the
process. If they need help with some of the words such as puip shurry (Ihe mixture the paper and

: Water becomes) | will asvst them wzth 1t : : :

5. Role of Auxxharv Personnei The auxﬂlary personnei will assist with the paper making -
process. ' As the students are making the paper the auxiliary personnel and T will be observing and
asking the students ques‘nons throughout to assess their learning.




Department of Elementary and EC Education

CIEE 322 Multidisciplinary Lesson Plan:
Assignment #4: INSTRUCTIONAL DECISION-MAKING (Instructions)

DIRECTIONS: WRITE AN ANALYSIS OF HOW YOUR OBSERVATIONS
OF STUDENT LEARNING HELPED YOU TO MAKE INSTRUCTIONAL
DECISIONS THROUGHOUT YOUR LESSON, FOLLOWING THE
INSTRUCTIONS BELOW.,

THE ATTACHED RUBRIC WILL BE USED TO GRADE THIS
ASSIGNMENT.

Candidate Name: Joanna Allen School: Packanack Elementary School Grade: 2™

Prompt: Provide two examples of instructional decision-making based on students’
learning or responses.

1. Think of a time during your lesson when a student’s learning or response caused you to
modify your original design for instruction. (The resulting modification may affect other
students as well.) Cite specific evidence to support your answers 1o the following:

A. Describe the student’s learning or response that caused you to rethink your plans. The
student’s learning or response may come from a planned formative assessment or another
source (not the pre-assessment). :

On the first day we read Michael Recvcle by Ellie Bethel and then had a discussion about
the different materials and objects Michael told the town to recycle. 1 asked the students
what ether materials they thought could be recycled. During this discussion, Noah, raised
his hand and asked me what happens if we don’t recycle?

B. Describe what vou did next and explain why vou thought this would improve student
progress toward the learning goal.

{ used Noah’s question to start ancther topic of discussion with the class. I restated
Noah’s question and then asked the whole entire class what they thought happened if we
didn’t recycle. Many of the students had responses such as; “it goes into a big area where
they keep all of the trash” one child responded “they burn all of it.” T had RECYCLE! A
Handbook for Kids by Gail Gibbons and Where Does all the Garbage go? By Paul
Showers sitting next to me as the discussion was happening. When all of the students had
a chance to respond and add in their input, I opened to the pages about where garbage
gets taken to, and read it to the students.

I think that this discussion helped with the leaming goal about the process of recycling







WILLIAM PATERSON UNIVERSITY
Department of Elementary and EC Education

CIEE 322 Multidisciplinary Lesson Plan:
Assignment #5: ANALYSIS OF STUDENT LEARNING (Instructions)

DIRECTIONS: Analyze your assessment data, including pre/post assessments and formative
assessments to determine students’ progress related to the lesson’s learning goals. Use visual
representations and narrative to communicate the performance of the whole class, subgroups, and
two individual students. Conclusions drawn from this analysis should be provided in the
“Reflection and Self-Evaluation” section.

THE ATTACHED RUBRIC WILL BE USED TO GRADE THIS ASSIGNMENT.

Candidate Name: Joanna Allen School: Packanack Elementary School Grade: 2™

This section should be organized as follows, following the directions below:

A Table |: Entire class _
. Preand Post-Assessment for

i
‘&; .
: Learning Goal 1
2 B 5 %
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a = 2 ¥
it B2 1 i
o 20 % 7 g L :
o &
QU A %
g o T
=] ES £ . :
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=2 o2 @2 2. 220 2385 EL Y TS
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5 % - 25 5 2
w8 [ 5
Students

A score of 100 means the student circled the correct answer. A score of zero shows the
student failed to circle the correct answer.

B Tabie 2: Entire class



Incorrect

Scores 100=Correct 0=

g _xmte' teuid nﬁt thmi( of anythl g, Aﬁer gwmg the quiz‘ 1f I Were te 1mpiement thzs

. téach work sample again, I would alter the quesﬁo 1 on_,'h'_. quiz. T would ask the same

: question but added the Word why inat the en i1 notzeed, that many of the students just
wrote wéuid thww their garbage aw y OF ;m:k ﬁp thelr garbage i sl’muid




have asked the students why that was so important. This would have added for a
better assessment of the students’ learning.

[ think another reason why the students were so successful in answering this question
was because we had many different ways of going over the information. As a class
we had a discussion, took a small survey/quiz, and also did a small writing
assignment about it. I think the students may have not realized that some of the things
they are doing every day, like carpooling with a friend, is helping to save our
environment. When we went over some of the many ways to contribute, some of
them stuck with the students because they could easily make connections.

- 2. Select the learning goal where your students were least successful. Provide 2 or
more reasons for their lack of success. What can you do or learn about to improve
their performance?

I chose learning goal #1 for this because the change was less drastic; so many
students originally got this problem correct. Just as with learning goal #2, only one
student failed to give a correct answer to the problem. After giving this pre-
assessment, I realized that my students were a lot more familiar with the topic of
recycling then [ had originally thought. Because of this, it allowed me to dig deeper
into the topic. I wouldn’t say that the student’s were less successful in answering this
question; there was just less of a change in numbers.

This question was a multiple choice problem, but the answers were a little bit tricky.
One of the responses “Throwing away your trash after lunch” is something that the
students are doing each day to help, but it is not the definition for recycling. The -
second choice gave the definition for the word reduce. [ could see why the student,
who answered incorrectly, may have gotten the problem wrong.

Another reason | can think of is that my TWS did not happen three days in a row. |
did it for Earth Day which was on a Thursday, but I was only in the field on Tuesdays
and Wednesdays. The final day of the teacher work sample and the post-assessment
did not happen until the following week. Although on the third day we did review
again, | could again see why a student would have difficulty with that.

D. Questions about performance of two selected subgroups in the class

Now, answer the following questions in terms of the two subgroups. Refer to data from
Tables 1 and 2. Consider vour geals, instruction, assessment, and students’
characteristics.

I. Why did you choose these groups? Refer to concerns about performance of this
group vs. another group (for example, concerns about girls” performance vs. boys’
performance)



The two groups | ohose to focus on were the boys m the:
class. With Ieammg goal #1 the pre-assessment shows)tha 'S
the first questmn mcorrectly and six of the. gu‘ls d i ost-as ssmer;t :Shﬁ‘WS that i
all of the boys answered the questlon correctiy after belng taught the content. Ona of
the gzﬁs still faﬂed to answer the question correctiy after the three days of thef 1esson
Dealing with Iearmng goal #2 six of the boys. strugg}ed with this questmn and four of
the girls did durmg the pre»—assessment The pest assessment s‘mms learning _
. throughout bath genders One of the girls falled to answet: tlw qaestmn carrectiv and o
another sﬁruggied w1£h it. : : A

Both of the subgr{)ups demonstrate 1earmng deahng with tbe two geals Although

- some of the students Were ot familiar with the centent of the Iesson before bemg _
taught it, they show growth from the thiree days It appears. ﬁem the data i in thé 'graphs -

* that the boys seemed to be more famzhar and’ aware of the teplc of recycling. Many

'mnre of the boys answerﬁd correctiy durmg the pre assessment than the gu‘f

Dunng the dlscussmns the boys Were more wzlhng to talk as weli 1 thmk thai
" sometxmes in this class the boys aré so anxious and excited to share- thexr mput that‘
they overshadow the girls a lot. Ive nonced thmughout my expenenw in the class as
© well that two'éf the boys especxaliy, call out theit answers before the rest of the class
even has time to process the question. One of the boys is on a behavzor plan totryto
decrease the problem, but during the discussions he sometimes did thls ‘When I was
Obsarved on'my final day of the TWS; my supervisor pointed someihmg out to' me:
that I didn’t even realize I was domg, She noticed that tended to call on the boys.
more tharn the girls. She made me very aware of itand that is somethmg Lwill try o

chemge The boys were always wﬂhng tc share thear mput

2. Refer ta, the modzﬁcaﬁons }fil'?{l made dIld whether or not they were successﬁ;i in-
1mpmvmg students perfonnance tht cait you do or learn abcmt to xmprove their
perfan:nance‘? : : -

I thmk that ai!omng the students who needed more tlme on the writmg 3531gnment

did Dnnng the discusswns I a%scz aif{)wed waat tnne s{) that every student couid
process the questmn and think for themselves befgre they hea:d another student s
answer. By ailomng the wait tzme, I had students partlcipatmg who zmrmaiiy do not.

E: Questz:ms Oon fndzwdual Studen[s o

Fmali'y,‘ consxder the achievement of two i;i‘di'\?i:d:uéisi mihe é;'iasé;;mé iyhé’ met the
learning goals, and one who did not. Refer to Tables I and 2 for each student’s data.




1. Describe each student’s relevant characteristics. Connect their learning outcomes to
your own goals, instruction, and assessment, including any modifications you made.

The first student [ chose is Mikey. For the learning goal #2, he struggled with it
during the pre-assessment, but met the goal during the post-assessment, He is a very
talkative boy in the class and always willing to share his opinion or demonstrate
solving problems up on the board. Mikey is always trying very hard on all
assignments in school. He is meeting standards across the content areas.

For the pre-assessment Mikey wrote that one way he would help protect the
environment would be to get exercise. Although I can see what Mikey was trying to
convey with this answer, exercise could be many different things. He also failed to
mention what exercising would eliminate doing. I couldn’t just assume from his
response that he meant walking or riding a bike instead of driving. When the students
were working on their writing assignments, Mikey came to me to check his sloppy
copy in his writing journal. He had something very similar written as on his pre-
assessment. | asked Mikey if [ exercised in my house, would that be helping to save
the environment, It was almost like 1 saw the light bulb click. He realized what 1
meant and replied back that he wanted to say to walk or ride a bike instead of driving
in your car. I told him to put that down in words and come back to me. I think from
just that small one on one talk he understood what his response was lacking. On the
post-assessment he wrote “We can also protect our earth is to ride your bike and not
to go in your car.”

The second student [ chose was Cara. Cara is always willing to volunteer in class
when it involves answering a question that she has in front of her. During the morning
warm-up, Cara always raises her hand to say the answer because she had the paper in
tront of her and is pretty confident with her answer. On both the pre and post-
assessment she failed to meet both learning goals. Her response to the fifth question
on the quiz dealing with learning goal #2 was the same exact thing for the pre and
post-assessment. She wrote “Go outside and play.” The answer was just lacking detail
and didn’t really explain how going outside to play would be beneficial to the
environment.

2. What can vou do or learn about to improve their performance?

While the student’s were completing their writing assignments, they were getting
them checked over by Mrs. Betron and myself. Cara was not one of the students who
came over to me to get the writing looked at. As an educator [ should have been more
observant on who was struggling with the topic. I should have been more aware of all
the students that didn’t come over to me. Cara completed the writing assignment with
ways that we can help save our environment every day, but clearly it didn’t help. Cara
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WILLIAM PATERSON UNIVERSITY
Department of Elementary and EC Education

CIEE 322 Multidisciplinary Lesson Plan:
Assignment #6: REFLECTION AND SELF-EVALUATION (Instructions)

DIRECTIONS: Reflect upon three professional learning goals that emerged after teaching
this lesson. These goals should reflect the areas students had difficulty with as documented
in the Summary of Assessment Data. Provide specific details regarding exactly what you

will do to meet your stated goals.
THE ATTACHED RUBRIC WILL BE USED TO GRADE THIS ASSIGNMENT.

Candidate Name: Joanna Allen School: Packanack Elementary School Grade: 2™

Prompt: Write about three professional learning goals, along with two specific steps each
that you will take to meet these professional learning goals.

This section should be organized as follows:

The first professional goal I would like to work on is meeting the needs of diverse
learners. I tried to incorporate many different methods of teaching into this three day lesson, but |
still failed to reach every student. [n order to fulfill this goal, 1 need to learn more about every
single one of my students. I thought I understood the children in my class, but when it came
down to it [ didn’t know every single one of their strengths and learning styles. When reviewing
the lesson I realized that I didn’t incorporate all of the multiple intelligences into my lesson. For
the students who are high in musical and bodily-kinesthetic intelligences, [ didn’t reach out to
them as much. 1 could have incorporated a song or motions to represent recycling. For the
students high in bodily-kinesthetic intelligence we could have taken a mini field trip around the
school. We all could have been Michael Recycle for the day and helped to clean up. After the
advice my superviser gave me, [ will also be more aware of calling on the girls more during the
science and math lessons. As she had mentioned, boys still tend to show more strength in math
and science and that happened to be who I called on more during the paper making project.

The second professional goal I would like to work on is the overall planning of the
lesson. Initially, I had so many ideas that my lesson was trying to incorporate too many content
strands and the topic was too large. The part of planning that failed during this lesson, was not
having everything thought out smoothly. I sent home a letter to the families a week before [
needed the recycled materials in the class, but | never had a follow up reminder, I should have
also had the students bring in the materials the day before we actually needed them for the
students who forgot them. This would have allowed for an extra day to remind the students to
bring some materials in. [ think the first step for planning a lesson is to figure out specifically
what you want your students to learn. When I actually sat down and did this, I narrowed in my
lesson. 1 think another way | could have alleviated the fact that some of my students didn’t bring
in their coilection, would have been to look at the lesson and make sure it was completely sound.
By having the students bring in their materials that day, there was a hole in my lesson.




My final professional goal I would like to work on is with monitoring students’ learning
through formative assessment. It is much simpler to construct a quiz and have the student’s
complete it and hand it in. You physically have that paper in your hand with the results. If you do
a formative assessment through discussion, you need to be observing constantly and having a
way to remember or to record what it going on. I could have focused more on this. I think this is
where I lacked with the fact that Cara left without meeting either of the learning goals. If I did a
better job assessing the students throughout the discussions, I could have altered the lesson to
make sure each student was participating. [n order to monitor students learning better, I think the
first step would be to possibly practice with smaller groups at first. While working with students
find ways to teach and observe at the same time. [ should have also taken advantage when my
cooperating teacher was doing lessons to practice a formative assessment then.
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WILLIAM PATERSON UNIVERSITY
Lesson Plan Format for Grades Pre-K to 3

Name: Joanna Allen: School: Jefferson Elementary School  Grade: 1" Grade

Theme/Focus Area — Poetry o
Subject Area Languaga Arts : ‘
Topic & Core Standard or ECE Expectation Wnting 3241 A‘! Began to generate ideas for .
writing through talking, sharing, and drawing 3.2.1 A7- Revisit ptctures and wretmgs to add detail .
3.3.1 €2~ Use descriptive words to:clarify and extend :deas : _
The Concept(s)~ Writing to Describe. _ o ‘
Essential Gueﬁtmn* What isa cmquam poern? What makes great poems tbat descnbe? .
Obiectives—- PR D _
A. LowLevel ' ' s et
Students will he able tc recaii what the main ;dea is of thetr poem :
Students will be able to descnbe thenr chosen amma! &smg words or pﬁrases
B. HightLevel -~ :
Students wu!l be abie tc setect adjectwes and verbs that appiy to thetr ammat to mak,e thear
- writing more interesting - oD e s
Students will be able to compare why some students’ poems are szm;lar (cheetah and

. leopard). and why some are different (dolphin and bee) - L
- Students wsH be able fo ptan organsze and create theu* ow;z cmquam poem
Planmng- S ' _
A Questaons o ponder* The student& hava teamed what an ad;ecttve 5 and have used adject:ves
to describe themselves as well as story characters: Animals are & very familiar; mterestmg, and’ -
motivating subject for the class. The students will incorporate theﬁr knowfedge af whaf an ad_gect;ve g
is into their writing on a specific animal of their choice. _
B. Matenaiisesources chalkboard; piannmg web, pencils, pzctures of ammais chlldren s books, O
markers, crayons, colored pencils, construction paper, sc:ssors,, gi e - o B
€. Childrer's Literature: My School's.a Zool By Stu Smitft - e :
o Teacher referencesfbooksfmtemet resaurces- chghtqn Mefﬂzn Read;ng senes* Jmumeys

_,:!cm i ;

" Procedure — Steps for the !esson

A. Beginning ~

- 1. Motivate Interest: The students have already. been mtrcduced tn verbs ad;ectwes and-.
- the fopic of animals. To motivate and get the students engaged the story My School's a
Zoa will be read to the ciass R

B Middte = ‘:.::" : i S

1. Factual Knowledge (infarmatton} — After reading the stmy the class w;ii be asked
questions related to the story. As a class we will also compile a- list of animals: The
students will then have the opportunity to choose an animal. It was. explained that we will
be wntsng a poem so the students were advtsed ta cheose an ammai they are very
wh:ch zs whai: ammaf they choose goes in the m:ddle Su;aportmg deta;!s fhat they may
_use'in their poem are filled in the surrounding bubbles. The students will compiete their
planning web by usmg ad;ect:ves; te descnbe how their ammai iooks feeis smeiis and
sounds. . L S
2 Lower!i—iagher Order Quesbons

Knowledge: Who is the main idea of your poem? What are some suppomng delails about
the fopic you choose?.” :
Comprehension: How would you a’escnbe your animal? '
Application. What adjective can you use to describe how the ammal looks, smells,
sounds, and feels? What would happen fo our school if one of the students had the same
dream as the child in the book? How would our day be different?




Analysis: Why would two students who selected the animals cheetah and leopard, have
similar adjectives? Would a student who selected a cow and a student who selected a
dolphin have any similarities with their poems?
Evaluation: How does planning help to write your poem? What do the adjectives and
verbs do for the poem?
Visualization: in order to assist the students with visualization, each will have their own
planning web to heip with organization. The planning web consists of their main idea in
the center, which will be their animal. It also has four extending circles to add in
adjectives to describe how the animal looks, sounds, smells, and feels. Duting our
discussion of animals | wiil also put all of the names on the board to help the students
select their animal. Before the students begin to write their cinquain poems, a sampie will
be written on the board. The students will receive a piece of paper with guideiines and
lines for writing already set up for their poem.
Example: Animal
Furry, black
Walking, spraying, smeliing
Beware of their stinky defense weapon
Skunk

C. End - Finally, the students will receive a sloppy copy for their cinquain poem. The sloppy
copy, final copy, and example from the board are all color coded. The students will be guided
through each line of the poem. When they are completed with their sloppy copy and it is
checked over the students will move on to their final copy. When the students have
completed their cinquain poem, they will create their own picture of their animal to go along
with the details from their poem.

D]

Assessment —

Performance Task Needs Time - 1pt. Emerging — 2pts. Proficient - 3pts.
Does no adhere to Mostly adheres fo Adheres to the topic,
the topic, has no the topic, is is interesting, ideas

Focus/ideas sense of somewhat are well developed
completeness, ideas | interesting, ideas
are vague are adequately

developed

Organization not follow the format | generally organized. | and weil organized.
presented Uses the format
presented

ideas and details are
clearly presented

ideas and details are
mostly clear and

Ideas and details are
not organized. Does

Word Choice

Includes vivid verbs,
strong adjectives,
and specific nouns.
Words used relate to
the animal chosen

Includes some vivid
verbs, strong
adjectives, and
specific nouns

Writing is not
descriptive. Words

| chosen do not relate
to the animal chosen

Totals:

Proficient =8-8 points
Emerging = 5-7 points
Needs Time = 34 point



X
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XL
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XV,

Summary of Assessment Data-

Proficient Emerging Needs Time

Yumee Chris Louis
Zak Zoe Emily

Sophia QOlivia

Griffin Kaylin

Brandon Colby

Alexis Gianna

Jardan

Luke

Yaseen

Ava

isabella

Attach artifacts or evidence of student learning-

Accommodations — For students having difficulties coming up with their poem they may refer to
any of the children’s books provided. They may also go back to the “workstation” which is the
computer in the back. They may research their animal with the assistance of one of the teachers.
The students may use the adjective wall if they are having trouble remembering what an adjective
is or if they cannot come up with any. They students may also use a “turn and talk partner” to
share ideas with.

Role of Auxiliary Personnel- The teachers and paraprofessionals will be there to assist students if they are
having difficulfies. While the students are working on their planning web, both the teacher and auxiliary
personnel can be walking around providing help for those who need it. Once the students have completed
their webs, one of the teachers or paraprofessionals will correct their spelling so students may move on fo
their cinquain poem. If students are having outbursts or need to be taken out, one of the auxiliary personnel
is there fo intervene so the lesson can continue.

Integration & Follow-up in learning centers — Students have been ieaming all about animals in the past
week. In the library there are several books out about animals. In our math lessons we are currently on &
chapter dealing with addition up to 10. When we use math stories we incorporate some of the animals we
have been discussing.

Library-

A Crazy Day at the Critfer Café by Barbara Odanaka

Arctic Animals by Keilie Conforth

Sheep Out to Eat by Nancy Shaw

Penguins to the Rescue by Tony Mitton

Elephant by Sarah Blakeman

Little Polar Bear by Hans de Beer

Penguins and Polar Bears by National Geographic Society

The Snake by Mike Linley

The Frog and The Toad by Mike Linley

Family/Community Collaboration- Parents/guardians are informed of the students work through their
homework notepad that is sent home every night. The students copy down their assignments and the parent
initials it every night. This offers a way for parents to know exactly what is happening in the classroom.
Parents are encouraged to assist their child with the homework, if they need help. The notepad also allows
for parents to leave comments and concerns each night, if needed. The parents are encouraged {o reinforce
the skills leamed at school each day. The parents are aware of the new concept being taught in the
classroom. They are encouraged to use and point out as many adjectives that they can, throughout
conversations or other books they may be reading at home.

A classroom poem book is going to also be sent home with all of the students’ poems and artwork inside of
it. It will be “First Grade is Wild About Poetry.” This gives the parents an opportunity to see what each and
every student is doing in the classroom and know that their child is a part of it.



XV.

Reflection/Seif Evaluation-

I think that overall this fesson went really well. The students seemed very involved from the moment | read
My School's a Zoo! To the moment they created their artwork. | think the main reason for that is because the
lesson was meaningful to them. | choose a topic that the students were very interested in and had a lot of
prior knowledge with. By doing that it created the interest and motivation in the students. This also allowed
me to introduce something new to them, poetry, in a fun and meaningful manner.

| broke this lesson up into three different days. | think that was extremely beneficial. The first day we read
the story and also created a list of animals that we were familiar with on the board. Each student chose what
animal they were going to create their poem about. The second day we filled in our webs, the sloppy copy,
and the final copy of the cinquain poem. The third day the class created their artwork and we also presented
our poems to the class.

The one problem | ran into during the lesson was explaining the line in the cinquain poem with the verbs.
The students are familiar with what a verb is, but were having a difficult time with the ending —ing. I tried to
break it down as simple as | could and many of them did understand it, however | had some students who
needed some assistance rewriting their verbs.

Both Louis and Emily had a difficult fime with the organization of the poem. They were just writing facts
about each of their animal and not placing it exactly where it was supposed to go. Both of them were also
having difficulties with coming up with adjectives. Rather than giving a describing word on their animals they
would give a descriptive phrase such as it flies around to flowers.” With both of the students we had to
focus on their adjective web and also send them fo the adjective wall in the back. ! think that having so many
teachers in the classroom was beneficial in this lesson because one of the teachers was able to work with
both Louts and Emily and reinforce what exactly an adjective is.

The part of this lesson | loved the most is how some students came alive while doing their work. Two
studenits in particular generally are below level, but with this assignment they were both in the proficient
column. They followed instructions exceptionally well and came up with their adjectives and verbs right
away. | think that the two students really enjoyed writing about the animal they choose and this particular
writing came natural to them. :



Name: Date:

(One word title)

(Two adjectives that describe your animal)

(Three verbs + -ing ending to describe your animal ex. running)

(A sentence that tells more about your animal)

(The name of your animal)
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create positive outcomes to promote development and learning.
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Discover the benefits of your mmembership with NALYC
We value your membership!

ol
- .‘ﬂ"'):w

Joanna Grunde-Allen
Member # 1076609

50 N Quail Hill Blvd
Galloway, NJ 08205-3011

Dear Colleague,

Welcome to NAEYC! Your NAEYC membership means a commitment to vour professional
development, your community, and the early childhood profession. You continue to be an
essential part largest early childhood organization with opportunities for leadership and
volunteering at the local, state, and national levels.

Enclosed you will find your NAEYC Membership Benefit Guide, NAEYC Membership Card,
and Certificate. Please keep your Benefit Guide and Membership 1D Number handy as you will
need them o take full advantage of the value of your NAEYC membership. As a reminder, an
NAEYC Comprehensive Member receives five to six new NAEYC-selected publications
throughout the membership year for FREE. Consider upgrading to a Comprehensive
Membership today!

We look forward to serving you throughout the year. If you have any questions about your
NAEYC membership, please don’t hesitate to contact the NAEYC Customer Service center at
800-424-2460 or via e-mail at membership@naeyc.org.

Sincerely,

&/f/%ct\

Mark R. Ginsberg, Ph.D.
NAEYC Executive Director
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MEMBERSHIP CERTIFICATE
Joanna Grunde-Allen

is an Affiliate member in good standing of the

National Association for the Education of Young Children (NAEYC)
and its affiliates:

Bergen-Passaic AEYC, New Jersey AEYC
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s Sinshere, P Member ID: 1076609
Mark R Ginsberg, Ph.D. : S
NAEYG Executive Director Membership Expiration Date:  03/18/2011
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New Jersey Educat:on Assoc:at:on
PROF ESSIONAL DEVELOPH ’?&"é“ﬁ“i’”"ﬁ?\i? gmﬁ

Th:s cer’uf;es that

Tﬁanna Gmm@fe ﬁ e‘m
attended the foll owmg program

) The Kmesthetic Classroom Part 2: A Framework for Classrocm Applicatton

Descnpmn asit Appeamd in tha Convertion Progfam

Participants will d;scovef a sm—ievei framework for using movement sndu:img preparing the brain, brai breaks, supporting: -
: ﬁmess cfass cohesion, rewewng mntant and: Eeachmg content: Many examples wil be demonsirated. " ' s

Program Date: . - 11410  Fagilitator(s);

. Program. Time:. . 1:00pm-2:30 pm _ MICHAEL KUCZALA
i;én_gth'nf'Program; -t Hour 30 Minutes. : :
.. Ragistry No.: | - 382

A e . i 2

Certficate 1d. - 0%1537-8WKY

3 '*«%f*‘%z@. 3?0\’“»5'*

ThlS cert;f:es that
T@Cmncx &mm‘i@ f% em

attendad the foi!cwmg pmgram
Inventlng A Hands-on Approach o Deveiopmg Creatmty and Cntical Thmkmg

?ES

Qescnpt;en as it Apg;eamd it ths Cmvemm ngmm

F’a:trcupants will learn strategtas to sflmufate sludants to invent, the :m.rentscn proness FeSCUrces ansf {:ampemtms -
available to New Jersay s:udent& . _

Program Date: M/ Facilitator(s¥;
Program: Time:: 3:00 prmy - 4:30 pm ELAINE MENDEL{}W PING, GINNAMINSON EA
Length of Program:” 1 Hour 30 Minutes

Registry No.: 382
Cerlificate 1d.: H1506-GEK]
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Association of Childhood international (ACED K5 Standards

SPA Competencies
William Paterson University

- College of Education
Semester ® Ks O Undergrad @ University Supervisor _ N“\mhxﬁa STY LR @ Practicum PDS O Yes
® Fail O K-5/5-8 O Post-Bace - O Cooperating Teacher _ O student Teaching @ No
O Spring O Ks/witsD O MAT - _ Interim _

_ : _ O Student Teaching Final

Student's Name a\%\t\i% ALLEN District \ \% 847 ¢
School M BEZ e Subject ALl ZLweres iz _ Grade 244 -4

Please rate candidates based on their performance in each standard below.
3. Target (consistently demonsirates) 2 Acceptable (most of the time) 1. Unacceptable (rarely or never)
Directions: Darken the ovals completely — Do not X or check v the circle
Demonstrates of language arts content and pedagogy knowledge to teach reading, writing, speaking, viewing, listening & thinking. (ACEI 2.1)
Demonstrates of science content and uaamwewm knowledge in physical, life, earth/space sciences and scientific inquiry. (ACEI 2.2)

Demonstrates of mathemuatics content and pedagogy knowledge in numbers and operations, algebra, geometry, measurement, data analysis and probability.
{ACEI 2.3)

4. Demonstrates of social studies content and pedagogy knowledge in history, geography, decision making and citizenship skills. (ACEI 2.4)
3-7 Demonstrates of knowledge of visual and performing arts, health education, and physical activity pedagogical applications. (ACFI 2.5,6, T)
8. Demonstrates of appropriate planning and implementation of instruction tied to state curriculum standards. {ACE13.1)

9. Differentiates instruction with adaptations to provide equitable opportunities for the learning of diverse students. (ACEI 3.2)

10. Uses varied teaching strategies to develop critical thinking and problem solving, including cooperative learning and technology (ACEI 3.3)
11 Provides opportunities for active learning, positive social interactions and supportive learning environments. {ACEI 3.4)

12, Communicates effectively to all students n&nm varied media communication techniques. (ACE! 3.5)

13, Applies knowledge of children’s development to teaching (ACEI 1.0)

14. Demonstrates knowledge of formal and informal assessment strategies to plan and evaluate student learning. (ACEI 4.0)
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National Association for the Education of Young Children (NAEYC) P-3 Standards
SPA Competencies
William Paterson University
College of Education

Semester Opr3 ® Undergrad @ University Supervisor _ Z08E2T  STe 4 AZ @ Practicum | PDS O Yes
® Fall ® P-3/K-5 O Post-Bacc O Cooperating Teacher O Practicum i ® No
O spring O Student Teaching
interim
O Student Teaching Final
Student's Name o Arivd g LLen District ___ 7795547 <
School __Avtim £ 5 e /e Subject _ AL TrctisvE Grade _Frig. &

Please rate candidates based on their performance in each standard below.
3. Target {consistently demonstrates) 2. Acceptable {most of the time) 1. Unacceptable (rarely or never

Directions: Darken the ovails completely - Do not X or check v the circle
L.Promoting Child Development & Learning: Candidate demonstrates an understanding of young children’s characteristics & needs and creates environments
that are healthy, respectful, and supportive & challenging for all children. (NAEYC Standard 1)
2. Building Family & Community Relationships: Candidate values the importance of complex characteristics of children’s families & communities & creafes
respectful, reciprocal relationships that support, empower and involve all families in their children’s development & leaming. (NAEYC Siandard 2)
3.Observing, Documenting & Assessing to Support Young Children & Families: Candidate demonstrates an understanding of the goals, benefits & uses of

assessment & uses systematic observations, documentation & other effective strategies in partnership with families & other professionals. (NAEYC Standard 3)
4. Teaching & Learning:

a. Connecting with Children & Families: Candidate uses positive & supportive interactions as the foundation for their work with children. (NAEYC Standard
4a}

b. Using Developmentally Effective Approaches: Candidate knows, understands & uses a wide array of effective approaches, strategies & tools to positively
influence children’s development & leaming. (NAEYC Standard 4b)

¢. Understanding the Content Knowledge in Early Edueation: Candidate knows the essential concepts, inquiry tools, & structure of content areas including
academic subjects and can identify resources to deepen their understanding. (NAEYC Standard 4c¢)

d. Building Meaningful Curriculum: Candidate uses his or her own knowledge & other resources to design, implement & evaluate meaningful, challenging
curriculum that promotes comprehensive developmental & learning outcomes for all young children. (NAEYC Standard 4d)

5.Becoming a Prefessional: Candidate identifies and conducts themselves as 2 member of the early childhood profession and knows and uses ethical guidelines.
Candidate is a continuous, collaborative learner who demonstrates knowledgeable, reflective & critical perspectives on work, (NAEYC Standard 5)

® ® & @ 6O 6 8
O 0O OO 00O O O~
0O 0 00 000 0O O =

Commentis: ,\ﬁ.&m\\ .Hﬂ%&ﬁn *__C‘mr \\m\h A Ve D pod T\\\).Nbvh.\.\m‘xmﬁmvﬁ.ﬁ .mu* ﬂh(? BSM\%FQQ%
.N“mt\n?%:tc ! rr v ~

@@Q\X\X&m\ﬁm@m@vf [2-1¢67

Student Signature Date Cooperating Teacher/University Supervsor Signature

Return Qriginal Yellow Form to the Office of Field Experiences. Please Xerox copies for Cooperating Teacher, University Supervisor & Student

aeric leopardiusersivandepolderg:documentsimicrosoft user datasaved attachments:national assoc ed young child -fall09 - new.doc
Revised 8/5/2009



: | _ @ Practicum Student
vester  Year F0/0 - OBSERVATION FORM.

O a1 O K-5/8PED O PE-1

Eail @ Undergrad _ William Paterson University O a2~ OEngish . ... OPE-2
Spring - O Post-Bac Oozmmm of matnmn_ciﬁﬂﬁm of Field Experiences O P33 0 ,.moa,m:..rm:mmmmm O Science
Summeri - O MAT .7 1600 Valley Rd, Rm 3108, Emuuo, NJ 07470 @ Paks  OMan O school Nurse
Summer i O Visiting ._.amn..ozm ﬁwwv 4»@.&3&»5@ - Fax (973) 720-3503 0 K5 0 Music . O Social Studies

Dmmwm ice e 0 K-5/5-8 o o ,
udent’s ZmS@\\\%m A _\§r SRR \ . & e _ : g o
:hool mﬁ”mmﬁa ncy _% — mnroo, AT T 77 Elfeist] Subject ( (/G L7
‘ade e -3 c:?ﬁﬂé,.mcumgmﬁ ;,.&i%%gxﬁ&ﬁl O Coop¥acher VAR
rof. Dev. mn&oo? O Yes _s zo T T e . § B ‘e /

— : @\?&?ﬁ&mﬁ&&\ el \\x,\\

&g_&i Lelinliiie

e 729710
DATE % Q\%\ @

. - mmEBQ: sinal ,nS»mo to 038 owm‘mﬁmx mamanmm P mmm Xme co mcme nt and Unjw n Supervisor
%%5?%8&:@%?@%&EE%EE&&R o el P a 44 % a nc iversity Supervis




& Practicum Student
semester Year b /0 OBSERVATION FORM O Ant O k-sispeD O pE .y
J Fai @ Undergrad William Paterson University O anz O Engiish O re.2
@ Spring O Post-Bac College of Education/Office of Field Experiences O pa3 O Foreign Language O Science
J Summert O MAT 1600 Valley Rd, Rm 3108, Wayne, NJ 07470 ® Pk O Math O school Nurse
J Summerit O Visiting Telephone (973) 720-2108/2109 - Fax (973} 720-3503 O k5 O Music O social Studies
O In-Spfvice O K558
itudent’s Name \%N%\m% a&&&\m \Q z /2 / ; .2
ichoal mzwﬁmﬂwﬁmmnn«. At A /_ School AC i C7 T ERG 757 #—f  Subject Qi\m A
srade ] c:?m_.mmq Supervisor \§x Tt O Co-op Teacher
rof. Dev. School= OYes @ No -
Ay ye
B3SERVATION NOTES: Z
Tl fer e

UDENT

IVERSITY SUPERVISO SIGNATURE

i E

octtpnill p .

F
SERVATION: {no

2eecti g e qucdy )

‘. .
SIGNATURE

_Ldoanma e .

te descriptor #1)

£ \\N

Re

ApForms Observation Farm pige 1 uprate Jidy 2008 ey

turn original Pink cop y to Office of Fleld Experiences. Please Xerox copy for Student and University Supe
4

DATE %\@\\Q

nvisor




Suinesier & Undergraa PRACTICUM FINAL REPORT

O Ant O K&S5PED O rE-4
O rai Q postBac Wi mB mﬁaaon gs?ﬁ&é “,,_.V‘O,,._,,wzm_ SR ¢ | méﬁy - O.pe-2
@ Spring O mat of: . ﬁ.ﬁm . O Foreign m,,wxmcmmm 0 .wwﬁ_a%
O Summer Q- visiting o _Pm?m_ o Math O School Nurse
O summer i O in-Service .ﬁmwmwwozw nm.www ﬂna;maomwmuom ﬂax n@.wmv Nmo;umom 0 x5 QO Music ,, D wcga Studies
¢ K-5/5-8
macn_m:ﬁwiz,mmﬁ R r\% A N\M \& masoo_ mﬁﬁ:ﬁbmo:@xw\;% ﬁgo _m e, “Final mno,,m,wf .
School 7 ~ # kmh A wnw ct Ak S Grade ol |@ Target (72-80)
© University Supervisor wxmw.& : ,

O- =Acceptable {60-71).-
O -Not acceptable (59 or. uﬁaﬁ *

ompetencies m« mﬁnmmoon nm%m this Emnmgazn szﬁa..m;aa :.. each..
1. Not nnonvﬁﬁa

Prof. Dev. School= O VYes @ 2@

Directions: This assessment includes both :m:.mz% msm_wﬁm mzn ztamzmmwﬁzma E ,mm..n experience “a,m#rnzgm._ c
area is rated as: . 4, Target ... 3. Acgeptable

Directions: Darken the ovals uaawﬁmmw ua :ﬁ Xor %anw v,

xuoima_mm . IR

1 Uses data to adapt Emgﬁﬁm ”o Eamsa:mm ammm«mpnmm in needs, learning styles and multiple -

@ewo, 0

| | 0

o awm“_ﬁmsnmm

2. _ﬁaz@ﬂmn% demonstrates mastery of aonﬂmmé w:os.mma@m 00 0

3.. Translates NJCCS into amé.on%m& lly appropriate content. @ 00

% _Soo«woq&mm mu?o? ate pedag knoy mamm in.planning lessons. ® 00

5. ‘Utilizes a variety of traditional and authentic assessments to evaluate student progress. ® 000 oL iy AT

m.»Eﬂmmm comprehensive and am<m_ou3m§m__w mu?otm&m _mmmo?fm; u_mxm , B 00 0Aber. steg, oy S ? ‘ 750 Nﬁx

:amqmnmsn_am {Dispositions) . , R e x{@w e \mw;%sf LT et s i T
- Communicates high expectations for all _mEamRm‘ _ ® 00 O J7i ,&;@ ??% , ,mm,. &Mx fxm W 2P ’

w.u Demonstrates respect for diversity and cultural differences. @®@ 00 0O m?z‘,,,;,?”mﬁ% kmm \.5 ,\% m@ ﬁmi féi B

). Demonstrates an openness to “mmS ing new ideas and’ gooﬁ:m a lifelong learner. Q00 0. ﬁx e \ "4 %mx%i L, .a & ,

0. Reflects upon teaching: "What do | do? Why do I do it? How can | do it Umnmwﬁ © 00 _

1. Exemplifies high professional and w&ﬁm_ standards. 000

mw__omzou (Skills)

2. Demonstrates effective communication skills. 0 00

3. Creates a n3<m~nm__< and tmﬁg“mm“om_ y safe environment. @.. 0 o _ Q{ el %r Bmﬂ

4 Manages the saring environment 0000 %ﬁ%wm%%%%%ﬁ

5. Develops a sense of community in ﬁm learning environment , @00 Q. student agreement wit &m assessmeant of ”mm%am

6. Poses guestions related to problems and issues Exmom require inquiry and critical thinking. 00 0. e . ro A

7. Teaches for understanding. . o o @ 0O O. &% bt S A %ﬁ%gﬁxﬁ .Qmﬁm“@m ;

8. Works collaboratively with colleagues and families. © 000 AmMo_m%meﬁw Em%chn University Supervisor's

9.- Demonstrates resourcefulness. _ 06600 Pilot Version I 7/15/2008 page 1 of 2

0. .Umaomm:mmmm an interest in applying new technologies to teaching and leamning. 000 S :
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SPA Competencies
William Paterson University

College of Educatio
Semester @ K.5 © Undergrad © University Supervisor_ \\m\w/\iﬁ\“ (DTt o O Practicum PDS O Yes
O Fall O K-5/5-8 O Post-Bacc O Cooperating Teacher O Student Teaching 0 No
OSpring O kbB/wTsD O MAT Interim

O Student Teaching Final
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School Lrgimar s (CF &%K\m\\c\ﬁ Subject \F\%ﬂ& LiB XTIl 7 Grade _—<__
Please rate candidates based on their performance in each standard below.
3. Target (consistently demonstrates) 2. Acceptable {most of the time) 1. Unacceptable (rarely or never)

Directions: Darken the ovals compietely — Do not X or check v the circle
1. Demonstrates of language arts content and pedagogy knowledge to teach reading, writing, speaking, viewing, listening & thinking. (ACEI 2. 1}
Demonstrates of science content and pedagogy knowledge in physical, life, earth/space sciences and scientific inquiry. (ACEI 2.2)

Demonstrates of mathemarics content and pedagogy knowledge in numbers and operations, algebra, geometry, measurement, data analysis and probability.
(ACEI 2.3)

4. Demonstrates of social studies content and pedagogy knowledge in history, geography, decision making and citizenship skills. (ACEI 2.4)
3-7 Demonstrates of knowledge of visual and performing arts, health education, and physical activity pedagogical applications. (ACE! 256.7
8. Demonstrates of appropriate planning and implementation of instruction tied to state curriculum standards. (ACEI 3.1),

9. Differentiates instruction with adaptations to provide equitable opportunities for the learning of diverse students. (ACEI i

10. Uses varied teaching strategies to develop critical thinking and problem solving, including cooperative learning and technology (ACEI 3.3)
11. Provides opportunities for active learning. positive social interactions and supportive learning environments. (ACEI 3.4

12. Communicates effectively to all students using varied media communication techniques. (ACEI 3.5)

13. Applies knowledge of children's development to teaching (ACEI 1.0)

14. Demonstrates knowledge of formal and informal assessment strategies to plan and evaluate student learning. (ACEI 4.0)
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Hm\um \ O student Teacher
Semester Year20 /O OBSERVATION FORM S O Ant O ksisPED O pPe-1
@ rai Q undergrad - William Paterson University O at2 O K12/8PED O re.2
O Spring O Post-Bac College of mucnﬁ.baogﬂm of Field Experiences O pr3 -~ O English -~ Q science
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Joanna Allen has done an excellent job throughout her first half of student teaching. She
was quick to join in on all classroom activities as well as all planning. She has superb
intuition and uses it daily. From the moment she entered our first grade she interacted
with the students like a seasoned teacher. She is capable of planning and executing
lessons in a variety of subjects. Ms. Allen makes many modifications in planning, and
throughout her lessons, to meet the needs of a very differentiated class. Ms. Allen is
nurturing and embraces each student’s different qualities. Ms. Allen is very organized.
She enjoys challenging higher leveled students and modifying lessons for those in need.
She does an outstanding job motivating students with her creative lessons. She
implements excellent behavior modification techniques. Ms. Joanna Allen is a natural

born educator.
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Semester @ Undergrad STUDENT TEACHING INTERIM mmvom.« O At O K&SPED

O ran O Post-Bac i William mm»mqmon University - _ Q anz2 ,O_,_x;ﬁmwmw
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- Exemplifies high nammmm_ozm“ and ethical standards.
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12. ‘Demonstrates effective communication skills.
13. Creates a physically and nmuaxo_owam_q mm%m m_zﬁqonama
E Manages the learning environment.
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National Association for the Education of Young Children (NAEYC) P-3 Standards
SPA Competencies
William Paterson University
College of Education

Semester O P-3 @ Undergrad @ University Supervisor }\S\r G. Uoxo g O Practicum | PDS O Yes
® Fail @ P-3/K-5 O Post-Bacc O Cooperating Teacher mm chas | S NCA. O Practicum Il ® No
O spring i & Student Teaching

Interim

O Student Teaching Final

Student's Name _ u\ o AAAA_ A .\hﬁ&\m&\f; _ District ihrrt 11\(«:, €
School ,\bqu‘f\,h < elell ecsar ~= S Subject Grade

v

Please rate candidates based on their performance in each standard beiow.
3. Target {consisiently demonsirates) 2. Acceptable (most of the fime) 1. Unacceptable {rarely or never)

Directions: Darken the ovals completely — Do not X or check v the circle
1. Promoting Child Development & Learning: Candidate demonstrates an understanding of young children’s characteristics & needs and creates environments
that are heaithy, respectiul, and supportive & challenging for all children. (NAEYC Standard 1)
2. Building Family & Community Relationships: Candidate values the imporiance of complex characteristics of children’s families & communities & creates
respectful, reciprocal relationships that support, empower and involve all families in their children’s development & iearning, (NAEYC Standard 7)
3.Observing, Documenting & Assessing to Support Young Children & Families: Candidate demonstrates an understanding of the goals, benefits & uses of
assessment & uses systematic observations, documentation & other effective strategies in partnership with families & other professionals. (NAFYC Standard 3)
4.Feaching & Learning:
a. Connecting with Chiidren & Families: Candidate uses positive & supportive interactions as the foundation for their work with children. (NAEYC Standard
4a)
b. Using Developmentally Effective Approaches: Candidate knows, understands & uses a wide array of effective approaches, strategies & tools to positively
influence chitdren’s development & learning. (NAEYC Standard 4b)
¢. Understanding the Content Knowledge in Early Education: Cendidate knows the essential concepts, inquiry tools, & structure of content areas including
academic subjects and can identify resources to deepen their understanding. (NAEYC Standard 4c)
d. wnma_:m Meaningful Curricalum: Candidate uses his or her own knowledge & other resources to design, implement & evaluate meaningful, challenging
curriculum that promotes comprehensive developmental & learning outcomes for all young children. (NAEYC Standard 4d)
5.Becoming a Professional: Candidate identifies and conducts themselves as a member of the early childhood profession and knows and uses ethical guidelines.
Candidate is a continuous, collaborative learner who demonstrates knowledgeable, reflective & critical perspectives on work. (NAEYC Standard 5)
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National Association for the Education of Young Children (NAEYC) P-3 Standards
SPA Competencies
William Paterson University
College of Education

Semester Op3 O Undergrad O University Supervisor \ O Practicum | PDS O Yes
@ rai O P.3IK-5 O Post-Bacc @ Cooperating Teacher __IMrS . [N Qche! Shec O Practicum # O No
O spring O student Teaching

Interim

O Student Teaching Final

Student's Nam Joa NG \m. Héen District o E\}Q\%

school_J L {2 5007 Subject __ (~rG0e | Grade __/
Please rate candidates based on their performance in each standard below.
3. Target (consistently demonstraies) 2. Acceptable (most of the time) 1. Unacceptable (rarely or ngver)
Directions: Darken the ovais completely — Do not X or check v the circle 3 2 1
I.Promoting Child Development & Learning: Candidate demonstrates an understanding of voung children’s characteristics & needs and creates environments © O O
that are healthy, respectful, and supportive & challenging for all children. (NAEYC Standard 1)
2. Building Family & Community Relationships: Candidate values the importance of complex characteristics of children’s families & communities & creates @ O O
respectful, reciprocal relationships that support, empower and involve ajt families in their children’s development & learning, (NAEYC Standard 2)
3.Observing, Documenting & Assessing to Support Young Children & Families: Candidate demonstrates an understanding of the goals, benefits & uses of ® 0 0O
assessment & uses systematic observations, documentation & other effective strategies in partnership with families & other professionals. (NAEYC Standard 3)
4. Teaching & Learning: O O O
a. Connecting with Children & Families: Candidate uses positive & supportive interactions as the foundation for their work with children. (NAEYC Standard & O O
4a)
b. Using Developmentally Effective Approaches: Candidate knows, understands & uses a wide array of effective approaches, strategies & tools to positively ® 0 O
nfluence children’s development & leaming. (NAEYC Standard 4b)
c. Understanding the Content Knowledge in Early Education: Candidate knows the essential concepts, inquiry 100ls, & structure of content areas including © 0 O
academic subjects and can identify resources to deepen their understanding. (NAEYC Standard 4c¢)
d. Building Meaningful Curriculum: Candidate uses his or her own knowledge & other resources to design, implement & evaluate meaningful, chalienging @ 0o O
curriculum that promotes comprehensive developmental & learning outcomes for all young children. (NAEYC Standard 44)
5.Beceming a Professional: Candidate identifies and conducts themselves as & member of the early childhood profession and knows and uses ethical guidelines. & 0 O
Candidate is a continuous, collaborative leamer who demonstrates knowledgeabie, reflective & critical perspectives on work. (NAEYC Standard 53
Comments: , : }mJ , ) .\ , ﬁ\
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@ Undergrad STUDENT TEACHING INTERIM REPORT

O ant O K-5/8PED O rPE-1
¥ Fal O Post-Bac William Paterson University 0O Atz O Kk-12/8PED O re-2
3 Spring O mar College of Education/Office of Fieid Experiences O pa3 O English O science
} Summerl O Visiting 1600 Valley Rd, Rm 3108, Wayne, NJ 07470 ® Pi3Ks O Foreignianguage O School Nurse
} Summerlt O In-Sarvice Telephone (973) 720-2108/2109 - Fax (973) 720-3503 O ks O math O Social Studies

‘ o O k558 O Music
tudent' mEm,,.f%gg Rm\mw‘mm& , School System/Agency \&w\tt\\g\n\‘é\hﬁl Final Score; /&0
chool ?Je@mm h\w@\% sty A Subject Grade O - Exceptional (90-100} O Target (80-89)
) University Supervisor x.\ : \m ww.mo Cooperating Teacher A .| O Acceptable (60-79)
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rof. Dev. School= QYes O No

irgctions:
5. Exceptional {exceeds expectations) 4. Target (meets expectations)
irections: Darken the ovals completely - Do not X or check v .

nowledge
Uses data to adapt instruction to individual differences in needs, learning styles and multiple
intelligences

Consistently demonstrates mastery of content knowledge.

Translates NJCCS into developmentally appropriate content.

incorporates appropriate pedagogicai knowledge in planning lessons.

Utiiizes a variety of traditional and authentic assessments to evaluate student progress.

Writes comprehensive and developmentally appropriate lesson/unit plans.
sam«mwmsm_: mmwmvom;_oz&

Ooﬁaanamﬁmm high expectations for all students.

- Demonstrates respect for divarsity and cultural differences.

GmBOmm:&mm an openness 1o m@mﬁﬁm new ideas and becoming a iifelong learner,
). Reflects upon teaching: "What do | do? Why do | do it? How can | do it better?"
1. mxmana_mm high professional and ethical standards.
pplication (Skills)

2.- Demonstrates effactive communication skills.

3. Creates a physically and psychologically safe environment,

1. -Manages the learning environment.

3. Develops a sense of cormmunity in the learning environment

3. Poses questions related to problems and issues which require inquiry and critical thinking.
" Teaches for understanding.

). Works coliaboratively with colleagues and families.

Demonstrates resourcefulness. 5
). Demonstrates an interest in applying new technolagies to teaching and learning.

3. Acceptable (adequate)
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O summerit O Visiting Telephone (973) 720-2108/2109 - Fax {973) 720-3503 0O ks O math O Ssociai Studies
O in-Service O K-5i5-8 O Music
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_ Thomas J aﬁ‘zrsm Eiemewrary Schao
. Goffle HillRoad = - "
Haw‘khorna NJ 0?506

(!973) 423«6489

_ developéﬂ a wonde.rfui rapparf w:?h the Teachers paraprofesswm!s and supporf %
n Wﬁbmldmg as wel! : , . : :

e n "’I hwe hc d th e oppo:‘ftm!?y fe have mmy sfudcnt ‘re.acher-s m the pas? None af fhzm _
U ken*thusmsm cnd taianis of Ms Mlen Sha is a mfumi born fmchar Tha'r is. S

5 empioymerzt If you hctve any fur?her qaes?:ons wufh regard fo her hackgromd or .
'_qﬁai:ﬁca’?tans pfease do not hes*fm‘z ?e czmmcf me: : )

\fo_ur truly,

Mre. Bachel Shea



' .To Wham It May Concem

: _teachmg program 1 have known J oanna as a teacher candeate 1n- twd ciasse

It 13 my pleasure to wmie thlS recommendaﬁen for Joanna Allen, an eutstandmg fedchér
candldate enrolled in the Preschool-Grade: E%ndergartenw(}ra = 5 initial cemﬁcat
program at William- Paterson Umversﬁy Dumng fer enrollmen ‘

_ The teachmg program ai Wﬂham Paterson Umversﬁy is. based on const:ut;t1 o
theory and focuses its teachmgs onan mterdlsmpkmary’ integrated approach to teachmg

L and learmng In ciass Joanna's dcdzqation to her s‘tu:_ixes and her coursework on Teacher - A

L Among J eanna s spec:1al qualmes is hef enthussastlc and coliegmi nature Har

z_:;a secoﬁd 'grade:* 5 i:; S

' pmfess;ﬂnai demeanor is ewdenaed by her keen abﬂaty o coiiaberate, her 'wonderﬁxi

a:rad a ganume and reﬁective dispasmon Last samester I V«as henoreé to‘, S

: It has ecn a_wonderfui posmve expemnee watchmg Joaxma gxow aﬁd develop as she

T tiream to become a teacher In conciusmn, I h: ghly recommend J oanna Alien '

Professor Sua Mafﬂuw
mankzws@wpun} edu

- College of Educaﬁm

P33 meram Ccordmamr
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PASSED/NOT PASSED INFORMATION BASED ON HIGHEST SCORE E&QNEQ&S OF: ﬁs;wma

Passed/imot passed status provided in this report is based on the passing score in effect on the test date or on the date reported (as indicated
next to each score recipient's name). Agencies reserve the right 10 accept the reporting of scores but not necessarily the passed/not passed

: . s SO B
il s s e e e
04/26/2009 ELEMENTARY ED: CONTENT KNOWLEDGE 175

2 i

o

04/25/2000 | 0014 ELEMENTARY ED: CONTENT KNOWLEDG 175

For more information on interpreting your scores, please refer to "Undemstanding Your Praxis Scores” available al www.sts. orngfpraxis. Further information on

state requirements is also availlable online. Passed/Not Passed information not provided if more than one qualifying score is used for a test, or qualifying score
is not available.

“THIS INFORMATION 18 PROVIDED TO THE EXAMINEE ONLY.
+PASSED/NOT PASSED INFORMATION NOT PROVIDED BECAUSE TEST(S) TAKEN IS/ARE NOT USED BY THIS AGENCY.

e Copyright & 2008 by Educalional Testing Service. A% rights reserved. ETS and the £75 logy arm registerad rademarks of Educationat Testing Servics.
S THE PRAXIS SERIES ks a tademark of TS,

2 St e EENOTRRIE0ERIES



EARLY CHILDHOOD: CONTE

L LANGUAGE AND LITERACY ) ) b2 34 23-28
. MATHEMATICS . : 20 24 1518
0. SOCIAL STUBIES : 18 18 1517
V. SCIENCE ) 13 17 1318
V. HEALTH AND PHYSICAL EDUCATION 5 8 NiG
Vi CREATIVE AND PERFORMING ARTS 4 0 5 g

* Calegonsievel Information Indicates the numbaer of test quastions anawered cotrectly for relatively small subsats of the questicns. Because they arg based on
smial nurmbers of questions, category scores are less raliable than the official scaled sceres, which are based on the full set of questions. Furthermore, the
questions in & category may vary in difficuly from one fest form to another. Therefore, the category scores of individuals who have taken different forms of the
tost apg not ﬁﬁcessaﬁ!ymmarabb For these reasons, category scores should not be considerad a pracise reflaction of a candidate’s jevel of kriowiedgs in that
category snd ETS recommends that category infarmation not be used to inform any decisions affecting candidates without careful consideration of such Inherant
ik of precision,
* The range. of scores samed by the middle 50% of a group of examinses who took this form of the test at the most recent national administration or sthar
somparabia trwe perod. NIC means that this range was not computed because fewer than 3¢ exarminess tock this form of the test or bacause thers wars fawar
than 8 qusstions in the calegory o, for a constructed-rasponse module, fewer than 8 points to be awarded by the raters. NA indicates that this test section was
not taken and, therefore, the information Is not applicable.
e pAiGhE o 3008 by Educationsl Testing Service. Al righte reserved. ETS and the £T8 g0 are registred ademarks of Educational Testing Senvics,
EIBY TUE PRAXIS SERIES ' a frartamerg ot ETS.
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Telephone: 800- ?72~9475 or §09-771-7395

EXAMINEE ADDITIONAL SCORE REPORT

Examinee’s Name:

GRUN{JE ALLEN, JOANNA R

Social Security Number:

Sex: F

Date of Birth: 01/14/1988

Candldate {D Number:

Cnllags Where Relevanf kTraining Was Received:

04806904

150-84-573%6

WILLIAM PATERSON UNIVERSITY

Undergraduate Major: (1)

Graduate Major: tn
Educatlonal Level; JUNIOR (THIRD YEAR)
GPA: 3.5 - 4.0

Recipient Name

NEW JERSEY DEPT OF EDUCATION

R GRUNDE-ALLEN

JOANNA
B0 N QUAIL HILL BLVD
GALLOWAY NJ

08205

Your Possible Scora Recipient Code(s)
Test Test Highest Score _
Date | Code Test Name Score Range R7666
04/25/2009 0014 | ELEMENTARY ED: CONTENT KNOWLEDGE 175 100 - 200 Y

Scerss will be available for reporting for len years.

For thore information on Understanding Your Prawis Scoras, refer to the enclosed
Interprative leaflet and visit www.ets, arglpraxis.

&)

Copyright & 2008 by Educational Tasting Servics. Alf rights raserved. EDUCATIONAL TESTING SERVICE, ETS, and the £TS logo
are registered trademarks of Educational Testing Sarvies. The PRANIS SERIES In 4 trademark of Educationat Tosting Servics.

ME&SAGE CODES
INFORMATION NOT PROVIDED OR INCORRECTLY GRIDDED,

SCORE REPORTED TO RECIPIENT LISTED,
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UNIVERSITY

ARNGLD S?EER? PREGIDENT
a00 POMPTQN ROAB WAYNE, MEW JERSEY D7470-2103
‘?73 726 2222 FA}( 974 THEATEY « WWWIWRUNLEDY

March 1, 2006

»}oannaRﬁ Allen’ .
50:N Quail Hilt Blvd
Absecon, NI 08205

Dear Joanna
'Iu recogmtmn of ‘your academlc performance and- c{ssm: to further your edm.a{mn at Wllhamf
Paterson: Umvers;ty, I am pieased w dward you the Wllllam Paterson Umverquy Trusteei.

Scholarshlp

Th& Trusteess of Wriltam Paterson Umversxty established thzs schelarfshxp, which prevxdes full" .'

tuition and fees to freshmen, in recognition of their scholastic. achievement.* The scholarship is .

renewabiez each academic year. for up to four years provzdeci you. mamtam a grada pomt average_v
(G?A} 0f3 GG and fui! tlmi: enraiiment . Rt o R

’i’he Trustee saholarshlp may be combmed wﬁh other scholarshaps (excepi the Preszdeﬁtzal}iﬁ_ '
C:ffemd by the University or. other mdependent orgamzatlons extemal ’m the. Umversﬁ‘y‘ as well asf: __
state and federal schoia:fship and grant programs

H you have any questxons you may contact Mr. L&ckey, Intenm Diracter of Admmsmns at (9’73}' *
77{) 2906 Also n@te that Ms Amanda Vasquezg Darecmr of Schoiarshlps, wﬂl work: closely :

Congratulatlons and best wtshes for the remmnder of your semar year

Sinserel::fs,:

fospus
Amaid Speert

*Please note this does not imeclude books, room or board.”



" U N"; v E& s r"r Y

o OFF!CE GF sHS QEAN CQ%&EGE O? SCiENCE %ND BEA‘L;;H ’

SosC ENCE mu TE 3@0 FC}M??QH R&Aﬁ:\ w;wws NEW 55&55? 07470- 2163’
. ':??3’ 730 3193 ?m *?3’3 72:: 3&’4

: Jcsa:{ma Aflen o
30N Quail Hﬂi Bivd '
~ Absecon NJ 08205

De’ar I o-ar'm‘af-f -

}f am plaased tc have thas sppoﬁumty to ccngramiate you on your academlc perﬁ:vrm ]

the Fall semester of 2006.. As 4. resulf: of your academic achievemeﬁt”‘ VoL ha,ve:/, |

. successfully made the Dean’s Llst of the College of Sciencﬁ» and Health. This 15 an.

rement by the fa'cuny ofthe Wﬂham Patersén Umszefsity of New J’erse}f

o As you knaw 1t is necessary tc: mamtam a high Iévéi of acadezmc' achzevement to’ quahﬁz‘ .
- for mest schoiarshgs as well as fo: gain entry into’ your. chosen profassmﬁ‘ Also, a special

S "saﬁsfactxon comes from knowmg that you have mastered the ¢ course content aud ﬁmsheci at

:-mzr ai:;omphshments The faculty and ¥ are pieased to have you .

o | as a student m the Ceﬂeg of Stience and Heaifh

| 'Saﬁdra De mmg, Ed.D'
Dean, Cc:rliege of Sczence and Healih

k.drive dean.deanslistfolder

it 3 recegmtmn of your- C e

to ,tmve fur excelience R



WILLIAM
PXF ERS.N

VEERS

DFF!CE OF THE *Efkl‘l CDiLEGE OF SCIENCE AMD HEA&IH
SC‘]EN{E HALL 317 300 PGM??ON ROAD » WA"{'NE NEW :ER‘S?&V 074?0 ?EOI- .
??'3 726 2193 FAX 973, 720.3414. .

February 28, 2008

Joanna Allen .
SN Quati Hill Blvd
Absecen NF 082{)3

Dear Joanna

lam pieased to-have: this Oppartmuty to congramfate you GII youz anaﬁemm performance
" in'the Fall semester of 2007, As a result of your académic achie: ement, you have
_ succmsfuliy made thé Dean’s List of the Coliege of Seience and Health. This is an

;mporta:nt mﬂestone m your: academm c.areer anci 1£ repmsents recogmimn af your

{ would like to take thlS Opportumty 'm encourage you ta cenﬂmw to strw& for GXCBHEHCE .

As you know, it is necessary to maintain a Engh level of academic achlevement to quahfy,'-; '

for most schelarsths as well as to-gain entry into your chosen professmn Also, a special’
satxsfacnem comes from k:nowmg that y@u have rnastered the course content and: ﬁmshed:_- :
at the tepr of your class LR : = SR

Agam, congratulatmns on ;yom' acwmghshmzmts“ T‘ne facuity dﬁd I are- pleased to h.:we'
you as a student irr th& Coilege cxf Scrence and Eaa}th ’ .

lSmcereiy, E L

Szmdra DeYoung, Ed. D R
Dean Colieg& of Sczence and Health

k.drive.dean.deanslistfolder



PATERSON
UNI V E RSITY
GEFCE OF TRE QEAN .CD_IJ«EGE OF THE RUM‘ANITIES AND BOCIAL SC!EI;ICES

300 POMPTON ROAD » WAYNE, NEW JERSEY 07470-2103
97A720.2413 EAX $73.720.3955

' June 18, 2008

Joanna Allen .
- 50'N Quail Hill Blvd
Absecoﬁ NI 08205

Dear]oamla S : . - o w

& Cong;:atulaﬁons’ [am very pleased te report that on the basis of your aca{iemic
performmlce you have been placed on the Dean’s List for the spring 2008 semester.. As L
you know, in:order to be ¢ligible for such recognition, a student must carry a mirimum of L
12 acadeﬁuc credits and eam a grade pomt avarage of 3.45 or better. You have met that" e
chailen ge succﬁssfully i

I hope that thls recng,mtmrz wﬁl be an msplratmn to you in an of your fufure
endeamrs ' : :

Very" best Wishes,

Siricerely,

" Dean -
’ Coiiege of Humamtws and

: S{){:lai Sczences

th



16% Vﬂlﬁ? RGAB PO, M}X% WAN %EWJEESE? G7a74-0928
$73; 726 2137 FAK 973.720.3447 » WWW WRINJEDD

January 21, 2009

Joanna AIIen
50 N Quail Hxﬁ Blvd
Absecon,; NJ 08205

Dear Joanns,

The Reglstrar s Ofﬁce has informed me that becatise of your outstandmg
academic record, you have been named to the Dean’s List for the Fall -
2008 Semester at Wiltiam Paterson University. :

1 cungrattﬂate you on your accomphshment Your excellent grade pmnt

~ average reﬂects your outstanding académic achievement as a ‘student
 and sérves as a model for others. My best Wxshes tcs you as you contmue
yaur acadermc cdreer. _

Sz_nco;:r_ely, _

Ana Mama Schuhmann Ed D.
Dean -
Coilege of Education



WILLIAM
DAL ERON

QEFEICE OF THE DEAN

COUEGE OF EDUCATION

1600 VALLEY ROAD » PO, BOX 720 « WAYNE, MNEW JERSEY O7474-0920
FTIT20.2137 PAX 973 7203467 » WWW ONPUNLEDL

June 22, 2009

Joanna Allen
50 N Quail Hill Blvd
Absecon, NJ 08205

Dear Joanna,

The Registrar’s Office has informed me that because of your outstanding
academic record, you have been named to the Dean’s List for the Spring
2009 Semester at William Paterson University.

I congratulate you on vour accomplishment. Your excellent grade point
average reflects your outstanding academic achievement as a student
and serves as a model for others. My best wishes to you as you continue
your academic career.

Sincerely,

(Mibtasann

Ana Maria Schuhmann, Ed.D.
Dean
College of Education



Pu .N:‘.l V%és.ﬂi\\]

cmcs OF THE uem

ccuzﬁe oF anucmm o

1606 VALEY ROAD » O, BOX 920+ WAYNE, Nswmassvnma 0920
- 973, 70 27 FAX 573, na 3487 ¢ WWW. wmm EDU

January 20, 2010

: Joanna Allen ,
50N Quaﬂ Hilt Blvd
Absecon NJ 08205

Dear Joanna;

The R@g;tstrar s (}fﬁce has mformed me that because of your outstandmg :
academic record, you have been named to the Dean, S L1st for the Fail
| 2009 Semester at Wﬂham Paterson Umver31ty : =

R congratulate you. on your accompizshment ...Your exceﬂent grade pomt P
average reflects your outstandmg academic achievement as. a-student

- and serves as a model for others My best WIShES to you as you contmue'-; e

. yaur academlc career

Sm_cerely,g .

'Arza Mana Schuhmann Ed D.

- Dean-

' Coﬁege of Educataon
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William: ?aterson Unwevs;ty o
Kappa Deita S

L Assessment

: Based orr vour knowiedge of this zndmduai ptease comment brieﬁv on the foEiawmg‘ :

'Persona! Charactenst;cs On a personai note, it has been a dehght to get 1o know jﬁanna She ;s a
E pefscn who truiy Cares for ch:idren and her love of leammg is contagmus Takmg the time to forge _
. posmve re!auonshsps with her professors and peers i§an tmportant charactenstlc of Jaanna s persanal- o

o Professmnai Charactenst:cs, On ali occasnons, Joanna has demanstrated the knowiedge, SktHS an .
: d;spomtz”_ns of an exceﬁent teacher candidate. loanna’s dedication to her studies and her caursewcrk 2
o are exemplary Het piannmg and lmp}ementatmn of fesson plans, such asarecent mterdfsczpimarv '
lessan on recycimg for'second graders is thoroughiv researched and carefuily aixgned wsth New Jersey SR
) Cere Cumcufum Content Standards, : : sk

o Comm;tment to the: Fseid of Educatmn andfor other camments Joannaisan extreme!y ded:cated _
e studem: who understands the: comm;tment to the field of educatlon goes bevond the classroom waits "
shei
" her practicu'm settmg or by brmgmg in materlals from home. The time she commrts to preparing and
' : reﬂectmg upon her iessons and the needs of the classroom and mdwldual ch:ldreﬁ is ampressuve §
beisev& joanna as a iafe«tong Eeamer ané her undefgraduate years are Just the begmnmg of her j ;oumey tc
: ,:besome 'n exceifent teacher S : '

: Comgieted by -
: Professar Sue Manklw ?rofessor of Educataon Coordmatof nf P-3 lnitra cemf catlon prcgram 7

Schgolf institution of Hsgher Leammg Witliam Paterson Un:verSity

PIEase return your compieted recommendation to.the student. KDP wrshes to thank you, in advance for
your efforts to assist us in. recegmzsng Willlam Paterson University's eutstandmg student scholars.

mnovat;ve wcllmg to try new |deas and seeks out resources through callaborat:en with teachers in o



International Honor Society in Education
KaPPA DELTA P

Founded in 191i

This certifies that

JOANNA GRUNDE-ALLEN

has been initiated into

ZETA ALPHA CHAPTER
WILLIAM PATERSON UNIVERSITY

as a member of the Society on

OCTOBER 16, 2010

and is entitled to all rights and privileges of
membership in Kappa Delta Pi.

Kappa Delta Pi encourages high professional,
intellectual, and personal standards and
recognizes outstanding contributions to education.

o /%j> e S Antga

Society President Executive Director
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